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EDITORIAL

Mili Citatelia,

Cislo casopisu, ktoré ste si prave otvorili, otvarame dvomi takpovediac ,politickymi” (policy)
prispevkami — v prvom Silvie Pychova zo Stalej konferencie asociacii vo vzdelavani hodnoti
stratégie vzdelavacej politiky prijaté v priebehu poslednych patnastich rokov v Ceskej republike
a ich pohlad na kariérové poradenstvo, resp. miesto kariérového poradenstva a kariérového
vzdelavania v nich. V nasledujucom ¢lanku Ladislav Ostroha zo slovenského centra
Euroguidance zhrnul zakladné poznatky z vyskumu vzdelavania poradcov, ktory sa robil v ramci
projektu C-Course, konfrontuje ich nasledne so slovenskou realitou.

O moznych suvislostiach, resp. dopadoch kariérového poradenstva na well-being (vyraz, pre
ktory nemame v slovencine ani v Cestine rovnocenny adekvatny ekvivalent) dospelej populacie
zatial toho vela nevieme, preto prispevok Dominika Fojtika, EKS, vychadzajuci z jeho diplomo-
vej prace, moze aspon naznacit, co by sme zo vztahu tychto dvoch entit mohli ocakavat.

Pandemické casy sa premietaju aj do kazdodennej praxe kariérového poradenstva — o online
pomodckach, ktoré mozu vyuzivat Ziaci zakladnych a strednych $kol, pie Nikola Sabikova
z Fakulty socialnych a ekonomickych vied UK v Bratislave.

V prvom polroku tohto roku sme zaznamenali dve nominacie zastupcov slovenskych institucii,
organizacii v dvoch vyznamnych sietach — eurépskej (CareersNet) a celosvetovej (IAEVG),
podrobnejsie sa o tychto sietach a zastUpeniach v nich sa pise v dalSom clanku, ktorého
autormi su centrum Euroguidance a Zdruzenie pre kariérové poradenstvo a rozvoj kariéry.

Publikacii z oblasti kariérového poradenstva, dostupnych aj v ceskom ¢i slovenskom jazyku,
nebude asi nikdy dost, m&ze nas preto len tesit, ze odbornej verejnosti mézeme na tomto
mieste predstavit hned dve — Kariérové poradenstvi na kazdy pdd autoriek S. Pychovej, H.
Kostalovej, P. Drahonovskej a D. Madziovej (recenziu napisala I. Kirovova) a Cesta za horizont
kariérového poradenstvi. Kriticka reflexe v praxi editoriek H. Kostalovej a M. Cudlinovej (autorom
recenzie je S. Grajcér).

V novembri 2020 sa v Prahe uskutocnila v poradi uz piata medzinarodna konferencia, tentoraz
s nazvom ,Kariérové poradenstvi a vzdéldvdni vzhdru nohama” a najméa online. Petr Chalu$
z Ceského centra Euroguidance najprv predstavuje samotnu konferenciu a jej priebeh, nasleduju
tri prispevky autoriek/autorov Alice Mudllerovej a Katerfiny Haskovej (SKPKR), Tomasa
Chocholeho (Fakulta dizajnu a umeni L. Sutnara Zapadoceskej univerzity v Plzni) a Vita Balzana
(University of Bari Aldo Moro, Taliansko), z toho posledné dva v anglickom jazyku. Pévodny
umysel organizatorov konferencie vydat zbornik full-textovych prispevkov, ktoré na konferencii
odzneli, vo forme samostatnej prilohy nasho casopisu sa nepodarilo naplnit, kedZe sa
nenazbieralo dost prispevkov. Domievame sa vsak, Ze i tieto Styri prispevky su velmi cennym
obohatenim obsahu tohto cisla.

Prajeme Vam prijemné a indpirativne Citanie!

Stefan Grajcar & timy Euroguidance SK & CZ
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Vazeni Citatelia,
nasledujlce ¢slo ¢asopisu KARIEROVE PORADENSTVO V TEORII A PRAXI vyjde v decembri
2021, zavrsime nim 10 rokov vydavania nasho casopisu.

Cislo pripravuje spolo¢ne v Uzkej spolupraci centrum Euroguidance v Slovenskej republike a
centrum Euroguidance v Ceskej republike, uverejiiujeme najma prispevky slovenskych a ¢eskych
autorov, prilezitostne vsak aj autorov z inych krajin, a to aj v anglickom jazyku.

Téma toho najblizsieho, jubilejného 20. cisla nie je urcena, vitané su preto akékolvek Vase
prispevky — povodné teoretické a empirické Studie, vedecké clanky vychadzajluce z vliastného
vyskumu, diskusné clanky, recenzie zahranicnych i domacich publikacii a publikacnych vystupov,
spravy o pripravovanych odbornych a uz uskuto¢nenych odbornych podujatiach (konferencie,
seminare, workshopy a pod.) doma i v zahranici, skratené verzie zaverecnych prac, nama
v magisterskom a doktorandskom $tudiu, tykajuce sa tém Casopisu a i.

KedZe nas Casopis nema zasadnejSie obmedzenia pokial ide o rozsah jednotlivych Cisel, radi
uverejnime aj dalSie prispevky na rézne témy z celej Sirokej oblasti kariérového poradenstva,
kariérovej vychovy a vzdelavania, podpory rozvoja karierového vyvinu a pod. Uvitame, ak nam
svoje prispevky v pozadovanej podobe (podrobné pokyny pre autorov su uvedené tu) zaslete
v termine

do 15. novembra 2021

na adresu slovenského alebo ceského centra Euroguidance (euroguidance@saaic.sk;
euroguidance@dzs.cz), pripadne priamo zostavovatelovi ¢isla (stefan.grajcar@gmail.com).

Dakujeme!

Centrum Euroguidance Slovensko
& Centrum Euroguidance Ceskéa republika


http://euroguidance.sk/index.php?sw=2&idf=216546879894
mailto:euroguidance@saaic.sk
mailto:euroguidance@dzs.cz
mailto:stefan.grajcar@gmail.com
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KARIEROVE PORADENSTVi VE STRATEGIICH VZDELAVACI
POLITIKY CESKE REPUBLIKY

Mgr. Silvie Pychova, Centrum kompetenci

Abstrakt

Kariérové poradenstvi neni v CR dlouhodobé povaZovéano za hlavni prioritu vefejnych politik,
dokonce Ize konstatovat, Ze ani strategické dokumenty v tomto sméru nepracuji s jednotnym
pojetim kariérového poradenstvi. Cilem tohoto pfispévku je porovnat vyznamné polistopadové
strategie vzdélavaci politiky v CR od Bilé knihy 2001 — Narodniho programu rozvoje vzdélavani
v CR po nové vladdou schvélenou Strategii vzdélavaci politiky 2030+, a to s ohledem na vyvoj
postaveni kariérového poradenstvi v nich. V porovnavanych strategiich, které jsou celkem ctyfi
(Bil4 kniha 2001 — Narodni program vzdélavani v CR, Strategie celoZivotniho uceni CR z roku
2007, Strategie vzdelavaci politiky 2020 z roku 2014 a Strategie vzdélavaci politiky 2030+ z roku
2020), se nezamérfuji jen na pojeti samotného pojmu kariérového poradenstvi, ale na jakékoliv
prvky, které Ize dat do souvislosti s kariérovym poradenstvim podle definice OECD z roku 2004.
Neni to tak, Ze bychom si v CR nebyli védomi problémd, na které kariérové poradenstvi jako
nastroj vefejnych politik reaguje, ale dlouhodobé se v Ceské republice nedafi pojmout tuto
oblast komplexné a udrzet kontinuitu zaméfeni na tuto problematiku. Tato analyza mulze
ukazat limity strategickych dokumentd, jejichz existence sama o sobé nezajisti implementaci
pojmenovanych opatfeni, a to i v pfipadech, kdy je kariérové poradenstvi pojmenovano jako
prioritni oblast. Mlze také pfispét k pochopeni souvislosti, na néz Ize v oblasti vzdélavaci
politiky navazovat, vtomto pripadé se napfiklad nabizi propojeni kariérového poradenstvi
s tématem wellbeingu.

Kli¢ova slova: vzdélavaci politika; kariérové poradenstvi; wellbeing; Ceska republika

Abstract

Career guidance has not been considered a main priority of public policies in the Czech
Republic for a long time, it can even be stated that strategic documents in this direction do not
work with a unified concept of career guidance. The aim of this paper is to compare important
education policy strategies in the Czech Republic after 1989: from the White Paper 2001 -
National Programme for the Development of Education in the Czech Republic till the newly
approved government Strategy for Education Policy 2030+, focusing on the development of
career guidance. In the compared strategies - four in total (White Paper 2001 - National
Education Programme in the Czech Republic, Lifelong Learning Strategy of the Czech Republic
from 2007, Strategy 2020 for Education Policy from 2014 and Strategy for Education Policy
2030+ from 2020), | am not only dealing with the term of career guidance itself, but also with
any elements which can be related to career guidance according to the OECD definition from
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2004. It is not that we are unaware of the problems to which career guidance responds as a
tool of public policy in the Czech Republic, but from a long-term perspective, this area is not
designed comprehensively and continuously in the Czech Republic. This analysis may show the
limits of strategic documents and that their existence does not ensure the implementation of
the named measures, even in cases where career guidance is declared as a priority area. It can
also help to understand the links in education policy; in this case, for example, it offers an
opportunity to link career guidance to the topic of wellbeing.

Keywords: educational policy; career guidance; wellbeing; Czech Republic

1. Uvod

Cilem tohoto textu je analyza strategickych dokumentd v oblasti vzdélavaci politiky z pohledu
kariérového poradenstvi. Hned na Uvod je proto potieba si ujasnit, co strategické dokumenty
jsou a co od nich mizeme a nemlzeme ocekavat. ,Strategické verejné politické dokumenty
nejsou bezprostfedné pravné zdvazné. Jejich hlavnim smyslem je poskytovat orientaci a inspiraci
pri tvorbé a implementaci legislativnich verejné politickych dokumentd, tj. co nejpfesnéji definovat
cile (krdtkodobé, stfednedobé a dlouhodobé) a mozné cesty k jejich dosaZeni. Jsou do znacné
miry otevfené, v pravidelnych intervalech upravované a je pro né typickd vysokd mira zapojeni
riznych aktérd.” (Vesely, Drhova, Nachtmannova, 2005, s. 15). Mezi aktéry ve vzdélavani casto
panuje ocCekavani, Ze jiz samotné schvaleni urcité strategie viadou zavazuje politiky k jejimu
napliiovani a vyjadiuji prekvapeni na tim, ze nové nastupuijici ministfi (Ceska republika méla
doposud 18 rliznych ministr( skolstvi) nepokracuji v naplhovani jiz schvélenych strategii. V ramci
participativniho $etfeni SKAV (ve spolupraci s Technologickym centrem AV CR) metodou
Delphi, realizovaného v roce 2019, panovala mezi aktéry ve vzdélavani nejvyssi mira shody u
tvrzeni, ze ,Statni politika ve vzdélavani je nekoncepCni a nesystémova, nema jasné a
dlouhodobé stanoveny cil a jasné priority. Podléhd momentalnim vliviim, pozadavky se méni
s kazdym novym ministrem.” (Pazour, 2019). Béhem historie samostatné republiky pfitom
schvalily viady CR ¢tyfi klicové strategie pro vzdélavani. Tém se v tomto textu vénuiji z hlediska
kariérového poradenstvi.

Kariérové poradenstvi neni v Ceské republice novy obor. Téma profesni orientace zde ma za
sebou stoletou historii. Prestoze se vprlbéhu let pojeti kariérového poradenstvi
modernizovalo, Ize konstatovat, ze i nadale vedle sebe koexistuji rlizna pojeti kariérového
poradenstvi, zejména v oblasti regionalniho Skolstvi. V tomto textu pracuji s definici kariérového
poradenstvi podle OECD: ,Kariérové poradenstvi je systém poradenskych sluzeb, jejichzZ cilem je
pomahat jednotlivcim jakéhokoliv véku pfi rozhodovani v otazkach vzdélavani, profesni
pripravy, volby zaméstnani a rozvoji kariéry v kterékoliv fazi jejich zivota.” (OECD 2004) Touto
optikou také analyzuji strategie vzdélavaci politiky Ceské republiky. Jako doplAujici definici
kariérového poradenstvi vyuzivam pojeti popsané v Glosafi ELGPN: ,Kariérové poradenstvi je
spektrum cinnosti, které umoznuji obcanim vsech vékovych kategorii a v kazdém okamziku
svého Zivota identifikovat své moznosti, dovednosti a zajmy, délat smysluplna vzdélavaci a
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profesni rozhodnuti a Fidit svou individualni drahu v oblasti vzdélavani, prace a v dalSich
situacich, v nichz jsou tyto moznosti a dovednosti ziskavany a/nebo pouzivany.” (ELGPN 2015).

Podle Tonyho Wattse se rozvoj poradenskych sluzeb v jednotlivych zemich tyka urovné
industrializace, demokratizace, socialni mobility a kulturniho individualismu. (Watts, 1997, s.
349). Soucasné upozornuje na to, Ze ve vykonnostné zameérenych spole¢nostech nemaji rodiny
dostatec¢nou kapacitu zprostifedkovat détem informace o kariérnich pfileZitostech (Watts, 1997,
s. 352). Proto kariérové poradenstvi ,respektuje a podporuje prévo jednotlivcd rozhodovat o
svém vlastnim zivoté”. Poradenstvi klienty neovliviiuje urcitym smeérem, zejména pokud jde o
potfeby trhu prace. Watts ale zaroven poukazuje na riziko, kdy kariérové poradenstvi mize byt
povazovano za nastroj statniho aparatu urceny k tomu, aby se pracovnici adaptovali na
pozadavky trhu prace. (Watts, 1997, s. 353). V této souvislosti se zameéruji na to, jak se dafi skrze
statni vzdélavaci strategie v Ceské republice akcentovat kariérové poradenstvi ve vyznamu
respektu a podpory prava jednotlivcd na svobodnou kariérni volbu.

Timto tématem se zabyvam, protoze jsem v letech 2007-2010 meéla na starosti koordinaci
evropského programu na podporu kariéroveho poradenstvi v evropském meéritku Euroguidance
v Ceské republice a v letech 2009-10 jsem zastupovala CR v Evropské siti politik celoZivotniho
poradenstvi (ELGPN). Poslednich 10 let aktivné plsobim v oblasti vzdélavaci politiky jako
reditelka streSni platformy nestatnich neziskovych organizaci plsobicich ve vzdélavani SKAV,
kde koordinuji iniciativu Uspéch pro kazdého zéka, vjejimz ramci poiaddame kazdorocni
konference k tématim vzdélavaci politiky. Také organizujeme pravidelné kulaté stoly
k aktualnim tématim ve vzdélavani a jako platforma pfipominkujeme legislativni navrhy a
koncepéni a strategické dokumenty MSMT. Piisobim rovnéz jako ¢lenka Rady vlady pro nestétni
neziskové organizace, kde se vyjadiujeme k nadrezortnim koncepénim materialm, které se resi
vlada. V ramci svého doktorského studia se venuji na katedre Verejné a socialni politiky FSV UK
kariérovemu poradenstvi jako nastroji verejnych politik. A v neposledni fadé se zabyvam
rozvojem kariéroveho poradenstvi v ramci organizaci, které jsem spoluzalozila (Centrum
kompetenci a Expertni komora kariérového poradenstvi). Publikuji v oblasti vzdélavaci politiky a
kariérového poradenstvi (knihy Kariérové poradenstvi na kazdy pad, Rozhovory Uspéch pro
kazdého z&ka, ¢lanky v odbornych ¢asopisech Rizeni $koly a Skolni poradenstvi v praxi apod.).

2. Analyza statnich vzdélavacich strategii z pohledu kariérového poradenstvi

V této praci jsem analyzovala nasledujici strategie vzdélavaci politiky:

«  Bila kniha 2001 — Narodni program vzdélavani v CR
«  Strategie celoZivotniho u¢eni CR z roku 2007

«  Strategie vzdélavaci politiky CR do roku 2020

«  Strategie vzdélavaci politiky CR do roku 2030+

2.1 Bila kniha 2001 — Narodni program vzdélavani v CR

V roce 2001 schvélila vlada Narodni program rozvoje vzdélavani v CR (tzv. Bilou knihu) na
obdobi péti az deseti let stim, Zze méla byt pribézné vyhodnocovana (k ¢emuz doslo jen
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jednou, a to v letech 2008-2009). Ve skutecnosti byla Bila kniha oficialné platna az do schvaleni
Strategie vzdélavaci politiky Ceské republiky do roku 2020 vroce 2013. ,Ndrodni program
rozvoje vzdeldvani se ztotoZriuje se stanoviskem, Ze vzdelavani musi byt prioritou socialné-
ekonomického rozvoje Ceské republiky, protoZe rozhodujicim zptisobem ovliviuje lidsky a socidlni
kapitdl spolecnosti, hodnotovou orientaci lidi i kvalitu jejich kaZdodenniho Zivota." (MSMT 2007, s.
86)

Dokument formuje vladni strategii v oblasti vzdélavani.
Hlavni strategicke linie Bilé knihy:

1. Realizace celoZivotniho uceni pro vsechny

2. Prizpusobovdni vzdéldvacich a studijnich programd potfebdm Zivota ve spolecnosti
znalosti

Monitorovani a hodnocenti kvality a efektivity vzdélavani

Podpora vnitfni promény a otevrenosti vzdelavacich instituct

L AW

Promeéna role a profesni perspektivy pedagogickych a akademickych pracovnikii
6. Prechod od centralizovaného Fizeni k odpovédnému spolurozhodovdni. (MSMT 2007)

Vzdélavani je v Bile knize pojato tak, ze zahrnuje vsechny faze zZivotniho cyklu jedince, tedy
v pojeti celozivotniho vzdélavani. Dale je vzdélavani zamérfeno na osobni rozvoj, zaclenovani
jedince do spolecnosti, ale i na pfipravu na pracovni Zivot s tim, Zze vzdélavaci soustava musi
prispivat ke zvySovani konkurenceschopnosti ekonomiky a prosperity spolecnosti. Ma byt
rozvijeno vseobecné i odborné vzdélavani se zamérenim na pribézné zvySovani flexibility a
adaptability clovéka, na jeho tvofivost a iniciativu, na samostatnost a odpovédnost. Tato
strategie také podporuje uzsi propojeni existujiciho skolského systému se sektorem dalsiho
vzdelavani, s politikou zaméstnanosti a se socialni politikou, s cilem maximalni integrace obcana
do spolecnosti. Hovofi se v ni o zajisténi pruznéjSich prechodl mezi vzdélavanim, odbornou
pfipravou a zaméstnanim. Je zde akcentovano pfizpisobeni vzdélavaciho systému jedinci, co
nejvetsi mozna diferenciace a individualizace vzdélavani. Z toho vyplyva nezbytnost
diverzifikovat vzdélavaci nabidku podle zajmu a schopnosti a také uplatiiovat riizné styly uceni
podle typu nadani. Bila kniha klade velky dlraz na ziskavani klicovych kompetenci, ale i na
vyuzivani novych informacnich a komunikacnich technologii. Diky proméné vzdélavani by se
mladi lidé méli umét ,orientovat v riznych situacich a adekvatné na né reagovat, byt schopen
fesit problémy a vést plnohodnotny Zivot, jednat s vétsi autonomii, na zdkladé samostatného
usudku, ale v souladu s mordlnimi normami a s uvedoménim a prijetim osobni odpovédnosti.”
(MSMT 2001, s. 38)

A uz vtomto strategickem dokumentu byla fe¢ o tom, Ze je tfeba realizovat ,celou radu
podpdrnych opatieni ve spoluprdci se socidlnimi partnery, tj. predevsim se zdstupci
zamestnavatelt a zaméstnancu jak na centrdlni, tak zejména na regiondlni a mistni urovni.”
(MSMT 2001, s. 53)
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A je potfeba zminit, Ze podpora profesniho a kariérového poradenstvi je v této strategii
povazovana za nezbytné opatrfeni a o profesni orientaci a Uvodu do svéta prace se v tomto
dokumentu mluvi jako o povinné soucasti kurikula. (MSMT 2007, s. 53)

Shrnuti
» Ddraz na celozivotni uceni, apel na propustnost systému
»  Akcent na klicové kompetence v souvislosti s novymi naroky na trhu prace

e Individualizace a diferenciace ve vzdélavani

2.2 Strategie celozivotniho uéeni CR z roku 2007

Strategie celozivotniho uceni CR byla schvalena viadou CR v roce 2007 jako uceleny koncept
celozivotniho uceni. V Gvodu strategie je uvedeno, ze ,stéZejnim pilifem Uspéchu pro Ceskou
republiku je zejména schopnost nasich obyvatel obstat na globadlnim, rychle se menicim trhu
prdce.” (MSMT 2007, s. 5) Vroce 2009 schvélila vlada Implementaéni plan Strategie
celozivotniho uceni na obdobi 2009-2015 naplfiovany.

Hlavni sméry:
1. Uznavani, prostupnost
2. Rovny pfistup
3. Funk¢ni gramotnost
4. Socialni partnerstvi
5. Stimulace poptavky
6. Kvalita
7. Poradenstvi
(MSMT 2007)

Celozivotni uceni podle tohoto strategického dokumentu umoZzhuje ,rozmanité a cetné
pfechody mezi vzdélavanim a zameéstnanim a ktery umoznuje ziskavat stejné kvalifikace a
kompetence rdznymi cestami a kdykoli béhem Zivota.” (s. 9) Strategie vyzyva k transformaci
vzdélavaciho systému smérem k otevienosti a flexibilite, uznavani neformainiho vzdélavani a
informalniho uceni, klade zvySené naroky na profesni mobilitu a podporuje rozvoj Narodni
soustavy kvalifikaci pfipravované v navaznosti na zdkon o ovéfovani a uznavani vysledk
dalStho vzdélavani. Pfizyvéd zainteresované socialni partnery, zejména zameéstnavatele
k formulovani jejich pozadavkl na absolventy odborného vzdélavani. A otevira pfilezitost viem
skupinam populace v pribéhu celého Zivota pfilezitost k ziskavani a uznavani kvalifikaci
pouzitelnych na trhu prace. Vyzyva rovnéz k usnadnéni prechodu mezi jednotlivymi sektory
vzdélavani tak, aby nékteré cesty nekoncily ve slepé ulicce. A neposledni fadu pojmenovava
potrebu vytvoreni komplexniho informacniho a poradenského systém dostupneho vsem
skupinam populace v pribéhu celého Zivota i zaméstnavatelim a zvySeni dostupnosti
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poradenskych sluzeb. Podle této strategie se méla rozvijet skolni pracovisté poskytujici
poradenskou pomoc pfimo na Skolach. A déle je podle této strategie potfeba zasadnim
zptsobem ,podporit dalsi rozvoj poradenskych a informacnich sluzeb o vzdeldvdani a zaméstndni
pro dospélé dostupny pro vsechny.” (MSMT 2007, s. 63)

Shrnuti:
» Uznavani vysledkl predchoziho uceni (NSK)
* Rady pro rozvoj lidskych zdrojd, spoluprace se zaméstnavatel

*  Komplexni poradensky a informacni systém

2. 3 Strategie vzdélavaci politiky CR do roku 2020

Dalsi klicovy strategicky dokument, na ktery bylo vazéana financni podpora vzdélavani ze strany
Evropské unie byla Strategie vzdélavaci politiky Ceské republiky do roku 2020, kterd byla
schvalena v roce 2014 a stala se klicovym dokumentem ceské vzdélavaci politiky: ,Vzdélavaci
politika Ceské republiky sméfuje obecné k rozvoji vzdéldvaciho systému zaloZeného na konceptu
celozivotniho uceni, tak aby zodpovédné naplnila zakladni smysl vzdélavani: osobnostni rozvoj
prispivajici ke zvysovani kvality lidského zivota, udrzovani a rozvoj kultury jako soustavy sdilenych
hodnot, rozvoj aktivniho obcanstvi vytvarejici predpoklady pro demokratické viladnuti a pripravu
na pracovni uplatnéni.” (MSMT 2014, s. 3) V této strategii byly stanoveny nasledujici prifezové
priority:

- snizovat nerovnosti ve vzdelavani,

- podporovat kvalitni vyuku a ucitele jako jeji klicovy predpoklad,
- odpovédné a efektivné ridit vzdélavaci systém.

(MSMT 2014)

Strategie dale hovorfi o tom, Ze je na zaklade znalosti potreb trhu prace vytvaret podminky pro
dlouhodobou uplatnitelnost absolventd a usnadnéni jejich prechodu na trh prace ze vzdélavaci
soustavy. A rovnéz je potieba vytvaret podminky k tomu, aby si kazdy mohl kdykoliv v pribéhu
svého zivota vzdeélani doplnit, zvysit ¢i rozsifit (se zvlastni pozornosti pro osoby s
nedokoncenym vzdélanim nizsich stupnd). Je zde napriklad zminovana modernizace ,systému
odborného stredniho vzdeéldvani tak, aby smérovalo k intenzivnéjSimu a efektivnéjsimu rozvoji
prenositelnych znalosti, dovednosti a schopnosti, ale zdroveri aby v zadverecnych fdazich studia
zahrnovalo vetsi podil praktické vyuky v zdjmu dostatecného osvojeni profesnich dovednosti”.
(MSMT 2014, s. 22) nebo podpora systémového vyuzivani stazi ve firmach coby efektivniho
nastroje podpory zamestnatelnosti. U poradenskych sluzeb strategie pozaduje posileni
individualizované nabidky tak, aby tyto sluzby reagovaly na individualni potfeby 7akd. A je zde
také akcentovano, Ze je nutné ,v zdjimu vcasné a efektivni intervence dostupné vsem Zdkim
zajistit dostatecnou dostupnost poradenstvi pfimo ve skoldch a pribézné zlepsovat kvalitu
poradenstvi na viech trovnich skolského systému.” (MSMT 2014, s. 24) Kariérové poradenstvi je v
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tomto dokumentu pojiméano ve vyznamu rozvoje dovednosti potfebnych pro fizeni vlastni
profesni dréhy s tim, Ze je potfeba zlepSovat jeho dostupnost a kvalitu.

Shrnuti
»  Akcent na snizovani nerovnosti a odstranovani bariér
«  Zkvalithovani sluzeb kariérového poradenstvi

* Usnadnovani pfechodu na trh prace

2.4 Strategie vzdélavaci politiky CR do roku 2030+

Strategie 2030+ byla schvélena Vliadou CR vroce 2020 jako klicovy dokument pro rozvoj
vzdélavaci soustavy Ceské republiky v obdobi 2020-2030+. ,Cilem této Strategie 2030+ je
modernizovat vzdelavani tak, aby déti i dospéli obstdli v dynamickém a neustale se menicim
svete 21. stoleti. (..) Strategie také reaguje na soucasné trendy, které pretvareji mnoho oblasti
lidské cinnosti. Patfi mezi né predevsim ctvrtd primyslovad revoluce, kterd je obvykle vnimdna
prizmatem technologického pokroku jako revoluce v oblasti digitalizace a automatizace.
Technologické i socidlni aspekty této primyslové revoluce vyZaduji rozvoj kompetenci potiebnych
pro Uspéch v osobnim i pracovnim Zivoté i na trhu prdce.” (MSMT 2020, s. 3)

Strategické cile:

- Zamerit vzdélavani vice na ziskdvdni kompetenci potfebnych pro aktivni obcansky,
profesni i osobni Zivot

- SniZit nerovnosti v pristupu ke kvalitnimu vzdeélavani a umoZnit maximalni rozvoj
potencidlu deti, zaku a studentd.

(MSMT 2020)

Strategie vzdélavaci politiky CR 2030+ se odvolava na Evropsky referenéni rémec z roku 2018
zahrnuje osm klicovych kompetenci pro celozZivotni uceni. Je zde také akceptovana potieba
snizeni poctu zakd predcasné opoustégjicich vzdélavani. Do osobnostniho rozvoje jedince je ve
vzdélavani zahrnuta i schopnost volby vzdélavaci drahy a pfipravy na povolani. Je zde feC i o
nutnosti vytvareni vhodnych podminek pro snazsi prfechod absolventd do zaméstnani, ale také
usnadnovani prechodu zakd do vyssiho odborného nebo vysokoskolského vzdélavani.
Podporovano je i zavedeni dualniho systému vzdélavani. ,Obecné shrnuto by mél vzdélavaci
systém pfipravit absolventa tak, aby byl vybaven v case, oboru a Zivotni roli prenositelnymi
kompetencemi.” (MSMT 2020, s. 21) Mezi Ukoly pro vzdélavaci politiku do roku 2030 patfi
inovace oborové soustavy stfedniho a vyssiho odborného vzdélavani, revize ramcovych
vzdélavacich programi pro odborné vzdélavani a posileni kariérové poradenstvi na stfednich
Skolach, vcetné spoluprace se zaméstnavateli. Novym prvkem je, Ze se pocita s tim, ze ,skoly
budou moci dolozené vystupy neformadlniho a zdjmového vzdélavdni zohlednit napr. ve Skolnim
portfoliu jednotlivych zdkd, pfi pfijimacim fizeni nebo v ramci kreditového systému vysokych Skol".
(MSMT 2020, s. 25)
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Shrnuti
e Impulsem je 4. prlimyslova revoluce, technologie
e Zamefeni na rozvoj kompetenci

*  SniZzovani nerovnosti v pfistupu ke vzdélani

2.5 Shrnuti zjisténi ze strategii

Prvky kariérového poradenstvi, které jsou v souladu s definici kariérového poradenstvi podle
OECD z roku 2004, kdy je kariérové poradenstvi povazovano za ,systém poradenskych sluzeb,
jejichz cilem je pomahat jednotliveim jakéhokoliv véku pfi rozhodovani v otazkach vzdélavani,
profesni pfipravy, volby zaméstnani a rozvoji kariéry v kterékoliv fazi jejich Zivota.” (OECD 2004),
jsou nejsilngji zastoupeny ve Strategii celozivotniho vzdélavani z roku 2007, z niz vzesla i
Narodni soustava kvalifikaci fungujici dodnes. Nicméné uz Bila kniha z roku 2001, dalo by se fict
nadcasove, pojmenovava pozadované prvky ve vzdélavacim systému, které ladi s touto definici,
jako je celozivotni pojeti vzdélavani a poradenskych sluzeb, prostupnost vzdeélavaciho systému,
zamereni na prenositelné kompetence apod. V poslednich dvou strategiich vzdélavaci politiky
(z roku 2014 a 2020) téma kariéerového poradenstvi v komplexnim pojeti spise oslabilo a
v téchto dokumentech se prvky kariérového poradenstvi uz objevuji jen dil¢cim zplsobem jako
doplnék jinych priorit. V posledni Strategii 2030+ je kariérove poradenstvi dokonce navazano
specificky na stfedni skoly a na reformu struktury stfedoskolskych studijnich obord. Ackoliv
karierové poradenstvi v Case spiSe ztraci na vyznamu, je tfeba konstatovat, ze méa své misto ve
vSech uvedenych strategiich od Bilé knihy 2001 po Strategii 2030+.

Fakt, Ze je kariérové poradenstvi ukotveno ve strategickych dokumentech, ale nijak nevypovida
o stavu jeho implementace. Je tfeba si znovu pfipomenout definici strategickych verejné
politickych dokument(, na kterou se odkazuji v ivodu, a uvédomit si, Ze tyto strategie nejsou
dokumenty zavazné povahy a i kdyz politiky opraviuji néktera opatreni realizovat, neni
zarucCeno, ze se tak ve skutecnosti stane. To se tyka i opatfeni souvisejicich s kariérovym
poradenstvim, z nichz mnohe, ktere ve strategiich figuruji, ve skutecnosti nebyly uvedeny
v praxi. Strategie také maji vzhledem k politickému kontextu v Case rizna ideova vychodiska a
Casto ani nedochazi k jejich vyhodnoceni. Tim se ale ztraci kontinuita zavadénych opatreni.
Obsah strategii je proto potfeba pfipominat a vénovat se jejich navaznosti.

3. Zavér

Jak tedy dal s kariérovym poradenstvim v Ceské republice? Podle vyvoje jeho postaveni ve
strategickych dokumentech se zd4, Ze prestava byt vidci prioritou. Problém ale maze byt jesté
hlubsi. Kdyz se vratime k jiz zminénému Setfeni Delphi, které v roce 2019 realizoval SKAV ve
spolupraci s Technologickym centrem AV CR v rdmci pfipravy Strategie vzdélavaci politiky
2030+ mezi klicovymi aktéry ve vzdélavani, zjistime, Ze je celkové tézké se v Ceské republice
zamerovat na opatfeni orientovana na rozvoj lidi. Cilem sbéru v Setfeni metodou Delphi bylo
Zjistit, co zainteresované strany povazuji za priority ve vzdélavani v Ceské republice, v tomto
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pfipadé do roku 2030. Mezi prioritami, na nichz méli klicovi aktéfi v Ceském vzdélavacim
systému shodu, se teprve na 12. misté umistila priorita souvisejici s potfebami zakd: ,Skola
neklade dostatecny diiraz na wellbeing zdkii. Ceské déti nechodi do $koly rddy a netési je ucent".
Vdechny vyse umisténé priority se tykaly institucionalnich zaleZitosti jako napf. podfinancovani
skolstvi, byrokracie ve Skolstvi, nizkych platd udciteld, rozdild mezi Skolami, nedostatecné
pregradudlni pfipravy ucitell a jejich nedostatku apod. (Pazour 2019). Kariérové poradenstvi se
ani nedostalo do uzsiho vybéru prioritizovanych témat. Otazkou tedy je, nakolik jsou aktéfi ve
vzdélavani v CR pfipraveni se identifikovat s takovymi cili, jako je ,pomdhat jednotlivcim
Jjakéhokoliv véku pri rozhodovadni v otdzkdch vzdélavani, profesni pfipravy, volby zaméstnani a
rozvoji kariéry v kterékoliv fazi jejich Zivota” (OECD 2004). Vratime-li se totiz k priorité
wellbeingu, tak wellbeing povazovany za cil politiky pochazi z pozitivni psychologie (Robertson
2013, s. 151-164). V Ceské republice mozn4 stale neni samoziejmé zaméfovat prioritné
pozornost na blaho ¢lovéka, coz potvrzuje i Setfeni Delphi. Pokud by se téma wellbeingu 7akd
stalo prilezitosti pro shodu mezi aktéry, ktefi by ji povazovali za prioritu, bylo by mozné s tim
propojit jiz existujici opatreni v karierovém poradenstvi a vytvorit tak znovu predpoklad pro
komplexni pristup v teto oblasti.
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VZDELAVANIE KARIEROVYCH PORADCOV - ZISTENIA
Z MEDZINARODNEHO PRIESKUMU

Ladislav Ostroha, Euroguidance centrum

Abstrakt

Clanok prindda prehlad hlavnych zisteni z medzinarodného prieskumu o stave vzdelavania
kariérovych poradcov v tyroch projektovych krajindch (Ceska republika, Polsko, Nérsko,
Slovensko), ktory bol realizovany v ramci Erasmus+ projektu C-Course, ktorého cielom je
vyvinut' online vzdelavaci kurz pre kariérovych poradcov. Okrem analyzy aktualneho stavu
vzdelavania karierovych poradcov, ¢lanok prinasa odpordcania pre poskytovatelov vzdelavania
(preferovany obsah a format takychto vycvikov), ktoré vzisli z konzultacii a fokusovych skupin
s narodnymi expertmi a poradcami. V zavereCnej casti Clanku autor konfrontuje zistenia
z prieskumu s realitou vzdelavania kariérovych poradcov na Slovensku.

Klacové slova: vzdelavanie kariérovych poradcov, profesijny rozvoj, Erasmus+

Abstract

The article offers an overview of main findings from the international survey on training and
professional development of career guidance practitioners in four selected countries (Czechia,
Poland, Norway, Slovakia), conducted as part of the Erasmus+ project C-Course which is aimed
at developing an online training course for career guidance practitioners and professionals.
Besides the analysis of the current state of the training for career guidance practitioners, the
article presents a list of recommendations for training providers (concerning the preferred
content and format of such training) based on the consultations and focus groups with national
experts and career professionals. In the last chapter, the author confronts the current situation
of training of career guidance practitioners in Slovakia with the survey results and findings.

Keywords: training of career professionals, professional development, Erasmus+

Uvod

V roku 2020 zacala implementacia ambiciézneho medzindrodného Erasmus+ projektu C-
Course, ktorého cielom je vyvinutie online vzdelavacieho kurzu pre poradcov a profesionalov
pracujucich v oblasti kariérového poradenstva, kariérovej vychovy a sluzieb zamestnanosti. Na
projekte spolupracuje 5 organizacii zo 4 eurdpskych krajin:

e SdruZeni pro kariérové poradenstvi a kariérovy rozvoj, Ceska republika
e Santia, s.r. 0., Ceska republika
e Katalyst Education, Polsko
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e ZdruZenie pre karierové poradenstvo a rozvoj kariéry, Slovensko
e Hggskolen i Innlandet, Norsko

Ciele projektu su poskytnut kvalitné, samoregulované a volne dostupné vzdelavanie co
najvacSiemu mnozstvu kariérovych poradcov, ukazat im smer dalSieho vzdelavania a
profesijného rozvoja a pomocou modernych vzdelavacich metdd im umoznit' aplikovat ziskané
vedomosti a zrucnosti vich poradenskej praxi. Kurz bude vytvoreny v piatich jazykovych
verziach (anglictina, Cestina, slovencina, polstina, norcina) a bude spristupneny Sirokej europskej
poradenskej komunite v druhej polovici roka 2022.

Projekt zaroven otvara otazku vzdelavania a kontinualneho profesijného rozvoja kariérovych
poradcov, ktoré su klu¢ovymi predpokladmi profesionalizacie a skvalithovania sluzieb
kariérového poradenstva. Ambiciou projektu je ist nad ramec tradi¢ného rozsahu vzdelavania
a rozvoja kompetencii kariérovych poradcov, aby obsiahol nové trendy a témy v teorii a praxi
karierového poradenstva, a stal sa tak referencnym bodom pre vzdelavanie poradcov napriec
sektormi a instituciami.

Prieskum o vzdelavani kariérovych poradcov

Aby bola zabezpecena kvalita a relevantnost' vzdelavacieho obsahu elektronického kurzu,
projektovy tim uskutocnil zaciatkom roka 2021 rozsiahly prieskum v Styroch projektovych
krajinach (Ceska republika, Polsko, Norsko, Slovensko) za Ucelom identifikovania aktualnych
vyziev a potrieb vo vzdeldvani kariérovych poradcov. Prieskum pozostaval z hibkovej studie
dostupnej literatiry, konzultacii s narodnymi expertmi na vzdelavanie poradcov, ktoré boli
doplnené o vysledky z fokusovych skupin s vybranymi kariérovymi poradcami z jednotlivych
projektovych krajin.

Stadium dostupnej literatiry poukazalo na znaéné rozdiely v poskytovani vzdelavania
a profesijného rozvoja pre kariérovych poradcov a Urovni profesionalizacie naprieC skimanymi
krajinami. Zatial Co v krajinach ako Norsko ¢i Polsko existuju viaceré akademické Studijné
programy v kariérovom poradenstve aje badatelna snaha o Standardizaciu vzdelavania
a kvalifikacif kariérovych poradcov, v Ceskej republike a na Slovensku je vzdelavanie poradcov
zalozené na trhovo orientovanom pristupe ajeho poskytovanie je znacne fragmentované
s mnozstvom zainteresovanych verejnych i sukromnych vzdelavacich institucii. Vo vsetkych
krajinach bola identifikovana potreba online vzdelavacieho kurzu, ktory by doplnil existujuce
narodné infrastruktdry vzdelavania poradcov a stal sa referencnym bodom pre moderné trendy
vo vzdelavani kariérovych poradcov. Tabulka ¢ 1 poskytuje prehlad situacie vzdelavania
a profesijného rozvoja kariérovych poradcov v styroch skimanych krajinach.

Tabulka €. 1: Prehlad situacie vzdelavania kariérovych poradcov v 4 projektovych krajinach

Minimalne variabilné; variabilné; formalna variabilné;
kvalifikacné nevztahuju sa nevztahuju sa (akademicka) nevztahuju sa
predpoklady  Specificky na KP Specificky na KP kvalifikacia alebo Specificky na KP

absolvovanie staze
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Kvalifikacia existuju viaceré

v kariérovom = kvalifikacie;

poradenstve v sUcasnosti
prebieha proces ich
zjednotenia

Profesijny poskytovany

rozvoj viacerymi aktérmi
prostrednictvom
akreditovanych i
neakreditovanych
programov

E-learning potreba e-learningu

pre doplnenie
existujucej
infrastruktdry
vzdelavania
poradcov

Magisterské

programy

v kariérovom
poradenstve

Narodny ramec
kvality v kariérovom
poradenstve
upravuje
kompetencné
Standardy poradcov

potreba e-learningu
pre doplnenie
existujucej
infrastruktdry
vzdelavania
poradcov

Zdroj: Hooley & Schulstok, 2021 (preklad z originalu)
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existuju viaceré
kvalifikacie
poskytované
univerzitami

a vzdelavacimi
institdciami

bez systémového
pristupu

k profesijnému
rozvoju poradcov
po ziskanf
kvalifikacie
nejaké e-learningy
uz existujy;
vacsinou su
naviazané na
existujuce
prezencné kurzy

iba jeden akademicky
program so
zameranim na
kariérové
poradenstvo

vypracovany
kvalifikacny Standard
pomohol objasnit
smerovanie
profesijného rozvoja
poradcov

bez relevantnych e-
learningovych
kurzov; pomohli by
doplnit’ existujucu
infrastruktdru
vzdelavania

Na tuto hibkovi $tidiu nadvazovali konzultacie s narodnymi expertmi na vzdelavanie
a profesijny rozvoj poradcov a fokusové skupiny s vybranymi kariérovymi poradcami, ktoré
potvrdili, Ze poradcovia vo vsetkych 4 skimanych krajinach povazuju moznosti pociato¢ného
vzdelavania a kontinualneho profesijného rozvoja za obmedzené a malo dostupné.
Z rozhovorov taktiez vzislo, ze vzdelavacie kurzy a programy, ktorymi poradcovia v minulosti
presli, sa zasadne liSili v rozsahu aj obsahu vzdelavania, o poukazuje na slabu Standardizaciu
Tabulka ¢. 2

dokumentuje hlavné témy, na ktoré by sa mal e-learning zamerat' na zaklade vysledkov

vzdelavania kariérovych poradcov a fragmentaciu v jeho poskytovani.

z fokusovych skupin.

Tabulka €. 2: Preferovany obsah a témy vzdelavania (vysledky fokusovych skupin)

Zaklady zaklady poradenského pristupy individualneho poradenstva, Specifika
kariérového procesu a klucové techniky skupinového poradenstva, kariérové vzdelavanie
poradenstva pre pracu s individualnymi na Skolach, supervizia, e-poradenstvo a

klientmi i skupinami vyuzivanie novych technoldgii v praci

kariérového poradcu

Praca s roznymi
typmi klientov

pracu s réznymi cielovymi
skupinami, zvladanie
naro¢nych klientov a
konfliktnych situacif

Specifika prace s klientmi so znevyhodneniami,
nadanymi a talentovanymi Studentmi, mladymi
[udmi nachadzajucimi sa v zloZitej rodinnej
situacii

Praca so efektivna praca s rodinami, mat dopad v ramci skoly ¢i podniku, zapojenie
systémami / organizaciami, komunitami a = rodicov a rodin do kariérovej podpory Ziakov
Struktdrami systémami
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Informécie o trhu  aktualna a buduca situacia informacie o vzdeldvacom systéme, kvalifikaciach

prace a trhu na trhu prace a trhu a zru¢nostiach; informéacie o trhu prace a

vzdelavania vzdeldvania, ako a kde sa meniacom sa svete prace; rozvoj vyskumnych
dozvediet viac zru¢nosti u samotnych poradcov, aby mohli byt

neustale v obraze o aktualnom vyvoji

Prax odborného ¢o musi odborny poradca kompetencie kariérového poradcu, historia

kariérového vediet, aby mohol Uspesne povolania, efektivna timovéa spolupréca,

poradcu vykonavat svoju prax zvladanie pracovnej zataze a stresu

Tebrie v zakladné a nevyhnutné tedrie = moduly o tedriach v kariérovom poradenstve by

kariérovom pre prax; dodatoc¢né tedrie mali byt zacielené na pokrocilych poradcov;

poradenstve iba ako volitelny/dopinkovy  $pecidlne zameranie na narativne a terapeutické
obsah pristupy a pristupy zdéraziujlce socidlnu

spravodlivost

Zdroj: Hooley & Schulstok, 2021 (preklad z originalu)

Medzi Ucastnikmi prieskumu zaroven rezonovala téma digitalneho (online) poradenstva, ktora
ziskala na vyzname obzvlast po vypuknuti pandemie COVID-19 a zavedenim prisnych
socialnych restrikcii. Znalost' nastrojov a zakladnych Specifik digitidlneho poradenstva by sa
preto mala stat’ sucCastou aj vzdelavania kariérovych poradcov, ktori by si tak doplnili potrebné
digitalne zrucnosti a rozsirili si portfélio poradenskych sluzieb o nové, distancne formy.

Rozmach digitalnych technoldgii a platforiem zaroven vytvara nové moznosti aj pre format
vzdelavania kariérovych poradcov. Vdaka tymto technolégiam (napr. elektronické kurzy,
webinare, online konferencie, vzdelavacie vided, podcasty) je vzdelavaci obsah dostupnejsi, je
mozné ho nahrat na jednom z digitalnych Ulozisk a distribuovat' Sirokej odbornej verejnosti bez
ohladu na geografickl polohu. Vacsina expertov a poradcov, ktori sa zucastnili prieskumu, ale
vnimali online vzdelavania len ako doplnok k uz existujucim formam prezencného vzdelavania,
tj. hybridna (blended) forma vzdelavania. Je to dané zjavnymi limitmi online vzdelavania, ktoré
nedokaze simulovat poradenskd pracu s klientom tvdrou v tvdr. Napriek tomu bolo Ucastnikmi
prieskumu podotknuté, Ze existencia interaktivnych a obsahovo kvalitnych online vzdelavacich
kurzov je potrebna, kedze dokaze velmi efektivne doplinat existujlicu infrastruktiru vzdelavania
poradcov. Tabulka ¢. 3 ponuka zhrnutie hlavnych zisteni a odporucani plyndcich z prieskumu
a fokusovych skupin.

Tabulka €. 3: Hlavné zistenia a odporucania plynuce z prieskumu

1. Existuje zjavny dopyt po e-learningovom kurze vo vsetkych Styroch krajinach. Takyto kurz
by mohol pom&ct’ objasnit’ a zjednotit zabezpecenie pocliatocného vzdeldvania a profesijného
rozvoja v kazdej zo Styroch krajin.

E-learning by mal:

2. byt jasne formulovany spdsobom, ktory objasfuje, kto by mal kurz absolvovat, ako dlho bude
trvat’ a ¢o z toho bude mat;

3. byt flexibilny, aby bolo zabezpecené, Zze k nemu bude mat pristup a mat' z neho Uzitok Siroké
spektrum odbornikov z réznych oblasti a pracovnych pozicii;

4. obsahovat interakciu s ostatnymi uciacimi sa a poskytnut odrazovy mostik poradcom v pristupe
k sietam podobne zmyslajucich kolegov, zdrojom a dalSiemu vzdelavaniu;
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5.

vyuzivat' Skalu technolégii urCenych na zapajanie a aktivizaciu odbornikov. To znamené vyuZivat
multimedialne a interaktivne nastroje;

Po obsahovej stranke by vzdelavanie malo:

6.
7.

10.

1.

12.

objasnit zakladnu terminolégiu a definicie v danej oblasti;

obsahovat prehlad réznych pristupov k poskytovaniu kariérovych sluzieb. Je potrebné zacat od
zékladov a pokryvat celt skalu pristupov. Klic¢ovym prvkom je zvysenie kompetencie v
poskytovani digitdlneho poradenstva;

poskytnut Uvod do prace so Sirokou $kalou réznych sektorov a réznych skupin klientov v rdmci
tychto sektorov;

podporit’ poradcov v premyslani o tom, ako pracovat systematickejsSie (napr. s rodinami,
komunitami a organizaciami);

rozvijat’ porozumenie odbornikov v oblasti vzdelavacieho systému, trhu prace a toho, ako sa
meni svet prace. Malo by zahffhat aj podporu poradcov pri rozvoji vlastnych vyskumnych
zrucnosti;

podporit” tych, ktori absolvuju vzdelavanie, aby sa stali profesiondlmi a osvojili si etické,
reflexivne a kontextualne pristupy. To musi zahfiat aj rady tykajuce sa zdravého riadenia
vlastnej praxe, aby poradcovia predchadzali vyhoreniu;

obsahovat prehlad kltcovych tedrii a vyskumov. Tento druh obsahu ponuka moZnosti dalSieho
vzdeldvania pre pokrocilych poradcov.

Zdroj: Hooley & Schulstok, 2021 (preklad z originalu)

Vzdelavanie kariérovych poradcov na Slovensku

Aj napriek sirSiemu trendu v oblasti vzdelavania kariérovych poradcov v Eurépe, kde v dvoch

tretinach ¢lenskych krajin EU st dostupné $pecializované akademické programy v kariérovom

poradenstve (Cedefop, 2009), vzdelavanie kariérovych poradcov na Slovensku je aj nadalej

fragmentované, malo Standardizované a moznosti forméalneho vzdelavania su limitované na

volitelné predmety (vid. tabulka ¢. 4) v ramci Sirsich akademickych Studijnych programov (napr.

psycholdgia, socidlna praca, Specialna pedagogika, andragogika). Jediny Studijny program

Specificky zamerany na kariérové poradenstvo sa v akademickom roku 2020/2021 vyucoval na

Pedagogickej fakulte Univerzity Komenského v Bratislave pod nazvom ,Psychologické a

karierove poradenstvo pre jednotlivcov s postihnutim” v ramci prveho (bakalarskeho) stupna

Studia.

Tabulka €. 4: Volitelné kurzy kariérového poradenstva na slovenskych univerzitach

Kariérové poradenstvo Psycholégia Fakulta psycholdgie, Paneurépska l. (Bc.)

vysoka skola

Kariérové poradenstvo Psycholégia Filozoficka fakulta, PreSovska l. (Bc.)

univerzita v PreSove

Uvod do kariérového Psycholégia Fakulta socialnych vied a l. (Bc.)
poradenstva zdravotnictva, Univerzita

Konstantina Filozofa v Nitre

Kariérové poradenstvo pre Psycholégia Filozoficka fakulta, Univerzita Pavla  II. (Mgr.)
psycholégov Jozefa Safarika v Kosiciach
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Kariérové poradenstvo a Psycholégia Filozoficka fakulta, Univerzita . (Mgr.)
celozivotna vyvinova Komenského v Bratislave

intervencia

Kariérové poradenstvo Psycholégia Pedagogicka fakulta, Univerzita ll. (Mgr.)

Mateja Bela v Banskej Bystrici

Tedria a metddy Socialna praca Pedagogicka fakulta, Katolicka . (Mgr.)

kariérového poradenstva univerzita v Ruzomberku

Kariérové poradenstvo Ucitelstvo psycholégie  Pedagogicka fakulta, Univerzita ll. (Mgr.)
(v kombindcii) Konstantina Filozofa v Nitre

Kariérové poradenstvo v Skolské psycholégia Filozoficka fakulta, Univerzita Pavla N

praci Skolského psycholéga Jozefa Saférika v Kogiciach

Absenciu Specializovanych Studijnych programov kariérového poradenstva scasti kompenzuju
profesijné zdruzenia a vzdelavacie institlcie, ktoré poskytuju akreditované i neakreditované
kurzy kariérového poradenstva. Dostupné kurzy sa ale spravidla zasadne lisia v rozsahu i kvalite
vzdelavacieho obsahu a chyba im prepojenie na existujuce ramce vo vzdelavani poradcov
(napr. kompetencné $tandardy NICE") ¢ $tandardy kvality. Z tohto dévodu absolventi tychto
kurzov nadobudaju len Ciastocnu kvalifikaciu, ktora nezahfna vsetky aspekty poradenskej prace
a kompetencie kariérového poradcu. Nie je preto jasné, na vykon akych funkcii a Uloh ich tieto
kurzy pripravuju.

Vycviky v karierovom poradenstve poskytuju aj mnohé Statne organizacie ako formu
Specializovaného vzdelavania, ktoré sa uskutoCnuje s cieflom obsadenia konkrétnych
pracovnych pozicii v ramci verejnych poradenskych sluzieb. Takato forma vzdelavania je
Castokrat poskytovana priamo na pracovisku (tzv. on-the-job training) a financovana v ramci
robustnych narodnych projektov. Nevyhodami takychto vycvikov je ich:

a) sektorova orientacia, tj. vzdelavaci obsah reflektuje potreby konkrétnej institlcie,
projektu ¢i sektoru (napr. skolské poradenstvo, sluzby zamestnanosti, poradenstvo pre
dospelych), ¢im sa znizuje moznost pracovnej mobility poradcu/absolventa napriec
sektormi (OECD, 2004);

b) obmedzena dostupnost, tj. su dostupné iba pre tych, ktori bud’ vykonavaju specificku
pracovnu cinnost’ alebo boli zvoleni na obsadenie konkrétnej pracovnej pozicie
(Cedefop, 2009);

c) slaba udrzatelnost po skonceni projektového financovania. Borbély-Pecze, Hlouskova
a Sprlak (2021, s. 15) poznamenavaju, e aj ked projekty financované z Eurépskeho
socialneho fondu v rokoch 2008 az 2016 viedli na Slovensku k rozvoju nastrojov,
metodik a vzdelavacich materialov pre poradcov, ,nepodarilo sa im udrzatelne zvysit
kapacitu poradenského systému”.

T https://nice-network.eu/pub/
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V doésledku tychto Strukturalnych nedostatkov vo formélnom vzdelavani poradcov je vykon
kariérového poradenstva na Slovensku nadalej vnimany ako podruzné funkcia popri vykone
primarnych pracovnych Uloh nez ako samostatné povolanie, a to aj napriek jeho zaradeniu do
Narodnej ststavy povolani?. K skuto¢nej emancipécii povolania ajeho profesionalizacii je
nevyhnutné rozsirenie akademickej ponuky Specializovanych studijnych programov na
verejnych vysokych skolach. To by viedlo jednak k standardizacii vzdelavania kariérovych
poradcov (t. j. sylaby tychto programov by sa stali referenCnym ramcom aj pre inych
poskytovatelov vzdelavania), jasnejSiemu vymedzeniu kompetencného profilu kariérového
poradcu a zaroven by to viedlo k vytvoreniu centier excelentnosti, v ktorych by sa kontinuélne
rozvijal vyskum teorii v kariérovom poradenstve aich aplikovatelnosti do praxe a ktoré by
pozitivne vplyvali na profesionalizaciu celého sektora.

Vycviky a kurzy v kariérovom poradenstve (vratane elektronickych kurzov) poskytované
profesijnymi zdruzeniami, vzdelavacimi institdciami a Statnymi organizaciami je ale nutné aj
nadalej rozvijat, kedze rozsiruju portfélio vzdelavacich prilezitosti, spristupnuju vzdelavanie
v kariérovom poradenstve Sirokym skupinam obyvatelstva arozsirujli ho o nové témy
a pristupy. Tieto vycviky by ale mali dopifiat existujice akademické $tudijné programy, nie
suplovat ich absenciu.

2 https://www.sustavapovolani.sk/karta_zamestnania-496103
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DOPAD KARIEROVEHO PORADENSTViI NA WELL-BEING
DOSPELEHO KLIENTA

Mgr. Dominik Fojtik, EKS

Abstrakt:

Clanek predstavuje hlavni zavéry diplomové préace s ndzvem Dopad kariérového poradenstvi na
osobni pohodu dospélého jedince, ktera se zabyva vztahy a souvislostmi mezi kariérovym
poradenstvim a osobni pohodou (well-beingem) dospélého cloveéka. Diplomova prace
identifikovala vztah mezi kariérovym poradenstvim a osobni pohodou a popsala konkrétni
mechanismy plsobeni kariérového poradenstvi na well-being. Soudasti diplomové prace je i
kvantitativni vyzkumné Setfeni, které si kladlo za cil vyhodnotit, jak klienti kariérového
poradenstvi vnimaji jeho dopad na jednotlivé dimenze psychologické osobni pohody. Kromé
potvrzeni pozitivniho dopadu kariérového poradenstvi na well-being dospélého clovéka pfinasi
prace dalsi argumenty k diskuzi, pro¢ by se kariérovi poradci méli well-beingem klient zabyvat.

Klicova slova: kariérové poradenstvi; osobni pohoda; kariérové vzdélavani; Zivotni spokojenost

Abstract:

The article presents the main conclusions of the diploma thesis entitled Impact of Career
Guidance on the Well-being of Adults, which deals with the relations and connections between
career guidance and the personal well-being of adults. The diploma thesis identified the
relation between career guidance and personal well-being and described the specific
mechanisms of the impact of career guidance on well-being. Part of the diploma thesis is also a
quantitative research, which aims to evaluate how clients of career guidance perceive its impact
on specific dimensions of psychological well-being. The diploma thesis confirmed the positive
impact of career guidance on an adult's well-being and provides further arguments to discuss
why career counsellors should address clients' well-being.

Keywords: career guidance; well-being; career education; life satisfaction

Vychodiska — proc v kariérovém poradenstvi resit well-being?

Diplomova prace vychazi zpfedpokladu, ze poskytovani odborného a kvalifikovaného
kariérového poradenstvi pomaha klientdm fesit jejich tiZzivou situaci souvisejici s pracovni i
vzdeélavaci drahou a zaroven prispiva jejich spokojenosti. Ackoli byla tato teze potvrzena
v jinych vyzkumnych pracich, nebyly v nich popsany konkrétni souvislosti mezi kariérovym
poradenstvim a osobni pohodou dospélého jedince. Také dfive nebyly definovany mechanismy,
jakym zplsobem dochézi k plsobeni kariérového poradenstvi na osobni pohodu. Diplomova
prace tyto deficity vyplhuje syntézou poznatkl o kariérovém poradenstvi a osobni pohodé
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(well-beingu) a vlastnim empirickym Setfenim. Vyzkumné Setfeni vyhodnotilo, jak respondenti
vnimaji dopad aktivit kariérového poradenstvi na jednotlivé dimenze osobni pohody, dale se
snazilo zjistit zavislost mezi ¢asem vénovanému kariérovému poradenstvi a dopadem tohoto
poradenstvi na osobni pohodu a také definovalo vztah mezi formou kariéroveho poradenstvi a
jeho dopadem na osobni pohodu. Data byla ziskana skrze osloveni konkrétnich klientd
kariérového poradenstvi a skrze osloveni kariérovych poradcd, ktefi dotaznik distribuovali mezi
své klienty. Konecny vyzkumny soubor tvofilo 82 respondentd z fad dospélych jedincl, ktefi se
Ucastnili karierového poradenstvi v roce 2019 nebo v roce 2020.

Nejednoznacna definice well-beingu i jeho subjektivita klade pomérné narocné podminky pro
jeho méfeni a empiricky vyzkum. Pres veskeré rozdily spojuje vétsinu definic Zivotni
spokojenosti, Stésti a subjektivni osobni pohody (hedonistické pojeti) ¢i psychologické osobni
pohody (eudaimonické pojeti) fakt, Ze kladou dlraz na subjektivitu hodnoceni — jedinci jsou
spokojeni, Stastni a v osobni pohodé, pokud se tak citi nebo pokud tvrdi, ze se tak citi. S timto
pojetim spokojenosti a osobni pohody se pracuje i v diplomové praci: vychazi se z toho, ze lidé
disponuji osobni pohodou, pokud se tak ve vyzkumu sami oznacuji, respektive pokud uvadi, ze
néco melo dopad (pozitivni, nebo negativni) na jejich osobni pohodu.

Vychozim zdrojem pro empirické Setfeni byly vyzkumy (napf. Robertson, 2013; Berzonsky, 2003
ad.), které dokladaji pozitivni dopad kariérového poradenstvi na spokojenost Cloveka, ale jiz
nepopisuji, jaky dopad ma kariérové poradenstvi na jednotlivé dimenze osobni pohody, tedy ve
kterych dimenzich se kariérové poradenstvi nejvice projevuje. Dalsi vyznamny zdroj predstavuje
samotny koncept psychologické osobni pohody, ktery rozpracovala C.Ryff. Tento koncept
predstavuje multidimenzionalni model osobni pohody (viz tabulka C. 1), ktery se sklada z Sesti
dimenzi, jimiz jsou:

- sebeprijeti,

- pozitivni vztahy,

- autonomie,

- kontrola prostredi,

- smysl Zivota,

- osobni rist.

ldeou predstaveného modelu je, Ze pokud se jedinci dafi naplfovat téchto Sest dimenzi, pak
dosahuje obecné vyssi osobni pohody a optimalniho psychologického fungovani, které velmi
Uzce souvisi i s dusevnim zdravim. Ke sbéru dat byl sestaven unikatni dotaznik, ktery do znacne
miry vychazi z dotazniku RPWB — Ryff's scales of psychological well-being, jenz byl vytvoren
praveé C. Ryff pro méreni psychologické osobni pohody. Sestaveny dotaznik, ktery vzniknul
vyhradné pro Ucely tohoto vyzkumného Setreni, obsahuje 30 sebeposuzovacich Skal, pomoci
kterych respondenti vyjadrovali vnimany dopad kariéerového poradenstvi na konkrétni dimenze
psychologické osobni pohody. Diky tomu bylo mozné prozkoumat, na kterou dimenzi ma
kariérové poradenstvi nejvétsi dopad.
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Tabulka ¢. 1: Dimenze psychologické osobni pohody a jejich charakteristika (Upraveno dle Ryff,

1989)

Dimenze

Charakteristika

sebeprijeti

Pocit sebeprijeti jednotlivce je povazovan za Ustfedni rys dusevniho zdravi a
také za charakteristiku seberealizace, optimalniho fungovani a dospélosti.
Clovék s vysokou mirou sebepfijeti méa pozitivni pfistup k sob& samému,
prijima sam sebe takového, jaky je (véetné silnych i slabych stranek) a svij
minuly Zivot vnima pozitivné. Clovék s nizkou mirou sebepfijeti se se sebou citi
nespokojen, je zklamany svoji minulosti a je znepokojeny nékterymi svymi
vlastnostmi, preje si byt jiny, nez jaky je.

pozitivni
vztahy

Schopnost tvofit pozitivni vztahy s ostatnimi je povazovana za Ustfedni soucast
dudevniho zdravi a zarover za znak zralosti. Clovék s vysokou Urovni této
dimenze ma vrelé, spokojené a divérné vztahy s ostatnimi, méa zajem o blaho
druhych, méa vyvinutou schopnost empatie. Naopak cloveék s nizkou mirou
schopnosti tvofit pozitivni vztahy ma malo ddvérnych vztahl s ostatnimi, je
pro néj tézké byt vrely, otevieny, je spise izolovany a neni ochoten délat
kompromisy, aby si udrzel dobré vztahy s ostatnimi.

autonomie

Optimalné funguijici jedinec je také popsan jako jedinec, ktery sam posuzuje
vlastni chovani a neceka na schvaleni vlastniho chovani ostatnimi. Jedinec
svysokou mirou autonomie je rozhodny a nezavisly, je schopny odolat
spolecenskym tlaklim, hodnoti sebe podle vlastnich osobnich standardd.
Jedinec s nizkou mirou autonomie je znepokojen ocekavanim a hodnocenim
ostatnich, ma strach, aby dokazal vyhovét ostatnim, snadno se poddava
spolecenskym tlaklim a pfi rozhodnutich spoléha spiSe na Usudky ostatnich.

kontrola
prostredi

Tato dimenze predstavuje schopnost clovéka optimalné fungovat v prostred,
ve kterém se Clovék nachazi a tvofivé ho ménit prostfednictvim své fyzické
nebo dugevni ¢innosti. Clovék s vysokou mirou kontroly dokéze zvladat néroky
prostiedi, ve kterém se vyskytuje, efektivné vyuziva okolnich pfilezitosti, umi si
vybrat nebo vytvofit kontext vhodny pro osobni potieby a vi, Ze okolni
prostiedi mdze ovlivnit. Clovék s nizkou mirou kontroly prostfedi méa potize se
zvldadanim kazdodennich zaleZitosti a narokd, citi se neschopny zménit nebo
zlepsit okolni kontext, neumi vyuZivat pfileZitosti a postrada pocit kontroly nad
vnejsim svetem.

smysl Zivota

Tato dimenze sméfuje k védomi clovéka, ze jeho Zivot ma smysl. Ten, kdo
optimalné funguje, ma vymezené Zivotni cile a Zivotni smér, kterym se ubira,
coZ pfispiva k pocitu smysluplného Zivota. Clovék svysokou mirou v této
dimenzi ma definované Zzivotni cile a zivotni smér. Vidi smysl v minulém i
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soucasném zivoté a méa viru, kterd dava Zivotu smysl. Clovék s nizkym skére
v této dimenzi postrada smysl zivota, chybi mu Zivotni cile a smér, nevidi smysl
svych zkuSenosti, nema viru, kterd by davala jeho Zivotu smysl a pocit
naplnéného Zivota.

osobni rGst | Dimenze osobniho rlstu popisuje, ze clovék, ktery optimalné funguje, nadéle
rozviji sv(ij potenciél a je otevieny viici zkudenostem. Clovék s vysokym skére
v dimenzi osobniho rlstu tak méa pocit neustdlého vyvoje, vi, ze se mlze
neustale zlepsovat, je otevien novym zkusenostem, ma smysl pro realizaci
svého potencidlu a dokéZe sledovat své zlepdeni v pribéhu ¢asu. Clovék
s nizkym skoére v dimenzi osobniho rdstu ma pocit osobni stagnace, postrada
pocit zlepSeni v prdbéhu casu, citi se znudéné a nezajima se o zivot, je
uzavieny novym zkusenostem, nechce se déle rozvijet.

Diskuze k well-beingu — dva pohledy, jeden cil: citit se dobre

NezZ se presuneme ke konkrétnim vysledkim empirického Setieni, predstavime si, co konkrétné
se pojmem osobni pohoda (well-being) mysli a jaké dva zakladni koncepty v soucasnosti
existuji. Pfestoze v poslednich letech vzniklo mnozstvi teoretickych koncepci osobni pohody,
obecné Ize tvrdit, Ze osobni pohoda predstavuje kyZeny stav optimalniho fungovani a prozivani,
kterého se snazi dosahnout lidé na celém svéte. Snad vsichni chtéji byt Stastni a citit
spokojenost. Kromé pocitu Stésti a spokojenosti tento stav poskytuje dalsi fadu vyhod,
které pozitivne ovliviuji zivot Cloveka a jeho chovani a jednani. Osobni pohoda je dlouhodoby
emocni stav, kdy si jedinec uvédomuje a prozZiva spokojenost svlastnim Zivotem (Kebza
a Solcova, 2005). Jedinec prozivajici osobni pohodu mé& sviij Zivot rad a vniméa sv(ij Zivot jako
dobry.

V soucasnosti existuje déleni osobni pohody na dveé paradigmata (pfistupy), které se z Casti
prekryvaji, ale zaroven jsou od sebe odlisné. Deci a Ryan (2001) popisuji jednotlivad rozdéleni
nasledovné:

1. subjektivni osobni pohoda (well-being), ktera vychéazi z filozofie hédonismu, jehoz
cilem je, aby clovék dosahl co nejvétsiho mozného pocitu Stésti skrze potéseni (mysli i
téla) a uspokojeni (pozitivni emoce) v rlznych oblastech Zivota (napf. prace, rodina,
volny cas, zdravi ad.);

2. psychologicka osobni pohoda (well-being), kterd vychazi z filozofie eudaimonismu,
chape osobni pohodu jako néco vice nez jen potéseni a Stésti, ale osobni pohodu
spatfuje v naplnéni lidského potencialu.

V konceptu psychologické osobni pohody nejde primarné o maximalizaci pocitu spokojenosti
skrze zvySovani pozitivnich emoci, eliminaci negativnich emoci a subjektivni pozitivni hodnoceni
svého Zzivota, jako je tomu u subjektivni osobni pohody, ale jde predevsim o seberealizaci,
naplneni vlastniho potencialu, aktivni pristup k zivotu a smysluplny zivot s kvalitnimi vztahy.
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Diky témto aspektlim m(ze ¢lovék pocitovat osobni pohodu a spokojenost s vlastnim Zivotem,
i kdyz se v jeho Zivoté objevi nepfijemna skutecnost (napf. vypoved z prace, nemoc, nelspésny
projekt), které maji znacny vliv na subjektivni osobni pohodu. Tyto nepfijemné skutecnosti
nemusi negativné ovliviiovat jednotlivé dimenze psychologické osobniho pohody, ale naopak
jedinec tyto dimenze (respektive kompetence, které tyto dimenze obsahuji) vyuzije k pfekonani
téchto tézkosti. Napfiklad nékdo, kdo bude vysoko skérovat napfiklad v dimenzich osobni rist
a kontrola prostredi, bude brat tyto neprijemné skutecnosti spise jako dalsi pfilezitost k rozvoji
a spolehne se na védomi toho, Ze mize svoji situaci a prostfedi ovlivnit a ménit pozitivnim
smerem. Proto k dosaZeni psychologické osobni pohody mUze jedinci pomoci osobni rozvoj,
ktery bude mit za cil zamérné rozvijet zminéné dimenze. Joshanloo (2019), ktery zkoumal vztah
mezi subjektivni a psychologickou osobni pohodu v pribéhu dvaceti let, tvrdi, Ze psychologicka
osobni pohoda muze byt z dlouhodobého hlediska prinosnéjsi nez subjektivni osobni pohoda,

Vv

aspektl pohody a své tvrzeni podklada nasledujicimi tezemi:

- diky vyzkumu zjistil, Ze subjektivni osobni pohoda prfedpovidala subjektivni osobni
pohodu i 0 10 let pozdégji, ale psychologickd osobni pohoda soucasné predpovidala
psychologickou osobni pohodu o 10 i 20 let pozdéj;

- ve srovnani s psychologickou osobni pohodou jsou hladiny subjektivni osobni pohody
silngji urcovany emocionalnimi zazitky, které se mohou dramaticky liSit v Case a
kontextu;

- psychologicka osobni pohoda je zaloZzena na rozvijeni stabilnéjsich dovednosti a
schopnosti, které vedou k vy$sim Urovnim stability pocitované osobni pohody.

| Huta a Ryan (2010) svym vyzkumem dokazuji, Ze Ucast na eudaimonickych cinnostech posilila
well-being jak okamzité, tak i tfi mésice poté, zatimco Ucast na hédonickych cinnostech posilila
well-being pouze okamzité. Na zakladé uvedenych tvrzeni Ize predpokladat, ze pokud se bude
jedinec védomé zameérovat spise na rozvoj psychologické osobni pohody (respektive rozvoj
jednotlivych dimenzi osobni pohody) neZ na maximalizaci subjektivni osobni pohody
(respektive maximalizaci pozitivnich emoci a minimalizaci negativnich emoci v Zivoté), pak bude
takovy jedinec vykazovat stabilnéji vy$Si miru osobni pohody, a tedy pocitovat vetsi
spokojenost v zivoté. Navic autofi Deci a Ryan (2008) pfichazi s myslenkou, Zze pokud jedinec
disponuje psychologickou osobni pohodou a zaziva plné naplnéni sveho potencialu, zazije diky
tomu zaroven i hédonickou pohodu (subjektivni well-being), naopak vsak nikoli — tedy ne kazdé
hédonické prozivani a potéseni jsou soucasti eudaimonického prozitku. Z tohoto divodu se
vyzkum v diplomové praci zaméril na psychologickou osobni pohodu.

Vysledky Setreni — well-being jako pfricina, nebo dlsledek Uuspésné seberealizace?

Setfeni potvrdilo pozitivni dopad kariérového poradenstvi na osobni pohodu, a to nejvyraznéji
v dimenzi sebeprijeti a Zivotni smysl. Kariérové poradenstvi pomaha jedinci vytvaret pozitivni
pristup k sobé samému, poznavat jeho silné stranky a oblasti rozvoje, definovat jeho Zivotni cile
a zZivotni smér. Vyzkumné Setfeni také potvrdilo, Ze kombinované formy a metody kariérového


http://www.euroguidance.sk/casopiskp

Kariérové poradenstvo v tedrii a praxi (2021, ¢islo 19) www.euroguidance.sk/casopiskp

poradenstvi maji vétsi pozitivni dopad na osobni pohodu nez pouZiti formy a metody jediné.
Tato informace mUze slouzit k tvorbé programd kariérového poradenstvi, které by v idealnim
pfipadé méli mit kombinovanou formu (napf. skupinovy workshop doplnény o individualni
poradenstvi/koucink), nebot’ Ize v takovém pfipadé predpokladat nejvétsi prinos pro jedince.
Zavislost mezi casem vénovanému kariérovému poradenstvi a dopadem na osobni pohodu
nebyla pozorovana.

Empirické Setfeni ovérilo, ze 88 % respondentl vnima pozitivni dopad kariérového poradenstvi
na osobni pohodu. Tuto hodnotu lIze oznacit za pfekvapujici, nebot v Setfeni Eliaskové a
Stastnové (2020) z Vyzkumného Ustavu prace a sociélnich véci téméf tretina respondent
(30,3 %), kteri se ucastnili kariérového poradenstvi, uvadi, ze jim kariérové poradenstvi pfilis
nepomohlo nebo jim nepomohlo vibec a povazuji ho zazbytecné. Presto vsak 81,4 %
respondentl v tomto vyzkumu uvadi, Ze jsou se sluzbou kariérového poradenstvi, kterou
vyuzilo, spokojeni. Rozpor Ize vysvétlit vyzkumem realizovanym v ramci této diplomové prace.
Ackoli karierove poradenstvi nemusi vzdy pomoci vyresit konkrétni problém, se kterym klient
pfichazi, mlze vsak pozitivné plsobit na klientovu osobni pohodu. Klienti tak mohou vnimat
spokojenost s danou sluzbou, prestoze jim nepomuze vyresit konkrétni problém. Navic vétsina
poradcll ve své praxi uplathuje princip zmocnovani a snazi se podpofit klienta v samostatném
jednani prostfednictvim toho, Ze klientovi pomdzou objevit a popsat jeho silné stranky,
schopnosti, dovednosti, vyznam jeho zkusenosti apod. Klient tak mize ziskat pocit, Ze kariérové
poradenstvi jeho problém nevyfesilo, nebot” musel nasledné vlastni pili a aktivitou problém
vyfesit (napf. najit si praci, adaptovat se na zménu, ucinit rozhodnuti). Klient si vSak nemusi
uvédomovat, ze do dalSich zkusSenosti (po absolvovani kariérového poradenstvi) jiz vstupuje
vybaven vétsim povédomim o sobé, svych schopnostech a zkusenostech, pfipadné s vétsim
sebevédomim, s vétsi motivaci jednat apod, coz pfispiva k pravdépodobnosti nalezeni si
zaméstnani (respektive k vyfeseni jeho problému) a také to prispiva k jeho osobni pohodé.

Navic Kesavayuth a Zikos (2017) zjistili, Ze u lidi, ktefi jsou celkové spokojenéjsi se Zivotem nebo
maji lepsi dusevni zdravi, je méné pravdépodobné, ze budou nezameéstnani. Lze tak osobni
pohodu vnimat spisSe jako pficinu (nez jako dlsledek), ktera souvisi s udrzenim si zaméstnani.
Naskytd se tak pomérné kontroverzni otazka pridéleni vice zdrojd na verejné politiky, které
mohou zvySovat osobni pohodu, coz mlze byt uzitecné zejména pro ty, ktefi maji relativné
nizkou osobni pohodu, a proto mohou byt v urcitém okamziku nachyIngjsi k nezaméstnanosti.
Pokud jiz clovék nezaméstnany je ahledd si praci, osobni pohoda mize zvysit
pravdépodobnost pfijeti do zaméstnani. To dokladaji Barokas a Sherman (2018), ktefi na
zaékladé vlastniho Setfeni tvrdi, Ze vyroky, ze kterych vyzafuje spokojenost, obsazené
v Zivotopisech muzi zvysuji jejich Sance na pfijeti do zaméstnani. Je tedy pravdépodobné, Ze
zaméstnavatelé budou spiSe pfijimat a drzet si Stastné a spokojené jedince, nebot’ Stésti a
spokojenost zaméstnancl mizou byt objektivné spojené s jejich vykonem a produktivitou a
s pozitivnimi vztahy. To mze byt dal$i argument pro to, pro¢ se well-beingem v ramci
kariérového poradenstvi zabyvat.
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Vyzkumné Setfeni, které je soucasti diplomové prace, predstavuje ostatné prvni takto
orientované Setfeni v Ceském prostredi. Jeho hlavni motivaci bylo pfispét k diskusi
0 potfebnosti a o prinosech kariérového poradenstvi. Jestlize je jednim z hlavnich vysledk(
Setfeni Elidskové a Stastnové (2020) z Vyzkumného Ustavu prace a socialnich véci fakt, ze
vétsina populace o kariérovém poradenstvi témérf nic nevi a lidé si nedokazou moc predstavit,
co od néj Cekat, mUZe tato prace pfinést dalsi dikazy, co kariérové poradenstvi pfinasi a proc
m(ze mit pro jedince a celou spolec¢nost pfinos. Navic jednim z doporuceni Eliaskové a
Stastnové (2020) je zvysovani kvalifikace a odbornosti poradenskych pracovnik(i. Poznatky
zjisténé v této diplomové praci Ize vyuzit pro dalsi vzdélavani kariérovych poradcd, nebot ti by
si méli byt védomi, jakym zplsobem pulsobi na osobni pohodu svych klientd a jaky dopad
mUZe osobni pohoda v Zivoté Cloveka (a ve vztahu k praci a seberealizaci) mit. V rémci dalsiho
zkoumani by bylo vhodné ovéfit, nakolik si jsou poradci védomi, jakym zplsobem pdsobi na
osobni pohodu dospélého jedince, a zda chapou jeji vyznam v oblasti prace a seberealizace.

Zavér — zvysovani well-beingu jako nutnost

Kariérové poradenstvi se v pribéhu let neustdle vyviji a snim i oblasti, kde ho lze vyuzit.
V soucasnosti je kariérové poradenstvi chapano jako moznost akutniho feSeni nenadalé situace
(napf. ztrata zamestnani), ale predevsim i jako preventivni program (napf. kariérové vzdélavani)
pro lepsi pripravenost na promeénlivy pracovni trh. Tradicné bylo kariérové poradenstvi
povaZzovano za intervenci, ktera klientdm poradi tu nejvhodnéjsi profesi. Dnes jde spise o rozvoj
kariéerovych kompetenci, objevovani vlastniho potencialu a orientaci v nepfeberném mnozstvi
moznosti, které nynégjsi svét nabizi. Diky tomu dochazi kvétsSimu pulsobeni kariérového
poradenstvi na osobni pohodu dospeélého jedince, coz bylo predmétem zkoumani v diplomové
praci. Navic osobni pohoda jiz nemusi byt vnimana pouze jako disledek vhodné zvolené

%

kariéry, ale mUze byt i jeji pricinou.

Spravné chapani podoby a pfinost kariérového poradenstvi mize pomoci vétsimu vyuzivani
téchto sluzeb verejnosti a vhodnému uchopeni jejich propagace. Navic kariérovi poradci by si
méli byt védomi, jak svym plsobenim mohou ovlivnit well-being klientd. Jestlize vime, ze
osobni pohoda sniZzuje pravdépodobnost nezaméstnanosti a zvysuje pravdépodobnost pfijeti
do zaméstnani, mélo by byt smyslem kariérového poradenstvi také zamérné zvysSovani osobni
pohody clovéka. Nebot kdyz si dllezitost well-beingu a jeho vztah s kariérovym poradenstvim
uvédomujeme, je témér nutnost, snazit se ho u klientd zvySovat a podporovat.

Detailni rozpracovani souvislosti a vztaht mezi kariérovym poradenstvim a osobni pohodou a
podrobné zpracovani vysledki empirického Setfeni naleznete v samotné diplomové prdci. Ta je
dostupna zde: https.//dspace.cuni.cz/handle/20.500.11956/124991.
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ONLINE POMOCKY KARIEROVEHO PORADENSTVA PRE
ZIAKOV ZAKLADNYCH A STREDNYCH SKOL

Mgr. Nikola Sabikova,
Ustav aplikovanej psycholégie, Fakulta socialnych a ekonomickych vied
Univerzity Komenského v Bratislave

Abstrakt:

Ziaci zakladnych a strednych k6l st podporovani pri volbe svojho budiceho povolania
kariérovymi poradcami, ktorych mézu najst’ povacsine priamo na svojej skole v rolach skolskych
psycholdgov, vychovnych poradcov ¢i specialnych pedagdgov. K institdciam, na ktoré sa mozu
Ziaci obratit' v pripade hladania kariérového poradenstva, mozno zaradit’ Centra pedagogicko-
psychologického poradenstva a prevencie ¢i Informacné centra mladych. Niektoré Urady prace
socialnych veci arodiny poskytuju preventivne skupinové poradenstvo priamo na $kolach.
V clanku sa zameriavame na r6zne online pomocky, ktoré moézeme na slovenskych zakladnych
a strednych Skolach pouzit' pri praci so ziakmi pri vybere ich buduiceho Studia Ci povolania.
Tieto online nastroje su napomocné kariérovym poradcom najma v aktualnej situacii, kedy
pandémia COVID-19 neumoznuje osobny pristup ku klientovi (v nasom pripade k Ziakovi)
a coraz viac su uprednostnované prave online nastroje poradenstva.

Klacové slova: pandémia COVID-19; online pomocky kariéroveho poradenstva; Ziaci
zakladnych a strednych $kél; budice povolanie

Abstract:

Primary and high school students are supported in choosing their future careers by career
counselors, who are mostly available directly at their school as school psychologists,
educational counselors or special needs pedagogues. Institutions that can offer career
counseling also include the Centres for Educational and Psychological Counselling and
Prevention or The Youth Information Centre. Some Offices of Labour, Social Affairs and Family
also provide school-based preventive group counselling programs. In this article, we focus on
various online tools that are used at Slovak primary and high schools when working with
students in choosing their future studies or professions. These online tools are helpful to career
counselors, especially in the current situation where the COVID-19 pandemic does not allow a
personal approach to the client (in our case the student) and online counseling tools are
increasingly preferred.

Keywords: COVID-19 pandemic, online career guidance tools, primary and high school
students, future profession
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Uvod

Mnoho Ziakov Casto Celi problémom pri rozhodovani sa o svojej kariére, kedze existuje velké
mnozstvo ponukanych moznosti, do rozhodovania vstupuju viaceré faktory a takisto sa
s rozhodovanim spaja neistota v aktualnych vs. buducich informaciach o svete prace (Amir &
Gati, 2006; Gati & Amir, 2010). Napriek tymto tazkostiam, ktoré kariérove rozhodovanie syti,
existuje odborna pomoc, ktorou sa da zo spleti takychto problémov vykluckovat — kariérove
poradenstvo. Kariérové poradenstvo ma svoje vyhody - mozno ho vykonavat skupinovou Ci
individualnou formou, ale aj osobne ¢i distancne, dokonca aj kombinovane (Bekova et al., 2014).
Trend poskytovania poradenskych sluzieb nabral rozmer fungovania v online prostredi uz
davnejsie, kedy sa stali pouzivanejsimi telefonické rozhovory (linky pomoci) ¢i webové sluzby
(Vendel, 2008). Dnes uz najdeme aj novodobé internetové poradne ¢i moderné online chaty,
ktoré vSeobecne ludom prinasaju moznosti [ahsieho pristupu k online poradenstvu.

V sucasnosti, v obdobi pandémie COVID-19, kedy sa viaceré skolské institucie opieraju najma o
distancnu formu vzdelavania, je dodlezité sustredit pozornost na online sluzby kariérového
poradenstva, ktoré su dolezité najma pre zZiakov zakladnych a strednych $kdl. KedZe prave
v tomto obdobi nie je mozné realizovat pravidelné ,Dni otvorenych dveri (DOD)” na skolach Ci
konat veltrhy skdl, je dolezité obratit sa na mozné cesty pri volbe svojho buduceho vzdelavania
Ci povolania v online priestore. Mnohé institicie pocas pandemickej situacie pochopili potrebu
online DOD aj veltrhov, o ¢om sveddi ich snaha realizovat tieto podujatia aspon v online forme.

Kto poskytuje kariérové poradenstvo na Slovensku?

Pre Ziakov zakladnych a strednych $kdl poskytuju sluzby poradenstva a prevencie (vratane
sluZieb zaoberajucich sa kariérovym vyvinom ziakov) Centrd pedagogicko-psychologického
poradenstva a prevencie (CPPPaP). Tieto zariadenia poskytuji odborné poradenske sluzby
bezplatne detom, mladezi, ich rodicom, ich rodine, ale aj pedagogickym zamestnancom Ci
zamestnancom skolskej spravy (Bekova et al., 2014). V rezorte Skolstva poskytuju kariérové
poradenstvo bezplatne Ziakom aj vychovni poradcovia na skolach, skolski Specialni
pedagodgovia Ci Skolski psycholdgovia.

Podla Gatiala (2017, s. 61): ,Podpora schopnosti kariérového rozhodovania Ziakov by mala patrit
k primarnym Uloham Skolského psycholéga. Prax nam ukazuje, Ze ide ojednu zo
zanedbavanych oblasti.” Vtomto kontexte mozno spomenut, ze aktualne na Slovensku
prebieha narodny projekt s nazvom ,Pomahajice profesie v edukéacii deti a Ziakov II.”, ktory
umoznil zakladnym a strednym Skoldam obsadit 3 011 pracovnych pozicii — Skolskych
psycholégov a pedagogickych asistentov Ci asistentov ucitelov (blizSie Metodicko-pedagogické
centrum, 2020). Tento projekt by tak mohol otvorit cesty pre rozlozenie sil poradenskych
sluzieb a prispiet tak k vacSiemu venovaniu sa aj kariérovému poradenstvu na skolach.

V neposlednom rade pod zastitou Ministerstva Skolstva, vedy, vyskumu a sportu Slovenskej
republiky (MSVVaS SR) moZno spomenut aj detské informacné centrd, dnes znadme ako
Informacné centra mladych (ICM), ktoré sa snaZia poskytnut podporu Ziakom pri vybere
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budiceho povolania a odkazuju aj na pracu s vyssie spominanymi odbornikmi pri vybere
buduiceho povolania ¢i pri vybere skoly (Centrum vedecko-technickych informacii SR, 2020).

Najvyznamnejsou instituciou, ktord usmernuje poradenské zariadenia a zastreSuje tvorbu
Standardov karierového poradenstva na Slovensku, je Vyskumny dstav detskej psychologie
a patopsycholdgie (VUDPaP). Svoju funkciu vykonava pre potreby kariérového poradenstva
prave prostrednictvom réznych narodnych projektov ¢i projektov Eurdpskej unie (Bekova et al,
2014). Medzi posledne takéto projekty mozno zaradit napr. narodny projekt KomposyT —
Digitdlna platforma komplexného poradenského systému ¢ narodny projekt Standardy -
Standardizdciou systému poradenstva a prevencie k inkluzii a tuspesnosti na trhu prdce (VUDPaP,
2020).

Okrem rezortu Skolstva sa kariérové poradenstvo uplatiuje aj v rezorte prace, konkrétne na
Uradoch prdce, socidlnych veci a rodiny (UPSVaR) v kazdom okresnom meste. Aj v tomto
pripade je poskytované bezplatne nezamestnanym alebo aj ziakom na skolach ako preventivne
poradenstvo. Aj tu sa mozu obratit ziaci po skonceni strednych skol. Kariérovemu poradenstvu
sa mozu venovat aj rézne neziskové organizacie Ci zdruzenia ako napr. Zdruzenie pre kariérové
poradenstvo a rozvoj kariéry (blizSie https://rozvojkariery.sk/), a teda celkovo mozno povedat,
Ze kariérovym poradenstvom sa zaobera verejny aj sukromny sektor (Vendel, 2008).

Nemozno nespomenut’ aj Centrum Euroguidance na Slovensku (Euroguidance, 2017), ktoré je
sUcastou celoeurdpskej siete umoznujucej vzajomnu insSpiraciu medzi poradenskymi systémami
v jednotlivych krajinach a podporuje vyuZzivanie prikladov dobrej praxe. Okrem tychto funkcii sa
zaobera aj podporou mobility Studentov v Eurdpe.

Potreba kariérového poradenstva online

KedZe v predchadzajucej Casti sme ozrejmili, kde mozu najst’ Ziaci zakladnych a strednych kol
pomoc v kariérovom rozhodovani, otvarame teraz oblast” dostupnosti pomocok kariérového
poradenstva v online priestore. Ako sme uz avizovali v Uvode prispevku, dnes nie je mozné
(nielen) na slovenskych Skolach organizovat DOD ani veltrhy $kol, a tak mnoho kariérovych
poradcov, ako aj mnoho Ziakov, hlada dnes informacie predovsetkym na internete. V case
tvorenia nasho prispevku (februar 2021) mame na Slovensku dokonca eSte stale platné
nariadenie ministra Skolstva Grohlinga, ktory rozhodol o preruseni prezencnej vyucby na
vsetkych strednych skolach, ako aj na druhom stupni zakladnych $kél, a to s platnostou od
26.10.2020 az do odvolania ako opatrenie pre znizenie Sirenia koronavirusu (MSVVaS SR, 2020).
Aj preto hladame cesty, ktoré mézu dnes a aj v budlcnosti vyuzit Ziaci pri vybere svojho
budlceho kariérového posunu a zodpovedat si na otazky typu: Kam na strednu? Kam na
vysoku? Pracovat ci Studovat? Preco studovat? atd.

Zdovodnenie vybranych online pomocok kariérového poradenstva

Z nasho prieskumu webovych stranok na Slovensku usudzujeme, Ze online pomodcok
kariérového poradenstva je u nas maélo. Existuje niekolko online nastrojov, ktoré su pouzitelné
v praktickej rovine, no o ucelenych programoch by sme mohli hovorit len tazko. Niektoré sice
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sU sucastou komplexnych programov, avsak tie su urcené skor pre kariérovych poradcov, a tak
len scasti poskytuju priame zdroje pomoci pri kariérovom poradenstve Ziakom.

Do prispevku vyberame také online zdroje kariérového poradenstva, ktoré prindsaju osoh
najma ziakom vich kariérovej zivotnej ceste. Medzi inkluzivne kritéria sme zaradili lahku
dostupnost’ k zdroju cez internet (online), moznost kedykolvek sa k online zdroju vratit,
a predovsetkym, musel byt ziakom umozneny otvoreny pristup k tymto zdrojom. Naopak
k exkluzivnym, resp. vyradovacim kritériam, sme zaradili vSetky online sluzby poskytované
priamo kariérovym poradcom, Cize vsetky sluzby, ktoré nemdzu byt vykonavané samotnym
klientom, resp. ziakom osamote.

Online pomocky kariérového poradenstva

Pre Ziakov zakladnych 3$kél vznikol online program kariérového poradenstva s nazvom
Virtudlny kariérny poradca (2020), ktory zaloZila Nadacia Volkswagen Slovakia. Ziaci si tu
mozu online vyskdsat' vytvorit' svoju vizitku, spoznat svoje silné a slabé stranky, spoznat
samého seba a otestovat sa kariérovym testom, ktory im pomdze vybrat ich budice povolanie.
Pre mladych ludi je napomocna aj dalsia neziskova online platforma s nazvom Zmudri (2020),
vdaka ktorej maju stredoskolaci pristup k metodickym videam na rézne uZitocné témy ako
napr. kritické myslenie, financna gramotnost, vyber vysokej skoly, zvladanie stresu a iné.

V ramci projektu KomposyT (2020), ktory realizoval VUDPaP, vzniklo niekolko interaktivnych
Casti pre zZiakov: napr. poradenska hra Semafor. Vdaka tejto dotaznikovej hre, vychadzajucej
z Hollandovho testu osobnosti RIASEC, moéze ziak zistit, aky kariérovy typ (realisticky,
intelektualny, socialny, konvencny, manazérsky, umelecky) ho najviac vystihuje. Daldim
prikladom online zdroja kariérového poradenstva v ramci projektu KomposyT (2020) je hra
Vyberam si povolanie, ide tiez o dotaznikovl formu hry, prostrednictvom ktorej moze ziak
zistit, ktora oblast’ povolani je mu najviac blizka (praca so slovami, umelecka cinnost, fyzicka
praca, skimanie a veda, Uradovanie a kontrola, obchod a manazment, praca s ludmi, praca
v oblasti IT).

V ramci projektu Erasmus+ vznikol Job Labyrinth (2016), je to hra s obsahom kariérového
poradenstva, vhodna pre mladsie deti. Dobrym online nastrojom je aj osobnostny dotaznik na
principe Meyers-Briggs MBTI — Na akt pracu sa hodis? (Emiero, 2021). Na internetovej stranke
sa nachadzaju dve verzie dotaznika, jedna kratsia, druha dlhsia pre presnejsie vyhodnotenie.
Dotaznik si mozu vyplnit starsi Ziaci online a sluzi ako orientacny nastroj, s ktorého vysledkami
mozno dalej pracovat v poradenskom procese. Napomocnou pre deviatakov, mbze byt
aplikacia Porovnanie nezamestnanosti absolventov strednych skol v odboroch vzdelania
(Aplikacia AMN, 2013), ktord umoznuje ziakom zistit po zadani Udajov Skoly, o ktord maju
zaujem, ake Studijné odbory sa v danej Skole otvaraju, aka je uplatnitelnost absolventov danej
skoly atd. Nevyhodou tejto aplikacie su Udaje z roku 2013, z ktorych do vyhodnotenia Cerpa.
Odporucali by sme ich aktualizovat.

Narodné kariérne centrum SK (2020) poskytuje Ziakom pomoc pri vybere dalSieho Studia,
zorientovat sa na trhu prace, ako aj pripravit sa do zamestnania. Pomoc deviatakom sa odraza
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v poskytovani prehladu strednych skol v podobe videoportalu. Pri poskytovani pomoci pre
stredoskolakov, okrem toho, Ze organizuje za normalnych okolnosti veltrh prace ¢i vystavy
vysokych $kdl v 6 regidnoch Slovenska, disponuje na svojej stranke aj online Casopisom pre
stredoskoldkov — Kam po strednej, ktory obsahuje praktické informacie o $tudiu na vysokych
skolach, ako aj informacie o pracovnych prileZitostiach pre absolventov. Jeho printovéa verzia je
dokonca distribuovana na vsetky stredné skoly Slovenska.

Zdruzenie pre kariérové poradenstvo arozvoj kariéry (2015) ponuka cestu kariérového
poradenstva viacerym typom o0s6b — pracujucim, nezamestnanym, ziakom a Studentom,
absolventom, rodicom, firmam, personalnym a HR agentdram, ¢i inym institiciam. Na svojej
stranke tymto jednotlivym kategoriam [udi ponuka mnozstvo informacii, ktoré zdruzuju doélezité
informéacie zviacerych zdrojov a poskytuju tak potrebny prehlad pre jednotlivcov. Pri
oboznameni sa s kategoriou Ziaci a studenti sme zistili, ze stranka odkazuje aj na hry projektu
KomposyT, ktoré sme uz spominali vyssie (napr. Semafor). Okrem toho poskytuje Ziakom
a studentom pomdcky pri volbe budiceho Studia a orientovani sa na svojej kariérovej ceste,
ako napr. materialna pomocka — Co je pre mria v mojej prdci délezité? Aké si moje profesijné
hodnoty? — material je mozné vytlacit a moze s nim Ziak pracovat.

V susednej Ceskej republike taktie? funguju online podporné programy pre kariérové
poradenstvo, dobrym prikladom je aplikacia Co umim (2014) pre zakladné skoly a aplikacia
Salmondo (2019) urCena prevazne pre stredné skoly. Aplikdcia Salmondo zdruzuje
psychologické testy a dotazniky, na zaklade ktorych m&zu Ziaci spoznat’ seba samého, databdzu
$kol a povolani, kde mdzu ziaci najst’ potrebné informacie o moznostiach studia, ktoré sa pre
neho hodia a pldnovac dalsich krokov, vdaka ktorym moze ziak dosiahnut’ svoj ciel pracou na
sebe.

Online zdroje kariérového poradenstva, ako aj rézne projekty zamerané na kariérové
poradenstvo mozno najst’ aj v oblasti rezortu prace. Klientami v tomto pripade uz nie su len
Ziaci, Studenti Ci absolventi, ale vSetci nezamestnani v akomkolvek veku. Za online zdroj
kariérového poradenstva, ktory poskytuje UPSVaR v spolupréaci s MPSVaR SR a organizaciou
TREXIMA Bratislava, spol. s r.o. (Kariérové poradenstvo, 2010), mozno povazovat Integrovany
systém typovych pozicii (ISTP, 2013), znamy dnes ako Internetovy sprievodca trhom préace
(ISTP, 2020). Integrovany systém typovych pozicii (Mosty inkluzie, 2015) obsahuje nastroje, ktoré
zjednodusuju a zefektiviiuju komunikaciu na trhu prace, je to bezplatna internetova aplikacia,
ktora zdruzuje tieto nastroje:

a) Kartotéku typovych pozicii (KTP) — databaza informécii o pracovnych poziciach na trhu
prace na Slovensku,

b) Analyzu individudlneho potencialu (AIP) — samoobsluzny poradensky nastroj
obsahujuci sériu dotaznikov ohodnocujucich kvalifikaciu, osobnost a zdravotny stav,

c) Kariérové planovanie (KP) — samoobsluzny poradensky nastroj umoznujuci
zhodnotenie predpokladov na kvalifikovany vykon danej pozicie, taktiez tvoreny
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z viacerych dotaznikoch zaoberajucich sa vzdelanim, osobnostnymi ¢rtami uchadzaca,
ako aj jeho zdravotnymi obmedzeniami, kompetenciami a inym,

d) Projekt svet prdace — multimedialna encyklopédia pracovnych pozicii, ktorej
sprievodcami su slovenski moderatori Adela Vinczeova Banasova a Matej Sajfa Cifra,
predstavujucich zabavnou formou 35 pracovnych oblasti zahffajucich 900 pracovnych
pozicii (Mosty inkldzie, 2015).

Okrem ISTP existuju aj ine kariérové programy, ktoré sa venuju nezamestnanym a ich
kariérovemu vyvinu. Medzi takéto kariérové programy mozno zaradit napr. ,poradensky projekt
50+", realizovany zdruzenim K.A.B.A. Slovensko, ktory sa sustredil na pomoc nezamestnanym
vo veku viac ako 50 rokov (blizsie Kariérové poradenstvo, 2010).

Na zaklade rozhovoru s odbornickou Mgr. Mariou JasSovou (osobna komunikacia, 28.02.2021),
ktorda momentalne pdsobi ako odborna riesitelka vo Vyskumnom Ustave detskej psychologie
a patopsycholdgie, dopihame aj dalsie internetové zdroje, ktoré mézu byt uzitocné kariérovym
poradcom v praxi:

(1) www.povolania.sk — interaktivny program - dotaznik zaujmov,
(2) www.pozicie.sk — interaktivny informacno-poradensky program — cesta k povolaniu,
(3) www.trendyprace.sk — uplatnenie absolventov vysokych skal,
(4) www.dualnysystem.sk — oboznédmenie sa s dualnym vzdelavanim,
(5 www.corobim.sk — videa o profesiach,
(6) www.pppknm.sk/test.php — testy typologie osobnosti,
(7) www.sustavapovolani.sk — register povolani a poZzadovanych kompetencii,
(8) www.proskoly.cz/sk - test volby povolania,
(9) www.comdi.cz - testy (spoplatnené, niektoré zdarma).
Prinosy a nedostatky online pomocok kariérového poradenstva

V minulosti neboli online programy pre kariérové poradenstvo dostatoCne rozvinuté, ani
vyuzivané, no ukazuje sa velka snaha kariérovych poradcov z viacerych oblasti o rozvoj a hlavne
dostupnost’ takychto programov pre ziakov zékladnych aj strednych $kél. Z mnohych
rozhovorov so ziakmi prichadzajucimi na vysoké Skoly casto vyplyva, ze na ich zakladnych i
strednych Skolach sa nevenovala pozornost kariérovému poradenstvu, nikto ich nesprevadzal
ich kariérovou cestou alebo sa venovali kariére na skole len okrajovo. Radi by sme tento
nedostatok odstranili ato najma zvysovanim povedomia o tychto online pomdckach
kariérového poradenstva, ktoré mézu prist’ Ziakom vhod.
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Tabulka ¢.1: Prehlad online pomécok kariérového poradenstva pre Ziakov ZS a SS

Nazov online Strucny popis pomdcky a priamy odkaz na fu Pre koho Poplatok
pomdcky vhodné
Virtuainy kariérny | tvorenie vizitiek, spoznanie svojich silnych a slabych stranok, Fiaci 25 zdarma
poradca spoznanie seba samého, otestovanie kariérnym testom
http://www.vedomostne-ostrovy.sk/ostrov/#/karierne-
poradenstvo
Zmudri metodické vided na rdzne témy — kritické myslenig, finanéna Fiaci 55 zdarma

gramotnost, vyber vysokej Skoly, zvlddanie stresu atd.
https://zmudri.sk/p/home#section-about-project

Semafor poradenska hra na zistenie kariérového typu Fiaci 75, 55 zdarma
hitps://www.komposvt.sk/pre-ziaskov/poradenske-hry/semafor

Vyberam si poradenska hra na zistenie vhodnej oblasti povolani Fiaci 75, 55 zdarma

povolanie hitps:/fwww.komposyt.sk/pre-ziakov/poradenske-
hry/vyberam-si-povolanie-digitalna-verzia

Job Labyrinth hra s obsahom kariérového poradenstva Fiaci 25 zdarma
http://fjoblab.cnos-fap.it/

Na aku pracu sa osobnostny dotaznik v kratkej alebo dlhej verzii Fiaci 75, 55 zdarma

hodis? https:/fwww.emiero.sk/ftest/

Aplikacia AMN vybera na zaklade zvolenych kritérii strednd Zkolu a slii na Fiaci 25 zdarma

porovnanie nezamestnanosti absolventov strednych kol v
konkrétnych odboroch vzdelania
hitp://fweb.uips.sk/webaplikacief/Amn/

Videoportal videoportal poskytujici prehlad strednych £kél, ich priestorov, Fiaci 25 zdarma
strednych skal aktivit €i nazorov ich absolventov...

https://'www.koncimskolu.sk/kamnastrednu
Kam po strednej | €asopis pondka aktudlne informacie o moZnostiach tadia na Fiaci 55 zdarma
— casapis pre Slovensku aj v zahranidi, o aktualnych DOD, veltrhoch...
stredoskoldkov https://fwww.kamnavysoku.sk/casopis
Materidlna material zacberajlce sa profesijnymi hodnotami, je k dispozicii Fiaci 55 zdarma

pomicka: Coje k wytlageniu a pracovaniu s nim
pre mia v mojej | https://rozvoikariery.sk/wp-

praci déleZite? content/uploads/2017/08/Profesijne-hodnoty-ukazrka-z-
www.rozvojkariery.sk_.pdf
Co umim online aplikacia uréena pre mapovanie zruénosti deti, zameranie Fiaci Z5 zdarma

na silné stranky dietata, motivaciu, sebavedomie...
https://www.coumnim.cz/

Salmondo online aplikdcia zdrufujica psychologicks testy a dotazniky, Fiaci 5§ | spoplatnené
databazu 2kdl a povolani a planovaé daliich krokov (uhradza
https://www.salmondo.cz Zkola)

Integrovany internetova aplikacia obsahujuca kartotéku typovych pozicii, Fiaci 75, 55 zdarma

systém typovych | analyzu individualneho potencialu, karierové planovanie

pozicii a projekt svet prace

http:/fwww.nrozp-mosty.sk/zacielene-na/item/1014-
integrovan%CI%BDsystWC3 %A Mty povie C3%
BDchpoz%C3%ADCI%CI%ADWE2%80%33bezplatn

9% C3%B0Dpomocn%C3%ADKpraviCs %Al etk%C3%
BDchnatrhuprié$C3%Alce.html

Velkym prinosom takychto online pomdcok karieroveho poradenstva je prave ich dostupnost
online priamo ziakom, ktori ich mo&zu vyuZivat z pohodlia domova, najma v aktualnej
pandemickej situacii. Vyhodou je aj bezplatnost tychto pomdcok, nakolko Ziaci nedisponuju
vlastnymi financiami. Rovnako je vyhodou moznost' vyuzitia tychto online pomdcok nonstop,
Cize kedykolvek si na ne najde Ziak cas. Vyhodou tychto online pomdcok je v neposlednom
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rade aj to, Ze vacsina z nich je volne dostupna priamo samotnym Ziakom, ¢o umoznuje ich
vyuzitelnost aj bez pomoci kariérového poradcu. Na jednej strane moZzno povazovat za
vyhodné, Ze Ziak nepotrebuje pri manipulacii s tymito online pomdckami pritomnost
kariéeroveho poradcu, no na druhej strane treba mysliet” aj na to, ze tieto samo-administrované
online nastroje nemusia byt bez podpory poradcu také efektivne.

V tejto suvislosti tak mozno plynulo nadviazat aj na nedostatky ¢i nevyhody tychto online
pomdcok kariérového poradenstva. Ak by ich vyuzivali Ziaci osamote, nemuseli by dospiet
k spravnej interpretacii vysledkov. Je tak v zaujme ziaka, ¢i navrhované online nastroje vyuzije
len k urobeniu si vlastnej mienky o sebe samom, ¢i vyuzije moznost profesionalnejsieho
pristupu a kontaktuje aj kariéroveho poradcu. Druhl mozZnost povazujeme urcite za
efektivnejsiu, nakolko ma Ziak prilezitost' konzultovat® vysledky s kvalifikovanym odbornikom
a celkovo mu vie poskytnut' aj chybajuci nasledny poradensky proces. Aj podla Mgr. JasSovej
(osobna komunikacia, 28.02.2021) su tieto online nastroje casto len zdrojom informacii, ktorych
integracia do procesu rozhodovania a planovania je narocnejsia a Casto vyzaduje spolupracu
s kariérovym poradcom. Podla nej su pre mnohych mladych ludi cisto online nastroje bez
nasledneho poradenstva neefektivnou intervenciou.

Zaver

Prehlad online pomdcok kariérového poradenstva, ktoré uvadzame v clanku, by sme radi
odportéali vyuzivat na zakladnych a strednych $kolach. Ziaci potrebuji spoznat samych seba,
svoje silné stranky, ¢o ich motivuje, ¢o ich naplifia a vybrat si ten spravny zivotny smer. Nie je
dnes samozrejmé, ze aky odbor Ziak vyStuduje, v hiom najde aj pracovné uplatnenie, a teda
zmena kariérovej cesty aj po Studiu nie je ni¢ nemozné, no urcite je efektivnejsie venovat vsetku
svoju snahu profesii, ku ktorej ma Clovek vztah. Tieto pomocky mozu byt odrazovym mostikom
pre ziakov na pripravnej ceste k hladaniu vysneného povolania za Ci bez pomoci kariérového
poradcu.
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ZASTUPCOVIA SLOVENSKA V MEDZINARODNYCH SIETACH
A ORGANIZACIACH (CareersNet a IAEVG)

Stefan Grajcar, Zdruzenie pre kariérové poradenstvo a rozvoj kariéry

V priebehu poslednych mesiacov sa v eurdpskom icelosvetovom priestore kariérového
poradenstva, rozvoja kariéry, kariérového vzdelavania a vsetkych dalsich konotacii, ktoré pojmu
,kariérové poradenstvo” zvykneme pripisovat, udiali dve zdanlivo nevelmi vyznamné veci.
Pesimisti by ich mohli oznacit” ako iba prilezitostné iniciativy, ktoré nemaju velkd sancu nieco
zmenit k lepsiemu ¢i pozitivne ovplyvnit' dianie veci v tejto oblasti, my optimisti ale vieme, ze je
to len zdanie a Ze obe iniciativy m6zu mat zasadny dopad na to, akym smerom sa bude uberat’
dalsi rozvoj sluzieb kariérového poradenstva, ato nielen unas, ale aj v Eurbpe avo svete
vObec.

Cedefop, Eurdépske stredisko pre rozvoj odborného vzdelavania, vzniklo este v roku 1975 ako
jedna z prvych specializovanych agentur vtedajsieho Eurépskeho hospodéarskeho spolocenstva,
pokracovanim ktorého je dnesna Eurdpska Unia. Prvych dvadsat rokov agentura sidlila v Berline,
od r. 1995 pdsobi v Soluni (Thessalonikach) v Grécku. Ako napoveda nazov agentury, ulohou
Cedefopu je podporovat politiky v oblasti odborného vzdelavania a pripravy (OVP) a prispievat
k ich realizacii; agentira poméaha Eurépskej komisii, ¢lenskym $tatom EU a socialnym partnerom
rozvijat' prislusné eurdpske politiky v tejto oblasti. Kariérové poradenstvo — aje potrebné
zdoraznit, ze nielen v ramci pociatocného ci dalSieho odborného vzdelavania a pripravy, ale
v ramci celozivotného vzdelavania (domnievame sa, Ze tu su zaciatky prepojenia celozivotného
vzdelavania a celozivotného poradenstva) — v politikach Cedefopu zohravalo od samého
zaciatku jeho dcinnosti vyznamnu Ulohu, dbékazom by tu mohli byt desiatky odbornych
publikacii, niektoré z nich dostupné aj v slovenskom ci ceskom preklade, ¢i dnes uz takmer
neznama platforma trainingvillage.gr.

IAEVG — Medzinarodnu asociaciu studijného a profesijného poradenstva — nie je tu potrebné
nijako podrobnejSie predstavovat, najma po tom, co sa v Brne a v Bratislave v septembri 2019
uskutocnili jej odborné podujatia, sympézium konferencia spolu s Valnym zdromazdenim.

Nasledujuci text podrobnejSie predstavuje iniciativy oboch uvedenych sieti: CareersNet
(Cedefop) — siet” expertov pre celozivotné poradenstvo arozvoj kariéry; siet narodnych
korespondentov IAEVG.

I. CareersNet - siet expertov Cedefopu pre celozZivotné poradenstvo a rozvoj kariéry

CareersNet (Cnet) je jednou zo Siestich Specializovanych sieti Cedefopu. Je to siet' nezavislych
odbornikov Cedefopu v oblasti celoZivotného kariérového poradenstvo a rozvoj kariéry, ktora je
riadend v rdmci projektu CeloZivotné poradenstvo, odboru vzdelavania a zamestnatelnosti.
Clenmi CareersNet st uznavani odbornici v oblasti celoZivotného poradenstva a rozvoja kariéry.
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Vyberaju sa na zaklade vyberového konania, ktoré podlieha hodnotiacemu procesu a nominuje
ich vedenie Cedefopu.

Siet' bola vytvorend s cielom =zbierat porovnatelné a spolahlivé informacie v oblasti
celozivotného poradenstva arozvoja kariéry v Eurdpe, najméd v clenskych a kandidatskych
krajinach EU.

CareersNet je predovsetkym politické forum zalozené na vyskume, ktorého ciefom je ziskavat
nové vedomosti a zaroven ponukat clenom prilezitosti na vzajomne ucenie sa a kolegialnu
vymenu. Siet’ tiez reaguje na potrebu Cedefopu mat pristup k stabilnym kontaktnym bodom
poskytujucim informécie o vnutro$tdtnom vyvoji a vnUtrostatnom vyzname iniciativ EU,
nezavisle od zmien vo vnutrostatnej alebo europskej politike.

CareersNet poskytuje prilezitost’ na ziskanie poznatkov o Cinnostiach v oblasti rozvoja kariéry
zakotvenych v réznych politickych oblastiach, ako st vzdelavanie, odborna priprava, politiky pre
mladez, validacia neformalneho a informalneho vzdelavania, vzdelavanie dospelych — vratane
zvysovania kvalifikacie a rekvalifikacie a politiky trhu prace.

Experti CareersNet maju technickl zodpovednost' za aktualizaciu nastroja Cedefopu — Prehladu
systémov a postupov v oblasti celoZivotného poradenstva (Inventory on lifelong guidance
systems and practices). Siet' sa tiez zapoji do aktualizacie publikacie Cedefopu z roku 2009
Profesionalizacia kariérového poradenstva s cielom zachytit vyvoj za poslednych desat’ rokov
a vyvijajuci sa kontext digitalizacie.

Popri svojich tematickych vyskumnych aktivitdach v oblasti celozivotného poradenstva zriadil
Cedefop CareersNet na sledovanie vyvoja politik a inovativnych postupov v krajinach EU a
v niektorych krajinach EHP, EZVO, krajinach pristupujucich do EU, ktoré siet obohacuju.
CareersNet poskytuje vstupy do spoluprace agentury s Eurdpskou komisiou a niekolkymi
eurdpskymi a medzinarodnymi organizaciami, ako su Euroguidance, Europska nadacia pre
odborné vzdelavanie (ETF), Medzinarodné centrum pre rozvoj kariéry rozvoj a verejnu politiku
(ICCDPP), Medzinarodna organizacia prace (ILO), Organizacia pre hospodarsku spolupracu a
rozvoj (OECD) a UNESCO.

Na jar tohto roku sa vo vyberovom konani Cedefopu o poziciu narodného experta na
celozivotné poradenstvo za Slovenskd republiku uchadzal Ladislav Ostroha z centra
Euroguidance avtomto konani bol aj Uspesny. L. Ostrohu pozname ako neunavného
a inSpirativneho organizatora vsetkych aktivit, ktoré slovenské centrum Euroguidance — casto
v spolupraci so Zdruzenim pre kariérové poradenstvo a rozvoj kariéry — zorganizovalo za
poslednych péat rokov, ako cloveka, ktory sa vyznamnou mierou podielal na zabezpeceni
Uspesnej a vsetkymi zahranicnymi i domacimi Ucastnikmi  velmi pozitivne hodnotenej
konferencii IAEVG v septembri 2019 v Bratislave.

Il. IAEVG

Vybor Medzindrodnej asociacie studijného a profesijného  poradenstva (International
Association for Educational and Vocational Guidance, IAEVG; https://www.iaevg.com)
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v priebehu minulého roka rozhodol o obnoveni siete tzv. ndrodnych korespondentov IAEVG za
jednotlivé krajiny, ktoré maju zastUpenie v tejto medzinarodnej a dnes uz aj u nas odbornej
verejnosti velmi dobre znamej organizacie.

Poziadavky na narodnych koreSpondentov IAEVG boli formulované nasledovne:

- Narodny koreSpondent by mal byt clenom IAEVG, bud individudlnym alebo prostred-
nictvom narodnej asociacie alebo organizacie (univerzita, vyskumny Ustav); moze to byt ta
ista osoba, ktora reprezentuje narodnu asociaciu alebo organizaciu na Valnom
zhromazdeni IAEVG a ma pravo volit;

- Narodny koreSpondent by mal mat rozsiahle skisenosti v oblasti profesijného, studijného
a kariérového poradenstva bud ako praktik, Skolitel' alebo vyskumny pracovnik a mal by
mat’ Siroku siet’ kontaktov s kolegami. Mal by mat’ pristup k hlavnym, relevantnym zdrojom
a médiam v krajine alebo v regiéne.

- Obdobie pdsobenia narodného koreSpondenta je stanovené na Styri roky s moznostou
jeho prediZenia. Koordinacia skupiny narodnych korespondentov bude v kompetencii p. dr.
Jane Goodman, viceprezidentky IAEVG.

- Ak je v krajine jedna narodna asociacia, pozvanie navrhnit svojho zastupcu na poziciu
narodného koreSpondenta bude adresované jej. V pripade, Ze v krajine pdsobi viac ako
jedna asociacia, oslovena bude kazda z nich; ak v krajine nie je Ziadna asociacia, IAEVG
oslovi priamo individualnych ¢lenov alebo zastupcov relevantnych organizacii. V krajinach
alebo regionoch, v ktorych nie su ziadni clenovia IAEVG, pozvanie mozno adresovat
jednotlivcom mimo siete IAEVG.

- Navrhnutych kandidatov na poziciu narodného korepSondenta vybera a potvrdzuje
vykonny vybor IAEVG.

Ulohou narodnych kore$pondentov bude:

- reprezentovat svoju krajinu/narodnu asociaciu smerom k IAEVG — jej perspektivy, potreby,
zdroje, aktivity, aktualne dianie;

- reprezentovat a promovat IAEVG vo vlastnej krajine/narodnej asociacii — jej zdroje, aktivity,
aktualne dianie.

Tieto Ulohy mozno plnit prostrednictvom: kratkych prispevkov (do 250 slov) do newslettra
IAEVG; prezentovanim prikladov aktivit (newslettre, informacné materialy z konferencii) na
konferencii IAEVG; distribiciou materidlov IAEVG prostrednictvom narodnych asociacii
a organizacii, newslettrov a vlastnych konferencii v stanku IAEVG; informovat’ clenov narodnej
asociacie a/alebo vlastnej organizacie o Casopise alebo inych materidloch IAEVG. Propagovat
IAEVG najlepSim moznym spdsobom, na pozvanie sa zucastnovat zasadnuti vyboru narodnej
asociacie a pripadne viest pracovnu skupinu IAEVG vo svojej krajine, regiéne.

Zaciatkom roka 2021 sa na ZdruZenie pre kariérové poradenstvo a rozvoj kariéry (ZKPRK)
obratila p. Jane Goodman, viceprezidentka a clenka vykonného vyboru IAEVG, s poZiadavkou
navrhnut’ zastupcu Slovenska na poziciu narodného koreSpondenta. Rada ZdruzZenia nésledne
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navrhla, aby tito v podstate ¢estnl funkciu zastaval Stefan Grajcar, zakladajuci ¢len a prvy
predseda ZKPRK, uz viac ako Styri desatrocia aktivny v oblasti kariérového poradenstva na
Slovensku, ktory tuto ponuku vzapati aj prijal. Koncom februara 2021 potom IAEVG
menovanému zastupcovi Slovenska v sieti narodnych koreSpondentov vystavila nasledovny
certfikat:

- x &

International Association for Educational and Vocational Guidance - IAEVG
Internationale Vereinigung fiir Bildungs- und Berufsberatung — IVBBB
Association internationale d'orientation scolaire et professionnelle - AIOSP
Asociacion Internacional para la Orientaciéon Educativa y Profesional - AIOEP

National Correspondent

This certifies that Stefan GRAJCAR, member of the ZKPRK
is National Correspondent
with the International Association for Educational and Vocational Guidance (IAEVG)
for Slovakia for 2020-2021

I ad | ot

—

’G'e‘y(van Brussel, President Laurent Matte, Sec?étary General

Global Advocates and Leaders for Educational and Vocational Guidance

N J

Vykonny vybor nasledne eSte rozhodol, ze aktualna nominacia a k nej sa vztahujuci certifikat

bude platit na roky 2021 — 2022 stym, Ze nominant mdze na tejto pozici pdsobit aj
v nasledujucom obdobi, ak ho narodné asociacia navrhne.

Narodnych korespondentov bude IAEVG postupne predstavovat vo svojom newslettri, v tom
najblizSom, ktory ma vyjst' v kratkom case, by mali byt zverejnené aj odpovede narodného
koreSpondenta za Slovensko na tri kratke otazky, ktoré vsetkym polozila p. Gudbjorg
Vilhjalmsdottir, viceprezidentka IAEVG — jeho odpovede prinaSame s miernym predstihom aj na
strankach nasho casopisu (v anglickom jazyku):

What (s your experience in the field of vocational, educational and career guidance and
counselling as a practitioner, educator or researcher in your country?

Career guidance in various sectors, institutional settings, or for various target groups is the
topic of my whole professional life — since the very beginning until present time | was dealing
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with guidance and counselling as a practitioner, researcher, projects coordinator and team
leader, university teacher or editor of a professional e-journal. This is true also now after
retirement (in 2016) when | am still involved in the field as an NGO activist.

How can the national correspondent strengthen ties between guidance counsellors in your
country and IAEVG?

International cooperation of guidance practitioners, researchers, and mainly policy makers is
very important in efforts of all involved to have guidance services more accessible, more
effective and of a better quality. National correspondents can be very helpful in supporting
cooperation between national stakeholders and international professional community, and
mainly in making the IAEVG motto or mission statement “Maximising the World’s Potential
through Guidance" to be of the same importance on national level as internationally for the
IAEVG . And this is exactly what | as national correspondent would like to push forward in
Slovakia.

What are the main challenges in the guidance field in your country? Or What are the challenges
your professional association is working on?

Though career guidance during last few years has gained much higher support from the key
ministries than ever before, there is still a lot to do to make career guidance a service "assisting
individuals of any age and at any point throughout their lives, to make educational, training and
occupational choices and to manage their careers” (OECD/European Communities 2004). Our
professional association was invited recently to assist in the development and implementation
of the national Strategy on Lifelong Education and Guidance for 2021-2030 with five areas of
activities where establishing National Guidance Forum and increasing capacities for quality
development measures of career guidance services are the most challenging for us.
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RECENZIA: KARIEROVE PORADENSTVI NA KAZDY PAD

Autorky: Silvie Pychova, Helena Kostalova, Petra Drahonovska, Dorota
Madziova

Vydavatel'stvo Wolters Kluwer CR, 2020

S ) Kariérové poradenstvi na kazdy pad nabizi

Rt seznameni s vybranymi aspekty hlavniho trendu

Pea Dahaensi, borta Modsiovd v kariérovém poradenstvi v soucasnosti, za ktery Ize
KARIEROVE oznacit rozvoj dovednosti pro planovani a fizenf
PORADENSTVI vlastni kariéry v kontextu celozivotniho kariérového
NA KAZDY PAD poradenstvi a celoZivotniho vzdélavani. Publikace je

uréena zejména vsem pedagogdm na zékladnich a
stfednich Skolach, nejen karierovym a vychovnym
poradkynim a poradclm, ale také rodi¢im zakd a
studentd.

Kniha je spolecnym dilem autorek, kariérovych
A . poradkyn, se zkuSenostmi v fadé oblasti karié-
rového poradenstvi, nejen ve skolnim prostredi. Jed-
notlivé kapitoly pojmenované podle padovych otazek poskytuji vhled do komplexnosti a
provazanosti témat kariérového poradenstvi. Postupné jsou objasfovany vybrané charakteri-
stiky soucasného promeénujiciho se svéta s akcentem na oblast prace, profesi, trh prace,
vzdélavani, kariéry a kariérového poradenstvi. Projevy a dlsledky globalizacnich procesd a 4.
pramyslové revoluce maji a budou mit vyznamny vliv nejen na zminéné oblasti, ale i na Zivot
lidi a spolecnosti. V publikaci jsou, kromeé jiz zminénych oblasti, zahrnuta napr. i témata
budovani osobni znacky nebo freelancerd (v ¢eskych podminkach OSVC). Kariéra neznamena
pouze postup po kariérnim Zebfiku, ale zahrnuje veskeré dimenze Zivota. Obdobné kariérové
poradenstvi neni zaméfeno pouze na vybér profese na cely Zivot nebo na poskytovani
,pfipravenych” odpovédi na otazky. Podporuje orientaci klientl v rznych etapach jejich Zivota,
facilituje reflexi zmén, sebereflexi a pfebirani odpovédnosti za vlastni rozhodnuti a napomaha
pfi hledani odpovedi, i kdyz na nékteré otazky hledame odpoveédi v pribéhu celého Zivota.
Naznacuje moznosti pfipravy na budoucnost, i kdyz je obtizné predvidatelna.

Zaslouzena pozornost je vénovana zavadeni kariéroveho poradenstvi ve skolach, problematice
plsobeni kariérovych poradcd, jejich rolim a potfebnym kompetencim. Z praxe a odborného
rozhledu autorek vyplyvaji mnoha doporuceni a zavery. Aktérem v kariérovém poradenstvi neni
pouze kariérovy poradce nebo jiny pedagog, ale Zaci nebo studenti a jejich rodice. Kariérové
poradenstvi je spole¢nym projektem, a to i v SirsSim, spoleCenském kontextu. CeloZivotni
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kariérové poradenstvi zahrnuje i témata napf. aktivniho starnuti, celozivotniho uceni nebo
socialni spravedlnosti a well-beingu, jak vyplyva mj. i z dokumentt OECD.

Kapitoly doplnuji konkrétni priklady, srovnavaci tabulky ilustrujici popisovanou problematiku,
nabidka aktivit pro ¢tenare, otazky, misto pro poznamky a souhrn hlavnich bodd. | samotny text
evokuje fadu témat k zamysleni a k sebereflexi kazdého ¢tenaie. Ctendf méa pfileZitost se
seznamit s vyznamnymi osobnostmi tohoto oboru a jejich prfinosem, napr. F. Parsonsem, D. E.
Superem, T. Dienerem nebo M. Savickasem, jako i s existenci modell & ramcl kariérovych
kompetenci v zahranici. Modely jsou zavedeny v mnoha vyspélych zemich, mohou byt pro nas
vzdélavaci systém a kontext kariérového poradenstvi inspirujici. Inspirujici je i tato publikace.
Poskytuje nahled do sirokého spektra a souvislosti kariérového poradenstvi.

Doc. PhDr. Iva Kirovova, Ph.D.
VSB — Technicka univerzita, Ostrava
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RECENZIA: CESTA ZA HORIZONT KARIEROVEHO
PORADENSTVI. KRITICKA REFLEXE V PRAXI

Editorky: Helena Kostalova, Markéta Cudlinova

EKS, 2021

Predstavovana publikécia je vysledkom trojrocnej
spoluprace Sirokého projektového timu autoriek
aautorov z piatich krajin (z Ceskej republiky, CESTA
Danska, Grécka, §panie|ska a Velkej Britanie). Je to

pomerne Utla knizocka (105 stran) v mierne ZA HORIZONT

nestandardnom formate, ale podla autorov uz KAR|EROVEHO

i tymto formalnym znakom sa chce odlisovat’ od ;
ostatnych publikacii na nasej kniznej policke. PORADENSTVI

A zda sa, ze tento zamer sa podarilo naplnit’ velmi

KRITICKA REFLEXE _#
V PRAXI : -

dobre — uz nahliadnutie do obsahu naznacuje, Ze
sa tu otvaraju témy, ktoré nie su beznou, Standard-
nou sucastou vzdelavacich ¢i inych podpornych
programov pre kariérovych poradcov a dalsich,
ktorych zaujima téma kariérového poradenstva

a rozvoja kariéry — vlastnej i tych, ktori s v pozicii

klientov. Stacitu spomenut aspon niektore z nich:

reflektivny pristup v profesijnom rozvoji (kariérového poradcu), socialna spravodlivost, etika
a nestrannost, kariérové poradenstvo ako trvaly konflikt (s otaznikom) ¢i udrzatelné alebo
,Zelené” poradenstvo.

Publikacia je urcena kariérovym poradcom a primarne sa zameriava prave na nich samotnych
ako aktérov kariérového poradenstva, az v druhom slede ma poméct’ poradcom v ich priamej
poradenskej praxi s klientami, ktorymi su tu najma Ziaci a Studenti. Je roz¢lenena do troch casti,
logicky usporiadanych od jednotlivca (poradcu) cez jeho bezprostredné okolie az k SirSiemu
svetu. Jemnym spojivom, ktoré prepaja vsetky tri Casti i jednotlivé clanky od celkovo
osemnastich autoriek a autorov, je kriticka reflexia: nastroj umoznujuci poradcovi (ale v zédsade
komukolvek, kto sa zamysla nad tym, ¢o a ako robi a chce to robit’ lepsie, zodpovednejsie)
permanentne reflektovat” vlastnd cinnost, kriticky ju hodnotit' a vyvodzovat' z toho pre seba
prislusné konzekvencie.

Knizka otvara pomerne pestru skalu tém, no vo vacsine pripadov kladie skor otazky ako ucelené
odpovede Ci hotové rieSenia. Niektoré z tych otazok su pritom aj trochu provokativne di
prinajmensom znepokojujuce — v zmysle, Ze nedaju cloveku pokoj, nutia ho premyslat, nad
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sebou samym, nad svetom okolo, nad vsakovakymi suvislostami, s ktorymi sa ako poradca vo
svojej praxi stretava.

Autori publikaciu poprekladali mnozstvom interaktivnych prvkov, poznamok na okraji (aj preto
ma vraj publikacia o centimeter na Sirku viac), nechybaju ani odkazy na dalSie zdroje, mnohé
z nich dostupné niekolkymi kliknutiami mysi priamo od stola. To (Citatela Casto odvedie do
roznych bocnych uliciek, aby sa tak o chvilu vratil na miesto odkial predtym nakratko odbehol.
Neposobi to rusivo, naopak, obohacujico, dava nam to moznost' nazriet aj tam, kam by sme sa
inak mozno nedostali. Navyse, knizka okrem samotného Uvodu s navodom, ako s nou pracovat,
nema vlastne jasny zaciatok ani koniec, Citatel si ju mbze otvorit — na mnohych miestach aj
opakovane — kde sa mu to zapadi.

Nie je to knizka na jedno popoludnie, ani na jedno pouzitie. Nie je to ani [ahké citanie, nie je
urcené pre rutinérov, ale pre premyslavych [udi, pre poradcov snaziacich sa robit svoju pracu
stale lepsie, pre poradcov reflektujucich samych seba, svoju vlastnu profesionalnu i osobnd,
[udskd skusenost' i meniaci sa svet okolo nas.

Publikacia ma nazov Cesta za horizont kariérového poradenstvi (s podtitulom Kriticka reflexe
v praxi) — zda sa mi, Ze tych horizontov by sme v nej mohli najst’ aj viac, staci len nazriet za ne
a vykrocit naznacenym smerom. Je to zaujimave, podnetné a tiez velmi potrebne citanie.

Publikéacia je dostupna na vyZiadanie na tejto adrese: https://ekskurzy.cz/cs/nase-publikace.

Stefan Grajcar
Zdruzenie pre kariérové poradenstvo
a rozvoj kariéry
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EVROPSKA ONLINE KONFERENCE ,KARIEROVE PORADENSTVI
A VZDELAVANI VE SVETE VZHURU NOHAMA"

Mgr. Petr Chalus, Centrum Euroguidance, DZS

Evropska online konference ,Kariérové poradenstvi a vzdélavani ve svété vzhiru nohama”
probéhla 20. — 21.11. 2020. Akci organizovalo Centrum Euroguidance v CR pfi DZS ve spolupréci
s Ceskou zemédélskou univerzitou s podporou dalsich partnerdl. Navazala tak dalsim ro¢nikem
na predchozi konference k aktudlnim tématlim kariérového poradenstvi, které probéhly ve
spolupraci s IAEVG (2019), UHK (2018), Katedrou andragogiky FF UK (2017) a UPV FF MU (2016).
VSechny informace ke konferenci i jejim pfedchozim rocnikdm jsou dostupné na
www.konferencekp.cz. Cilem konferenci je rozvijet odborné zazemi kariérového poradenstvi,
podporovat jeho profesionalizaci a zaroven jeho otevienost, riznorodost a vznik jeho novych
forem. Podpofit teorii, vyzkum a odbornou diskuzi praktik( i verfejnosti. Vytvari unikatni
spolecny prostor pro sdileni, prezentaci a diskusi.

Tématem letosniho roku bylo kariérové poradenstvi a vzdelavani v situaci, kdy se méni se trh
prace a oteviraji se nové zivotni i profesni vyzvy ve spolecnosti ovlivnéné disledky pandemie.
Konference byla oteviena pfispévkiim se zaméfenim na kontexty Skolniho, vysokoskolského i
celozivotniho vzdelavani, oblast zameéstnanosti. Prezentovany byly praktické metodiky i
teoretické a vyzkumné reflexe, inovace v ramci rozvoje systému ve verfejném sektoru i pohledy z
firemniho prostfedi a trhu prace. Konference se vénovala se i online a evropské dimenzi
kariérového poradenstvi, i vyzdvihla dimenzi udrzitelného rozvoje (green guidance). Byli
pozvani fecnici z akademickeé sféry i z praxe, reflektovali vysledky vyzkum0 v oblasti kariérového
poradenstvi i zkuSenosti z Uspésné poradenské praxe, z evropskych, narodnich i regionalnich
projektl. Soucasti konference byly i prezentace vyhercl letosnich Narodnich cen kariérového
poradenstvi, predstaveny byly i vitézné prispévky z narodnich cen v dalSich evropskych zemi.

Program konference probihal v ¢eskem i anglickem jazyce, se zajisténym prekladem hlavnich
prednasek a vybranych sekci. Cely program konference je k dispozici zde a vice informaci o
plenarnich vystupujicich a jejich vstupech zde. Na konferenci se registrovalo vice nez 500
Ucastnik(i z CR a mnoha dal$ich evropskych zemi. V Gvodu vystoupili zastupci Euroguidance,
DSZ a univerzitniho pracovisté IVP CZU, zastupci dalsich vyznamnych stakeholderd na narodni
a evropské Urovni (Evropska komise; Ministersto $kolstvi, mladeZe a télovychovy CR; Ufad prace
CR - Generalni Feditelstvi; Narodni pedagogicky institut). Uvodni panelova debata otevfela
hlavni téma konference otazkou ,Potfebujeme nalézt nové pojeti kariérového poradenstvi ve
svetle nyngjsi pandemie?” Debatu moderoval Tristram Hooley a hosty byli Thomas Diener,
Jaana Kettunen, Jerome Rossier a Jifi Votava. V plenarni casti pak byly prezentovany dva
univerzitni vyzkumy v oblasti pfipravenosti absolventl stfedniho odborného vzdélavani na
pracovni trh - Petr Hlado (MU) a lJitka Jirsakova s Jifim Votavou (CZU). Konference se béhem
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prvniho dne rozdélila na dvé hlavni sekce, kdy jedna z nich se vénovalo pohledu ze strany trhu
prace a druha ze strany poradenstvi a vzdélavani. Zavér prvniho dne byl vénovan udileni
narodnich cen kariérového poradenstvi a prezentaci vitéznych pfispévkd (tiskova zprava k NCKP
2020 zde).

Vyznamnou casti programu bylo pestre spektrum prihlasenych vystupuijicich v péti paralelnich
sekcich, kde bylo druhy den konference prezentovano okolo 40 pfispévk( na tato témata:
Udrzitelna socialné spravedliva spolecnost: Role kariérového poradenstvi, Vzdélavani a rozvoj
poradcUl, rozvoj systému, online dimenze, metody a inovace, a dalsi. Probéhl také kulaty stul
Euroguidance s podporou NPF a workshopy na rGzna témata ke kvalité a metodice. Vice
k sekcim na odkazech zde a zde. Na zavér moderatofi, zastupci védeckého vyboru shrnuli
prfinosy prezentaci a debat v sekcich, Ucastnici konference poskytli zpétnou vazbu, co si
odnaseji z konference, zejména inspiraci a energii pro dalsi svou praci. Behem konference se
Ucastnici mohli seznamovat prostrednictvim skupin na socialnich siti a vyménovat si informace
prostiednictvim sdilenych dokumentd. Vystupy v podobé anotaci a nahravek jsou dale
zpracovany a prezentovany prostrednictvim stranek konference a www.euroguidance.cz a
www.euroguidance.eu.

Na nasledujicich strankach jako ukazku z toho, o ¢em vSem byla na konferenci rec, prinasime tfi
full-textove prispévky, dva z nich jsou od domacich autord, jeden od autora ze zahranici.
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DIALOG S VLASTNIM ZAVAZKEM: VYBRANE KAPITOLY
L ZELENEHO" KARIEROVEHO PORADENSTVI

Alice Miillerova, Katerina Haskova,
Sdruzeni pro kariérové poradenstvi a kariérovy rozvoj, z. s.

Abstrakt

Ve svem prispévku autorky hledaji misto environmentalnich temat v karierovem poradenstvi a
vhodny jazyk, ktery k popisu téchto vazeb vyuzit. S oporou v dostupné literature se zamysli nad
odpovédnosti kariérovych poradcl i oboru jako takového za udrzitelny socialné spravedlivy
zivot na Zemi. Jako klicovy nastroj pro porozumeéni této dimenzi kariéroveho poradenstvi nabizi
poradclm dialog s vlastnim zavazkem k udrzitelnému socialné spravedlivému zivotu na Zemi,
ktery slouzi k prozkoumani vlastnich presvédceni o pficinach, souvislostech a moznych fesenich
klimatickych zmén a jejich odrazech v poradenské praci. V zavéru prezentace nabidnou autorky
nékteré konkrétni techniky, které lze na podporu udrzitelné budoucnosti v kariérovém
poradenstvi vyuzit.

Klicova slova: zelené kariérové poradenstvi; udrZitelnost; socialni spravedinost; svét prace;
dialog

Abstract

In their contribution, the authors look for the place of environmental topics in career
counselling and a suitable language to use to describe these links. Based on the available
literature, they are reflecting on the responsibility of career counsellors and the field as such for
a sustainable socially just life on Earth. As a key tool for understanding this dimension of career
guidance, it offers counsellors a dialogue with their own commitment to sustainable socially just
life on Earth, exploring their own beliefs about the causes, context and possible solutions to
climate change and its implications in guidance practice. At the end of the presentation, the
authors will offer some specific techniques that can be used to support a sustainable future in
career guidance.

Keywords: green career guidance; sustainability; social justice; world of work; dialogue

"Uvazujme o celku. Pozndvejme vazby v (eko)systému.
Jednejme tam, kde je to potiebné a mozné.
Pocinejme si odpovédné a s respektem ke vsem, kterych se to tykd."

Jan Krajhanzl (2010; s. 24)
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Uvod

V tomto ¢lanku bychom ctenére rady prizvaly k zamysleni nad roli kariérového poradenstvi tvari
v tvarl klimatické zméné. Toto zamysleni zacina Uvahami nad jazykem, kterym popisujeme
vztahy mezi karierou, karierovym poradenstvim a udrzitelnym socialne spravedlivym zivotem na
Zemi. Od hledani vhodnych pojmenovani se nase myslenky presouvaji k samotné poradenske
praxi, predevsim k nadm kariérovym poradcim a k roli, kterou si pfi budovani udrzitelné
spolecnosti prisuzujeme. Na zaver pak vybirame nékteré z metod a technik, které Ize v tomto
kontextu vyuzit. Vnimame tento text predevsim jako jeden z prispévkl do diskuse nejen o tom,
kudy se mUze kariérové poradenstvi dale ubirat, ale i jak mize prispét k moznym feSenim krizi
vychéazejicich z klimatickych zmeén.

Alici zajimaji ,presahy” v kariérovém poradenstvi. Podnéty k pfemysleni o povaze lidské prace a
vztahu pfirody a kultury ji pfinesl Josef Smajs, ktery se zabyva otazkami civiliza¢ni krize. Oslovuiji
ji myslenky Anny Hogenove v pohledu na problemy soucasné doby, jako je spolecnost
zamerena na vykon, potreba hledani vlastniho mista a zdroje. Tyto probléemy chape jako
odpovedi. Pokud jim chceme porozumeét, vybizi nas k tomu, abychom trpélivé hledali v téchto
odpovedich otazky a nespoléhali se na reseni, ktera jsou pro nas ,pfichystana”. Hovory s Katkou
byly a jsou k tomuto hledani vitanou prilezitosti.

Katku k hlubsimu uvazovani o zeleném kariérovém poradenstvi vedly pfedevsim mnohé hovory
s Alici a jeji mySlenky o socidlné spravedlivém svété a novem pojeti prace v ném. Dalsim
impulzem pro ni bylo narozeni déti, které ji poutaji zpét k vlastnim kofentim, k détstvi, k zemi, a
k premysleni, jak nase jednani pretvari svét, ve kterém budou ony Zit. V posledni dobé ji pak
kromé nespoctu beéznych situaci a fady knih inspiruje k dalsimu premysleni (nejen) o zeleném
poradenstvi vycvik v kolaborativne-dialogickem pfistupu MODI.

O jazyku

,Zelenym” kariérovy poradenstvim (green guidance) odkazujeme k praci Petera Planta (2014)
v této oblasti, ktery nas jako jeden z prvnich s timto konceptem seznamil. Pri prekladu do
Cestiny vsak v soucasném kontextu povazujeme zelené kariérové poradenstvi za zuzujici pojem,
nebot nedostatecné zdUrazruje provazanost environmentélnich a socialnich problémd
dnesniho svéta. Pfedevsim s ohledem na obeznamenost se ,zelenym” kariérovym poradenstvim
u odborné verejnosti, jsme se jej rozhodly v ndzvu naseho textu ponechat, vyznamovy posun
tohoto terminu jsme se v3ak snazily naznacit zvolenymi uvozovkami.

Klimaticka zména neexistuje sama o sobg, ale jeji vznik, podoby a dopady jsou Uzce provazané
s lidskou cinnosti. Individualni podoby kariéry i jeji spolecenské vnimani jsou tedy na jedné
strané promenou klimatu formovany, na strané druhé ji mohou prohlubovat ¢i zmirfiovat.
V tomto kontextu vnimame potrebnost zaclenéni environmentalnich témat do kariéroveho
poradenstvi; a to soucasné na Urovni individualni kariéry jednotlivcl (na jedné strané ve smyslu
uvazovani o vlastnich hodnotach, potfebach a kompetencich, jez Ize vyuzit pro utvareni
udrzitelného Zivota na Zemi, a potifebach tohoto svéta na strané druhé) i na Sirsi Urovni
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spoleCenské, zejména v hledani novych vyznamd prace i cest pro dosazeni socialni
spravedInosti.

.Zelené” kariérové poradenstvi mize laickému Ctenafi evokovat predevsim prosazovani zajmu
pfirody bez ohledu na dopady na jednotlivce ¢i skupiny obyvatel. Tato zkratka mize mit na
realizaci takového poradenstvi zpétne negativni efekt; hlediska udrzitelnosti a socialné
spravedlivé spolecnosti jsou totiz neoddélitelné provazana. Globalni shoda na feseni klimaticke
krize je nutnou podminkou pro nalezeni takovych cest, které nebudou prenaset negativni
dopady klimatickych zmén na urcité skupiny obyvatel (napf. na chudé, lidi zijici na globalnim
jihu, obyvatele pfimofskych oblasti), ale budou prispivat k dosaZeni sociélni spravedinosti.
Sirok4 diskuze nad vhodnymi fesenimi klimatické krize je také zarukou, Ze se tato feéeni stanou
predstavitelnymi a pfijatelnymi pro znacnou cast populace, ktera tim umozni i jejich
proveditelnost.

Vhodnou alternativou pro pojmenovani snah kariérovych poradcl vedoucich ke spokojené
individualni kariére, ktera prispiva k socialné spravedlivé a udrzitelné spolecnosti, se zda byt
kariérové poradenstvi pro udrZitelnost, pricemz udrzitelnosti neodkazujeme k udrzitelnému

.....

k zachovani zivota na Zemi pro pfisti generace (srov. Guichard, 2018, s. 319-320)

Jiné aspekty ,zeleného” kariérového poradenstvi vystihuje pojem kariérové poradenstvi zaloZené
na péci, ve smyslu péce o sebe, druhé, komunitu, spolecnost, pfirodu (Horky-Horejsi, 2020),
tedy péci o vse ,pozemské” (Latour, 2020). Jinymi slovy jde tedy o kariérové poradenstvi, které
se odklani od individualistického pojeti kariéry a vychazi z porozumeéni clovéku skrze jeho
vztahovani se k druhym i ke svétu obecné. Takové poradenstvi s sebou rovneéz nese zasadni
zmeny v pojeti prace.

Dialog s vlastnim zavazkem

,Zelené” kariérové poradenstvi mize mit vice podob. V ramci sebepoznani a kariérového
rozhodovani mohou poradkyné a poradci podpofit klienty v nahledu na vlastni hodnoty,
potfeby i preferovany Zivotni styl. Klientdm mohou rovnéz nabidnout informace o sou¢asném
(green jobs, green skills, apod.) i alternativnim svété prace (napf. socialni podnikani, zakladni
nepodminény pfijem, nerlistova hnut). V neposledni fadé mohou poradci a poradkyné
vystupovat jako advokati, v zajmu udrzitelného socialné spravedlivého Zivota na Zemi.

V ramci ,zeleného” kariérového vzdélavani je kladen ddraz na kritické zhodnoceni soucasné
situace a uvedomovani si SirSich nez pouze individualnich potfeb a na rozvoj dovednosti pro
jejich uplathovani v souladu s potfebami jedince. Ve skolnim kontextu je obecnym cilem
vzdelavani pfiprava déti a mladych lidi na Zivot; vedeni k respektu k sobé i k druhym a podpora
v hledani takovych Zivotnich drah, v nichz zaci uplatni své kompetence a silné stranky ve
prospéch spolecnosti a sveta. ,Zelené” tedy vnimame jako implicitné vzdélavaci — skola ma pro
jeho rozvoj fadu moznosti a nastrojd, z nichzZ jen jednou z mnoha je Skolni vyuka. Uvazujeme-li
specificky o kariérovém vzdélavani, nachazime priniky s principy environmentalni vychovy,
zejména s emancipacnimi pfistupy, které vedou k rozvoji kompetenci potfebnych pro feseni
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neznamych vyzev budouciho svéta, ¢i mistné zakotvenym ucenim, jeZ (prarezove) propojuje
skolni vyuku s mistni komunitou (Cincera, 2017).

Jak uvadime vyse, poradclim se nabizi Siroka skala moznych aplikaci kariérového poradenstvi
do praxe. Kazda z techto podob ,zeleného” karierového poradenstvi s sebou nese mirné
odlisné naroky na jejich kompetence i etické zésady. Volba konkrétnich zpUsobU aplikace
,zeleneho” kariérového poradenstvi vychazi z obecnéjsi predstavy o udrzitelném socialné
spravedlivém zivoté na Zemi, vnimani vlastniho zévazku pro dosazeni takoveho svéta, i na
zpUsobech, kterymi je promitan do vlastni kariéry a poradenské prace.

Odpovédnost jako imperativ musi vychazet z nitra. Dialog s vlastnim zavazkem nas vybizi ke
zkoumani vlastniho svétonazoru. Predkladame v ném soubor otazek, které nas vraceji
k osobnim a profesnim predpokladim vlastni praxe. Zamérem otazek je podpofit vnimani
souvislosti a hledani vlastniho mista, formovat miru naseho aktivismu i oblasti, kde se chceme
angazovat, kde vnimame své moznosti a zdroje.

Otazky jsme rozdélili do Ctyf oblasti (tabulka ¢. 1). Zaciname s mapovanim zdrojd, na jejichz
zakladé si vytvafime predstavy o svété, spolecnosti a jazyku, ktery k jejich popisu pouzivame.
Pokracujeme s otazkami smerfujicimi ke stanoveni hranic vlastni odpovednosti a porozumeni
tomu, k ¢emu nas tato zodpovédnost zavazuje. Poté se zabyvame otazkami vlastni kariéry a
zivotniho stylu. Nakonec hleddme presahy nasich postojd a zkusenosti do poradenské praxe.

Predstava svéta Moje kariéra
Jak vidim udrzitelny socialné spravedlivy Jak hledani udrzitelného socialné
Zivot na Zemi? spravedlivého Zivota na Zemi ovlivnilo a

Jakymi slovy jej mohu popsat? ovliviiuje moje kariérové volby?

Jaké zdroje k premysleni vyuzivam, kde Jaky zivotni styl si (z)volim?

Cerpam inspiraci? Zapojuji se do dalSich aktivit zameérenych na
toto tema?

Predstava zodpovédnosti Moje praxe

Jaké vidim bariéry i moznosti dosazeni Jak usiluji o dosazeni udrzitelného socialné

udrzitelného socialné spravedlivého zivota spravedlivého zivota na Zemi ve sve

na Zemi? poradenské praxi?

Jak jsem odpovédny za nalezeni Objevuje se téma udrzitelnosti v mé vizi, v

udrzitelného socialné spravedlivého zivota cilech poradenstvi, v prostfedcich a
na Zemi? metodach...?

Jak pecuji o sebe, o své okoli, o planetu...? Jak toto téma komunikuiji s klienty?
Kde mohu jednat?

Tabulka ¢. 1. Dialog s viastnim zdvazkem k udrzitelnému socialné spravedlivému Zivotu na Zemi
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Naméty pro praxi

Zamyslime se nad tim, jak nékteré metody a pfistupy v kariérovém poradenstvi umoznuji
pfinaset ekologicka a spoleCenska témata do konverzace s klientem a jak pomahaji formovat
predstavy, cile a o¢ekavani spojena s rozvojem kariéry a plsobenim ve svété prace. Jesté pred
tim si vSak potfebujeme polozit otdzku, zda a pro koho jsou tato témata dulezitd? Mohou si
nasi klienti dovolit se jimi zabyvat? Nejsou tato témata pfilis vzdalena od jejich problém@?
Mame se jimi zabyvat pouze tehdy, pokud s nimi sami pfijdou? Nebo jsou pro nas tato témata
natolik dullezita, Ze je chceme sami do poradenstvi pfinaset? Jsme presvédceni, ze je nasi
povinnosti klienty vzdélavat? Pokud ano, jaké jsou nase moznosti? V ramci evropského projektu
NICE byly formulovany profesni role, do kterych jako kariérovi poradci vstupujeme.
V jednotlivych rolich jsou pak moznosti naseho plsobeni rizné. Rizna je i mira naseho vlivu
podle toho, zda pracujeme v poradenstvi ¢i vzdélavani v pfimé praci s jednotlivci, skupinami a
komunitami, v managementu nebo se podilime na vytvareni sluzeb a rozvoji socialnich
systémd.

Pfi hledani inspiraci pro praxi vychazime ze smérd, ve kterych je ,zelené poradenstvi” jiz uritym
zplUsobem obsazeno. Jeho podoby nalézédme napfriklad v pfistupu Navigace pfi hledani
povolani podle Thomase Dienera. Jeho pfistup vychazi z potreby hledani smyslupiné prace, ve
které mdzeme vyuzit nase individualni kvality tak, aby se potkavali s potfebami ostatnich.

Prvni oblasti, kterou Ize v kontextu ,zeleného” poradenstvi vyuZit, je poznavani svéta prace a
,dekonstrukce” nasich predstav o ném. Experiment Strucnd historie svéta prdce je dobfe znamy
mezi kariérovymi poradci v Ceské republice i na Slovensku. Pomaha ndm porozumét, jak se
v historii svét prace a hodnoty s nim spojené vyvijely. Pfevladajici hodnoty pak formuji nase
presvédéeni. Casto si ani nejsme védomi, kde se tato presvédéent vzala. | daldi metody, které uz
v praxi kariéerového poradenstvi maji své misto, pomahaji porozumét tomu, jak se formuji nase
predstavy o praci, a jak tyto predstavy ovliviiuji nase rozhodovani. Porozuméni nam dava
moznost volby, ¢im se chceme ve svém Zivoté fidit a k ¢emu chceme sméfovat. MUzeme se pak
stat aktéry takovych zmeén na trhu prace, které povedou k udrZitelnému a socialné
spravedlivému na Zemi.

DalSim mistem, kde se cile kariérového poradenstvi potkavaji s cili udrzitelnosti, je oblast
sebepoznani. Metody a nastroje, které kariérovi poradci bézné vyuzivaji, vedou k rozpoznani
toho, kde a jak kazdy z nas mUze prispét svymi kvalitami, jak se vztahujeme k sobé i k ostatnim,
ke spolecnosti a k planeté. Kde slysime ,volani”? Cesta ke zméné hodnot mdze vést i pres
intenzivni nelibé prozitky. Environmentaini Zal nebo negativni pocity zplsobené soucasnou
pandemii ¢im dal Castéji vystupuji i v ramci kariéerového poradenstvi. Poradci mohou vyuZit
metody zamérené na praci se zménou a zvladani nejistoty a pristupy podporujici nadéji.
Vyznamna je také oblast planovani a rozhodovani. Poradci mohou znat informace o rdznych
alternativach k soucasnému trhu prace a zplsoby, jak do nich vstoupit — jaké obory a vzdélavaci

cesty k nim vedou. Mohou klienty podporovat v hledani odlisnych Zivotnich styl(. Dullezita je
podpora sdileni, inspirace pfikladd ,udrzitelnosti v kariéfe”, vyuziti socialnich siti a podobné.
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Z hlediska SirSitho porozumeéni ,zelenému” kariérovému poradenstvi sem lIze zafadit i ty
techniky, které vychéazeji z porozuméni jedinci skrze jeho vztahy, a rovnéz pfistupy, které méni
nastaveni poradenstvi i prostfedi, ve kterém se odehrava. Poradenstvi se presouva
z poradenskych mistnosti do pfirozeného prostfedi klientl, poradensky proces vyuziva
potencialu komunity, akcentuje potencial spolecného definovani a realizovani cilli namisto
hledani individualistickych feseni.

Poradenstvi mlze rovnéz prispét k nahledu na vlastni Zivot, a kde jak do néj (vice) v¢lenit
¢innosti smérujici k podpore udrzitelného Zivota na Zemi. Mlze jit o malé kroky, napf. vyuzivani
hromadné dopravy misto auta, péstovani rajcat na balkéné, nakupovani v bezobalovém
obchodé, podporu lokalnich produktd ¢i komunitnich aktivit, nebo o zasadnéjsi rozhodnuti,
napf. prosazovani konceptu udrzitelnosti a socialni spravedlnosti na svém pracovisti ¢i zména
kariéry respektujici tyto principy, snizeni spotieby, které mlze byt provazené zkracenim Uvazkuy,
nebo prechod k (Castecné) sobéstacnosti.

Kdyz se zamyslime nad budoucnosti, povazujeme za klicovou oblast karieroveho vzdélavani. To
ma potencial podporit zajem déeti o sebe i svét kolem sebe — o spolecnost a prirodu. Zde
vidime velky prostor pro kariérové poradenstvi, jak prispet k trvale udrzitelnému zivotu na Zemi.
Déti, ale i mladi lidé, ktefi vyrlstaji v pfirodé, maji podle vyzkumi k pfirodé lepsi vztah. Koncept
prirody-ucitelky je vSak aplikovatelny v jakémkoli véku. Pfiroda muze klidnit nasi mysl, vyzyvat
nase télo, bystfit nas rozum a rozvijet nase city. V kariérovém poradenstvi nam pripomenuti
toho, Ze jsme soucasti pfirody, mize byt voditkem a inspiraci.

Zavérem k novym zacatkiim

V tomto textu jsme se pokusily nastinit nékteré z myslenek vztahujicich se k roli kariérovych
poradcll pro dosazeni udrzitelného socialné spravedlivého Zivota na Zemi. Chtély jsme timto
clankem predevsim pfizvat k diskuzi vsechny, ktefi se nad obdobnymi tématy zamysleji, a ve
spolecnem dialogu tuto oblast poradenstvi dale rozvijet. SpiSe nez konkrétni feSeni tak
prinasime otazky, na které, jak verime, najdeme odpovedi v naslouchani sobé i druhym a
vzajemném sdileni perspektiv.

Ctenafi a ¢tenarky tak mohou sami posoudit, zda se ndm podafilo zachytit ,zelené” kariérové
poradenstvi v celé jeho Sifi a zda jsme vhodné volily slova, ktera jsme pro jejich pojmenovani
vyuzily. Pfi promysleni a psani tohoto textu jsme hledaly takovy slovnik, ktery transparentné
pojmenuje dusledky zmeny klimatu, soucasné vsak nebude primarné vyvolavat environmentalni
Uzkost, ale spi$e otevirat moznosti pro jejich Fedeni. Clanek jsme také psaly s védomim rizika
,Nové totality” v podobe nastoleni jedineho mozneho dogmatu.

Rada otazek tedy pretrvava. Povazujeme udrzitelny a socialné spravedlivy Zivot na Zemi za
neoddélitelny princip kariérového poradenstvi Uzce provazany s etikou poradenské prace?
Anebo jde o svym zplsobem externi téma, o jehoZ vneseni do poradenského procesu
rozhoduje poradce, resp. klient? A jaké tyto varianty nesou dUsledky pro poradenskou praxi?
Obdobné, mizeme uvazovat o udrZitelnosti jako o implicitni soucasti kariérového poradenstvi,
tj. podporuje poradenstvi jiz svoji podstatou harmonii v ¢lovéku a ve svéte?
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Pri pfipravé tohoto textu jsme hledaly takové cesty, které nam umozni artikulovat provazanost
environmentalnich a socialnich témat, jak smérem k odborné verejnosti, tak smérem ke
klientlim, kterym ma kariérové poradenstvi slouZit.

Uvazujeme-li o udrzitelnosti a socialni spravedinosti, nutné uvazujeme také o socialnée-
ekonomickém systému, v némz Zijeme. Vzhledem k tomu, Ze fada autorl odkazuje na
kapitalismus jako pricinu rfady soucasnych krizi (napr. Patel & Moore, 2020), nabizi se otazka
zda je v soucasném systému udrzitelnost vibec mozna. A nuti nas ke kfehkému hledani
rovnovahy, do jaké miry se pozadavkim trhu prace pfizpGsobovat a do jaké miry k nim byt

Vv

Dialog s viastnim zdvazkem, ktery cCtenaflm predkladéme v tomto textu, je tak predevsim
hledanim role, kterou v dosahovani udrzitelného socialné spravedlivého zZivota na Zemi mame.
Soucasné je také volanim po spolecném vytvareni vyznami v kariérovém poradenstvi.
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MAPPING THE COMPETENCES NEEDED FOR THE
CAREER DEVELOPMENT OF PRODUCT DESIGNERS

Tomas Chochole, Ladislav Sutnar Faculty of Design and Art, University
of West Bohemia, Czech Republic

Abstract

Professional success on the labour market is the key element of every working field. Although
designers can work completely independently, if they are to work on the shape solution of new
products, they must enter into team interaction with other experts. In this case, career
development is not only related to professional growth, but also to the competencies that will
support their interdisciplinary team cooperation. Based on this broader concept, the idea of an
international type of research was born, the aim of which was to discover competencies that
support long-term career development in interdisciplinary cooperation in the field of product
design. Students from three universities from the Czech Republic and China, as well as
professional designers, were involved in the research. In terms of research methodology, it was
possible to perfectly combine traditional research methods with an innovative approach and
also with a comparison of research results with other international studies that deal with the
needs of the labour market for product designers. A comprehensive analysis of the
environment showed that the most preferred competencies are, for example, teamwork,
problem solving, flexibility, effective communication, or time management.

Keywords: career development; interdisciplinary teamwork; soft skills; product design

Introduction

The cultural and creative industries have been gaining in importance since the early 1990s, both
in terms of GDP generation and in the socio-cultural and working fields. In 2016, the industry in
the European Union amounted to EUR 417 billion, employing almost 7 million people.
Although we still cannot objectively measure the performance of the cultural and creative
industries in the Czech Republic, we know that the gaming industry, advertising and industrial
and product design have long been among the most efficient fields.

One of the key elements in the field of cultural and creative industries is the development of
competencies for interdisciplinary cooperation. Only then can something new be discovered
and innovated. The development of new products in recent years requires the teamwork of
experts from many professions, so that the final product not only achieves the best
technologies, but also meets ergonomic requirements and has a high aesthetic quality in the
form of its unique design. The once strongly individualized work of designers is thus
significantly shifted to the position of team cooperation, in which not only professional
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knowledge and skills, but also competencies supporting these complex forms of cooperation
are justified.

In the case of this study, it is a matter of connecting product designers with other professions
and thus strengthening their career development. This paper focuses on mapping the key
competencies of product designers (students and professionals) with regard to their
interdisciplinary cooperation and career development. Designers often have a key role to play
in such teams, and in addition to hard skills, they also need the soft competencies needed to
interact in a team in order to be successful in their work. “Teamwork empowers students
through critical reflection, providing an emancipating learning situation in preparation for
professional design practice” (Findlay, 1997).

Mapping the competencies needed for the long-term career development of product designers
is thus logically offered, as it can help to systematically develop not only their hard skills but
also soft skills, which designers will use for their career success and growth. Therefore, the study
focused mainly on the area of development competencies that help designers for their
professional development. On a basic scale, it was a matter of comparing the soft
competencies of product design students and professional designers with the requirements of
the global labour market.

The research framework of the study is defined by several key terms. The term
"interdisciplinarity" in our case does not focus only on the academic environment, because it
includes a combination of at least two, but rather more disciplines in which there is interaction,
for example, in the development of new products. In a university environment, these practical
principles can simulate, for example, interdisciplinary research projects. It is therefore a matter
of creating a new result, when in certain developmental stages new ways of thinking are
applied and traditional professional boundaries are overcome. Various types of processes can
actively promote interdisciplinarity, such as the process of ongoing coordination (Sveen et al.,
1999), the evaluation process (Avlund et al., 2002) and flexibility (Nancarrow, 2004) or effective
communication and time management. Thus, intuitive understanding between members of an
interdisciplinary team can be achieved in a practical way (Lamont, 2009). Flaherty (2015) even
speaks of interdisciplinary collaboration "as a cognitive-emotional interaction platform" that can
connect individual team members.

Interdisciplinary cooperation is most often associated with a team, which in our case can be a
group of different experts (students) across their field, such as engineers, technologists,
economists, sociologists, designers, etc. They collaborate on a joint research project
(Nancarrow et al., 2015). Teamwork can also significantly support the development of students'
skills, not only hard skills, but especially soft skills (Meizlish & Anderson, 2018). These types of
joint projects not only lead to complex results and outputs, but also give more space to experts
from the same fields to share different experiences and practices. In addition, it brings the joy
of joint (team) success. The transfer of examples of good practice in these cases leads not only
to greater efficiency of teamwork, but also to efficiency in setting up organizational processes
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and structures, within which, of course, it is possible to better monitor the course of teamwork
(Flaherty, 2015).

If we talk about personal development about "soft skills" that help people to be successful not
only at work but also in personal life, then their spectrum is relatively wide and from a scientific
point of view, this area is not uniformly systematized. These competencies, which can include
communication, problem-solving skills, people management, time management, flexibility or
teamwork, contribute primarily to our social interaction (Matteson, 2016). Hard skills, as
opposed to soft ones, are specific to a specific job - for example, also in product design. The
importance of individual specific soft skills differs slightly, but the aim of this study was not to
unify their definitions, because in general the meanings of these competencies are clear.

In this case, the study focused on mapping the competencies needed for career development
in product design and tried to compare the results of this field survey with studies that examine
the area of competencies in terms of global labour market needs.

Methodology

For this type of research was chosen a combination of traditional methodology and innovative
methods, that Walker (2018) calls "journalistic investigative methods". They focused mainly on
field practice-oriented research. However, quantitative analysis that was used in the
guestionnaire survey and qualitative analysis, the design of which was based on interviews with
respondents and analytical work with documents, also found application. The unifying element
of the research was a case study, which was able to compare individual research elements and
activities. A total of 98 respondents took part in the international research survey — 86 product
design students from three universities and 12 professional product designers.

Case study

In addition to focusing on individual fields, university education has also been monitoring the
parameters of graduates' employability on the labour market for a long time. Its goal is to
prepare future graduates for the work environment with the greatest possible efficiency. In the
creative fields, this situation is relatively more complicated because it is more difficult to define
the area of employment of graduates. In this case, universities provide their graduates with a
wider set of knowledge and skills than just a narrow field of specialization. For the case study,
we focused on comparing the experiences of product design students affected by the impacts
of the COVID-19 pandemic on university teaching and professional designers whose
professional lives were also disrupted by previous pandemics.

The transition to distance communication was not essential for the basic research question, as
the online environment was not yet formed into parameters so different during 2020, when the
research was carried out, that it could not be perceived only as a transitional period. The basic
research question was: "What competencies do designers need for their career development as a
result of their interdisciplinary teamwork?"
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However, all research participants had to meet the parameters that they had experience with
team interdisciplinary work in the given period, and that they considered their work in the
context of their career development and employability.

Based on these parameters, 86 product design students from three universities and 12
professional product designers were selected for the research. Students were from the
following universities:

e Ladislav Sutnar Faculty of Design and Art, University of West Bohemia in Pilsen, Czech
Republic

e School of Design of East China Normal University in Shanghai, China
e College of Engineering and Design of Hunan Normal University in Changsha, China.

Each of the respondents had to define group of most important soft skills through a
questionnaire. The results of the preferred competencies were analysed and summarized. In
addition, an online structured interview was conducted with some respondents, the aim of
which was to map the designers' experience with interdisciplinary teamwork.

Finding resources - documents that would address the needs of the global labour market in the
field of product design has not been easy. Fortunately, product design is a relatively
progressive field that attracts the attention not only of the designers themselves, but also of the
companies that employ designers in their teams. Therefore, only two research documentation
sources corresponded to the selected parameters and these selected documents mapped the
most important soft skills of product designers from the point of view of labour market
requirements. In our view, it was a comparative analysis of documents that will not be older
than 5 years and which were published online and worked with a sample of more than 100
respondents. Only 2 documents met such requirements, namely:

e Designing a Future Economy from Design Council's 2017 investigating report,

e 2019 Product Design Hiring Report first global survey of InVisionApp.

Results

In the case study, we collaborated with respondents from several universities, which are long-
term collaborating partners. Although each of the universities has certain field specifics, the
fields of product design work on similar topics and students have the opportunity to work in
teams and also interdisciplinary. Professional designers used practical ties; in many respects
they were former graduates of cooperating universities. To work with the target group, we first
compiled a questionnaire, which we distributed to the respondents of the international
questionnaire survey. After evaluating the questionnaire, we addressed a selected group of
respondents to additional interviews, which were conducted online with respect to the
preferred distance forms of communication in a given year of research.
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The questionnaire survey of 86 student-respondents showed that the most important soft skills
for career development: teamwork, effective communication, problem solving, time
management, flexibility, empathy, and stress resistance.

SOFT SKILLS PREFERRED BY STUDENTS OF DESIGN

Stress resistance
11% Teamwork

18%

Empathy
11%

Effective
communication
17%

Time management
14%

Problem solving
16%

Figure 1: Results of international questionnaire survey of student-respondents.

Here are the comments of 2 student-respondents on the choice of preferred competencies:

e '"The most difficult for us was to find the way how to organize our work and how to
communicate effectively." (Jenny, student of product design, on-line interview, June 28,
2020)

e "With respect to other professions, it's important to be open. Listen, keep your eyes open,
and then be able to look easily from above and between lines. The most important
invention for such collaboration is certainly communication." (Stephan, graduate
student of product design, on-line interview, June 29, 2020)

A survey of 12 professional product designers, who have worked with their teams online in
recent months, shows that the most preferred soft competencies are: problem solving and
critical thinking, followed by teamwork, effective communication, time management, initiative
and empathy (with the same percentage).
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SOFT SKILLS PREFERRED BY PROFESSIONAL DESIGNERS
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Figure 2: Results of international questionnaire survey of professional designers.

And here are the comments of 2 respondents on the choice of preferred competencies:
[ )

"Product designers often need to integrate various factors to advance their work. The

most difficult part may be to understand how to balance different demands at all levels."
(Jan, professional product designer, on-line interview, June 22, 2020)

"Effective communication and clear division of labour." (Peter, professional product
designer, on-line interview, June 24, 2020)

By a simple comparative analysis, we identified the most frequently preferred competencies
among predefined groups of respondents. International research has shown that students and

professional designers prefer some competencies more, others less so. The intersection of their
preferences occurred in the following areas:

teamwork, effective communication, or problem solving (product design students),
[ ]

problem solving, critical thinking, teamwork (professional product designers).
Students also mentioned flexibility and resistance to stress, and professional designers

mentioned initiative and critical thinking. We can say that different preferences result from their

different experiences with interdisciplinary teamwork and also in relation to their career
development.
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In the next research step, we analysed international studies that addressed the needs of the
labour market in the field of flow design. The Design and Future Economy document found
that the most preferred competencies include: teamwork, communication, planning and
organization, problem solving, customer handling skills and strategic management skills (see
https://www.designcouncil.org.uk/what-we-do/research/designing-future-economy).

The 2019 Reporting Hiring Report somewhat confirms the conclusions of the previous paper,
making it one of the most preferred soft skills: communication, teamwork, emotional
intelligence, empathy, business, leadership, and presentation (see
https://www.invisionapp.com/hiring-report).

Conclusions

Career development has been long affecting all professions that operate in the labour market.
In our international research, we have tried to look at the area of product design, especially in
terms of the global labour market. The reason for this was the opportunity to work with
students and professionals from different universities and different countries, but also that
product designers in their creative work are not limited to local markets, but their products find
applications and clients across continents. The view of their career development must therefore
be global.

The study also aimed to map competencies that could expand the potential for career
development in this professional area. It is clear that in addition to expertise, we thus gain soft
competencies that clearly shape the potential for interdisciplinary teamwork, in which designers
often play a key role.

In a unique survey, we had the opportunity to apply quantitative and qualitative methods with
innovative approaches and based on the final comparative analysis with international studies
mapping the labour market to determine what competencies can lead to career development
of designers. The advantage was also that we were able to work with two types of respondents
- students and professional designers. Their compliance with certain competence preferences
confirms that the mentioned competencies are precisely the ones that will lead designers to
long-term success in the labour market, regardless of the country in which they work.

The reason is the clear need for good acquisition and use of competencies, which will enable
better teamwork, communication, cooperation in solving problems and time management.
Without this competence equipment, involvement in teamwork is very problematic.
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THE COMPLEXITY OF THE RELATIONSHIP IN THE
CONSTRUCTION OF THE PROFESSIONAL FIGURE OF THE
EDUCATOR. ANALYSIS AND REFLECTIONS ON THE ITALY
CASE

Vito Balzano, University of Bari Aldo Moro

Abstract

This contribution aims to investigate the possible scenarios of the professional figure of the
educator in Italy, in the aftermath of the promulgation of the 205/2017 law which establishes
duties and safeguards from a jurisprudential point of view. The educational practice, therefore,
is a fact that is increasingly an educational problem that becomes increasingly responsible in a
liquid society, governed by nebulous interests and passions, and devastated by the pandemic
caused by Covid-19. The contribution of pedagogical research, in this sense, starting from the
premises of a good educator, tries to lay the foundations for a new educational challenge.

Keywords: educator, relationship, practice, work, institution

1. The educator: a professional figure

The acquisition of the qualification of professional educator has been one of the issues that for
years has affected pedagogical research, with particular reference to the recognition of another
figure, but at the same time complementary, to those institutionally recognized within the main
educational contexts, such as the family and the school, and that in 2018 experienced a
somewhat epochal turning point. Educators and pedagogists by law, this is the meaning of a
regulation that sets the stakes of a professionalism to be built and recognized, in an often hazy
and cumbersome legislative framework, starting from the idea of a socio-pedagogical and
pedagogical professional educator who, as indicated in paragraph 594 of Law 205/2017,
operates in the educational, educational and pedagogical field, in relation to any activity carried
out in a formal, non-formal and informal way, in the various phases of life, in a perspective of
personal and social growth'.

The relational question, for some time, has been at the center of research and analysis, and
finds its priority conditions in an affectionate interpersonal communication that, as such, is
nourished by lovingness, benevolence, tenderness. As Bruno Rossi writes, "in addition to
cognitive acts, every educational practice is always pervasive by feeling, mobilizes desires and
expectations, tensions and fears, involves mutual influences. Educational action, rather than
fulfilling techniques and gestures, the implementation of standardized rules and procedures,

TLaw 205 of the 27-12-2017, available at http://www.gazzettaufficiale.it/eli/id/2017/12/29/17G00222/sg.
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feeds on attitudes and conduct, feelings and atmospheres, relational quality and affectively
substantial behaviors". It is clear that there has been, over time, a progressive reassessment of
emotional competence in the educational professions after a long period in which the
interweaving of affectivity and scientificity has been rejected or at least strongly suspected and,
therefore, emotions and feelings have been silenced by repressing or hiding or ousting them or
denying them in the name of an aseptic professionalism. The main requirements of
professionalism have been identified above all-in emotional anesthesia and in the almost total
detachment from the situation, objectivity and impersonality, pragmatism and operation,
specialism and the technologization of educational intervention.

In pedagogical and didactic literature, as well as in educational practice, the conviction is widely
shared that the construction and conduct of a positive relationality depends somewhat, as well
as on a solid cultural and didactic competence as well as on a refined pedagogical intelligence
and awareness and on a strong professional motivation, on the personality of the educator, on
his commitment to reason with the heart and to work with the soul, on his ability to give voice
to the feeling of one's own and others and to witness in a continuous way a positive
sentimentality, an awareness and an emotional control. The daily educational action, due to its
complexity, uniqueness and unpredictability that characterize it, is not reducible to a purely
procedural activity. It therefore cannot be aseptically regulated, presided over by strict technical
requirements and extraneous detailed instructions, nor it can be governed by systemised
knowledge, by an applicable and controllable specialist know-how without considering the
subject, the context, the situation, the concrete social, cultural and material conditions in which
it takes place. The educational event, therefore, cannot be thought of and managed according
to the model of technical rationality, as there is no possibility to interpret it in a linear way and,
consequently, it will be impossible to predict or accurately foreshadow the results. Like other
professional practices, educational work requires an artistic exercise of the profession and,
therefore, in addition to skills requires intuition, inventiveness and improvisation.

The sense of a solitary action isolated from the rest of the context represents another criticality
that pedagogy, in particular in recent years, has strongly undermined, bringing back to the
foreground the theme that also sees other skills and knowledge, and therefore other
professionals, as protagonists. Consequently, it should be remembered that it is essential to
consider that, as far as possible, it is possible to create a multidisciplinary interview in order to
build cooperatively valid cognitive and practical synergies. The empathic question, therefore,
which returns significantly in the relationship between educator and educating and outlines an
exclusive professional ability for the professional figure of the educator. In this regard, Guardini
writes: "when | speak to a human person, | look with my own eyes for his, | make contact with
the expression of his face, so as to warn that my word reaches the face before me. And through
the face to what is expressed in it: to the spirit that thinks; to the heart he feels; to the person
who exists there. Reading on his face, | grasp the repercussions that are expressed in it: | grab

2 B. Rossi, Il lavoro educativo. Dieci virtt professionali, Milano, Vita e Pensiero, 2014, p. 7.
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himself"3

. The quality of education, therefore, is largely guaranteed by a relationship rich in
credibility and authority, participation and care, affective responsibility and affective
intelligence. When the educational profession deteriorates into misconduct, the encounter
between consciences does not occur, the relationship between humanity weakens, motivational
dynamics become impoverished, interpersonal distances increase, affective involvement dilutes,
mutual esteem and appreciation as well as trust and hope fail. The educator, from the tendency
and prerogatives indicated above, is increasingly in difficulty, enclosed in that dimension that

makes him imperfect in the practice of sense and complexity of educational work.

2. The imperfect educator: difficulties and prospects in educational practice

A full-bodied jurisprudential literature has, in recent decades, clearly defined the meaning and
regulatory complexity of a professional figure, that of the educator, who, like a real specialist
today more than in the past, sees the light of day also on a practical level. A fundamental
aspect in the definition of the good educator is represented by the evaluation of the context of
analysis, which cannot ignore the centrality of the person and the many facets that the
pedagogical sciences have highlighted over the years. Relationship facilitator, the educator not
only works on educating by accepting emotions and feelings, but proceeds according to a path
that recalls a new welfare system, declined no longer in a welfare-restorative key of social-
educational and social-welfare action, but rather according to the promotion of the person,
support to the person, which guides the educational process of building citizenship of social
inclusion, continuing on that long and laborious path inaugurated by Law 328 of 2000*.

The relational dimension, therefore, the real protagonist of the pedagogical path becomes
central in the post-modern redefinition of the figure of the educator, also in the light of the bill
— "Discipline of the professions of educator and pedagogist” - which since October 2014 has
been completed in December 2017, and implementation since January 2018; identity and
professionalism at the base of a path built and consisting of a plurality of contexts that interact
with each other and create dynamics, and that characterizes the action of the educator that
does not end in the relationship with the individual educating but above all on the contexts in
which he experiences his life. "The goal of education attentive to the world, human events and
social changes is to grasp and transform the meanings of human existence, within the multiple
bonds that intertwine people's lives".

Understanding the complexity of educational work, trying to write the characteristic aspects of
the professional figure, are the basis of the new text of the law and represent what in pedagogy
is read as an exercise of responsibility; it is necessary, therefore, "to have the person as an

3 R. Guardini, Virta. Temi e prospettive della vita morale, tr. it., Brescia, Morcelliana, 2007, p. 37.

4 Cfr. G. Elia, Tra scuola ed extrascuola. La figura specialistica dell'educatore professionale, in G. Cian, D.
Orlando (Eds.), Studium Educationis — Disabilita integrazione e pedagogia speciale, Padova, CEDAM, 2004,
vol. n. 3, pp. 568-569.

> M. Santerini, L'educatore tra professionalita pedagogica e responsabilita sociale, Brescia, La Scuola, 1998,
p. 36.
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established and pursued value, according to the incontrovertible form of the singularity that
emphasizes the identity of the self and warns that the same self lasts over time, shows its self in
continuity"®. Rediscovering the pedagogical meaning of the person, as a representation of
human reality in all its complexity, represents the first element that an educator must take
charge of; "the person is always identical and lives this condition in the multiplicity of situations,
without being able to speak of a more or less personal. This is rooted in the right of man to be
recognized and validated in his identity before all the statuses and roles that can be accepted
existentially. It's a right that precedes and feeds in continuity, towards the unique and unitary

man, not fragmented and divided"’.

The educator, however, fits into a much broader framework, in a plurality of dimensions, acts,
disorderly relationships, which need a hermeneutic and contextualized reading; "a figure —
using a term dear to Zygmunt Bauman to define contemporary society — despite attempts to

think of it and describe it as solid, but not for this reason an ethereal figure"

. A change of
course that opposes the ancient figure of an educational operator who tends to normalize with
authoritarian methods, an educator able to move on the same track but using non-
authoritarian methods, to finally reach an operator who is able not only to question

authoritarian methods but also the very concept of normalization.

Understanding the importance of the relationship becomes essential in the construction of the
figure of the professional educator, that way through which educational intentions become
work; in fact, where "there is no interpersonal relationship there is no possibility to follow up
educational intentions and, consequently, aspire to achieve changes"g. It is, in essence, an
asymmetric relationship, where the players at stake can never be equated in the dialectical and
formative relationship; a picture that draws an educator committed to correcting a defect of
those in front of him, sometimes even spontaneously, but that can be read according to that
principle for which there will be — it's better to say there may be — a dependence of the smallest
on the largest, or the weakest on the strongest. Going beyond this first conception, however,
produces that awareness according to which both people involved are bearers of personal
projects, specific needs and different capacities, and need there to be a need to identify aspects
of similarity and sharing, the indispensable need to favor an empathic proximity and a
relationship declined through a partial emotional rapprochement. "When it comes to the
educational relationship, the usual, but not appropriate, reference is to some consolidated
relational images, in particular, the relationship between parents and children and between
teachers and students. The spontaneous and frequent reference is therefore to a relationship in
which a person must transmit something to another person: models of life, thought,

® G. Flores d'Arcais, Le ragioni di una teoria personalistica dell'educazione, Brescia, La Scuola, 1987, p. 112.

" A. Chionna, Pedagogia della dignita umana. Educazione e percorsi di rispetto, Brescia, La Scuola, 2007, p.
42.

8S. Tramma, L'educatore imperfetto. Senso e complessita del lavoro educativo, Roma, Carocci, 2016, p. 11.

? Ibidem, p. 89.
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behavior"™.

Emotional involvement and prejudice are two of the most significant aspects in the evaluation
of complex educational work, where terms become constraints of action that move from
accusations and characteristics that should never inhabit the figure of the professional
educator. Prejudice, in fact, accuses the person or group that owns and exercises it,
undermining the linguistic vocabulary of the educational operator who feeds, otherwise, on
neutrality, non-judgmental position and acceptance, inducing the educator to path of
stigmatization and labeling that have nothing to do with the complex and tortuous work of the
good educator. Useful, in this regard, is the contribution of the psychotherapeutic field, where
psychological science states that the two opposing poles of the different ways of approaching
the patient are placed on the one hand "the psychiatrist detached and confident, who does not
let himself be involved, who is never openly rude, but not even kind or welcoming, if not by
mistake, on the other the psychoanalyst, who immerses himself to the end in the relationship
with the other and explores his feelings and his own experience in the belief that all this is an

integral part of his clinical activity"".

The certain fact, from which the study of pedagogy moves, is characterized by an educational
relationship that is able to include within it also an affective dimension, which involves thought
and feelings, trying to overcome and integrate the mental-affected dualism; but this dimension
must not and cannot be considered an obstacle to be eliminated, a compromising element of
reflection and educational action. However, frequent reminders of the need for a distance from
a person to be educated, the meticulous prescription of the rules of negotiation, show the
caution and difference with which one often looks at the educational relationship. Why there is
so much mistrust of the emotional dimension is one of the themes that holds the present
contribution and can be explained according to a dense scientific production that sees both
pedagogy and psychology and sociology engaged in an interdisciplinary path.

"The reasons are only partially attributable to the appropriate need to avoid an excessive,
dysfunctional, unproductive and unbearable involvement of the operator in the educational
process, in favor of a dosed, functional, productive and bearable involvement"™. Imagine the
lack of emotional involvement, for example, of the doctor towards a patient, rather than a social
worker engaged in a one-off social secretariat with a user, it can also be theorized and
practiced as functional to the relationship. Moreover, the lack of involvement could be traced
back to the reduced frequency of meetings between operator and user, the limited time for
each meeting, the configuration of the relational setting, the need to be not involved to be
objective, effective, democratic. Recover the values of one's own, and those of others, in order
to recover the social perspective, what Gallino defines "such as the conception of a state, a
condition, a way of being oneself or others, or of oneself in relation to other subjects or objects.

0°G. Macario, L'arte di educarsi, Roma, Meltemi, 1999, p. 74.
T A. Civita, Introduzione alla storia e all'epistemologia della psichiatria, Milano, Guerini, 1996, p. 21

12'S. Bolognini, L'empatia psicoanalitica, Torino, Bollati Boringhieri, 2002, p. 46.
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In this second area, values represent the criteria on the basis of which the correctness,

adequacy, effectiveness, dignity of own or other actions are assessed"".

3. Towards a new challenge

The complexity of today's world, together with today's global society, defined by liquid
companies™, it presents professional educators with new challenges for which pedagogical
reflection aims to seek new interpretative keys and problematizing approaches: " in the face of
the complexity of social problems, complexity that can induce hyperactivity but also strong risks
of paralysis by entropy, new and stimulating approach strategies are opening up. These
prospects are of particular interest to professional social workers: they feel more closely the
anguish of such viscosity that grips acting, of that being within a hyper-complexity where every
problem is interdependent, where every action, before reaching a purpose, branches and
disperses, loses the sense of its effects, often comes out of control. Lack of a flywheel capable
of multiplying the effects of their work (a hard, nagging, often frustrating job by its nature, as
long as the solution is not found), their efforts are in danger of being empty or chronically

superior to their results""™.

The challenge, therefore, for professional educators, is to act within a society hit by a crisis of
the political dimension and educational work ethic, in an era, the post-contemporary one,
characterized by the symbolic poverty of social ties. It is necessary to think politically and to act
politically as Bertolini recalls, that is, to rediscover the meaning of politics, the responsibility of
education, the need for these two experiences of man to be able to relate to each other; and it
means the possibility of discovering or rediscovering the joyful effort of thinking and acting
sensibly.

The educational services within which professional educators also operate need a profound
pedagogical reflection, because " this is a historical moment in which the political and ethical
dimension of educational work, risk remaining in the background like unexpected, burdened by
a productive dimension that is increasingly orienting the implicit pedagogies of educational

services"™®.

A rethink, in essence, of services as an integral part of a community project in which educators
are called to contribute to taking care of the health of members of the community; that same
community that "urgently needs operators capable of reading signals from the polis in order to

B L. Gallino, Dizionario di sociologia, Torino, UTET, 1978, p. 712.
' Si veda Z. Bauman, Modernita liquida, Roma-Bari, Laterza, 2000.

> F. Folgheraiter, D. lanes, Prefazione all'edizione italiana. La famiglia “al centro” del lavoro sociale in L. A.
Goldfarb, La sfida dell'handicap e della malattia cronica: guida all'aiuto per la famiglia e gli operatori
professionali, Trento, Erickson, 1990, p. 7.

'6°S. Ulivieri Stiozzi, La continuita tra le funzioni di coordinamento e supervisione in L. Perla, M. G. Riva,
L'agire educativo. Manuale per educatori socio-assistenziali, Brescia, La Scuola, 2016, p. 309.
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make sense of political thinking""; a job, that of professional educators, which urgently needs

legislative and social recognition that cannot be separated from the definition of professional
ethics. Today we are faced with a new and interesting phase where the heritage of professional
experience obtained can finally allow us to recognize the fundamental lines that characterize
our profession by linking different activities in it as they are aimed at various types of users, in
various areas of work. The recognition and legislative framework of the profession that are
taking place at the same time is confirmation of the beginning of this new phase. In this
profession, which is now mature, the ethical and ideal impetus that characterizes work in aid
relationships can and must also be translated into the elaboration of professional ethics. It is
necessary as a support and protection for each educator thanks to the development of a
precise professional identity, as a common ground for comparison and elaboration for all
educators as a category, for the identification and recognition of this professional category
among others.

It is also essential that the actions of professionals are legitimized by the recognition of a profile
of specific educational skills that qualifies the profession that guides training, allows the
evaluation of their actions and ensures a socially recognizable identity capable of supporting
the daily work of educators. Making responsible choices- as Jonas points out - means being able
to predict the consequences of one's own actions, having the ability to modify one's projects, in
the face of negative consequences, towards other equally appreciable objectives; it is to have
the will to give a true account of one's actions®.

An unfair contractual condition can generate situations of dependence, the need for
gratification and miseducation, if not pathological, relationships that can establish alliance,
coalition, triangulation or collusion relationships. The professionalism of the educator must be
properly recognized by the educator himself, by users and their families, by the employer and
the other professionals who interface with him; compared to work organizations, Gardella
points out that the organic metaphor, in vogue in the 1950s and 1960s, considered
organizations as biological organisms®. In the case of companies producing social services,
especially in the case of associations and cooperatives, this understanding of the company
seemed particularly appropriate to the humanitarian purposes it pursues. The merit of this
approach has been to identify not only the material needs of the worker, but also the
psychological and social needs. On the other hand, the risk is that this vision will result in a real
ideology and that it will turn into a way to avoid properly remunerating workers in the name of
common values, group union, customer needs and company health. The employer can, in fact,
exploit the relational involvement of the worker to bind him to his task, triggering a mechanism
of emotional blackmail in the name of the relationship with the user and a normality always

7°P. Scalari, Il mio debito verso Jose Bleger, Introduzione a J. Bleger, Psicoigiene e psicologia istituzionale,
Molfetta, La Meridiana, 2011, p. 20.

8 Cfr. H. Jonas, Il principio di responsabilita. Un'etica per la civilta tecnologica, Torino, Einaudi, 1990, p. 135.

B Cfr. O. Gardella, L'educatore professionale. Finalita, metodologia, deontologia, Milano, Franco Angeli,
2016, pp. 144-149.
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lived under the sign of emergency and exceptionality. It is not infrequently in these
circumstances that the educator is called upon to carry out tasks that go beyond professional
and contractual boundaries. The dissepiment of the professional figure therefore affects the
well-being of the professional, the users and the quality of work in general.

It is clear that, in these circumstances, there is an urgent need to build a professional ethics
which must be designed on the basis of appropriate training options and which must take into
account how the current context contributes to delimiting the fields of intervention, priorities
for action and in general the working identity of those who carry out an educational task
professionally, recognizing that the educator is a proactive subject of his or her professional
identity®®. It is not easy, however, to talk about building the personal identity of the educator
and decline it according to exclusively professional canons; each, in fact, turns out to be, even
before educator, person, with all the elements that characterize the term in a pedagogical key.
Empathy, experience, sense of responsibility intersects in an in-depth study, aimed at the search
for the personal identity of the educator, which aims at the training of the professional of
tomorrow, able to be an all-round educator, able to recognize and respect the identity of the
educating as pedagogical studies have long called. Education, designed or implemented, is an
action that, like any other practice, tends towards an objective. It has a technological character
which does not exclude the axiological aspect, because it is not a question of considering an
end (telos), but of the purpose which makes it possible to qualify pedagogically, by virtue of it*".

In this direction, pedagogical research aims, so that the professional educator can work with
competence and professionalism, recognizing the need to raise educational reflection in order
to offer tools, models, elements, interpretations that guide theory and practice of those working
in the educational field. Developing "the complex decision-choice-responsibility, deepened both
in relation to that historical condition and from the most recent ethical and social analyses has
been defined the new age of responsibility and both in relation to the particular significance
with which one looks at the hermeneutic approach to the idea of responsibility and more
precisely to the dynamic that the concept of responsibility is taking shape within the effort to
remantize the ability to act beyond the limited scope of the subject towards himself"?,

4. Risks and criticism in educational work

Feeding reflexivity and curiosity about how educational action is influenced by implicit models,
is functional to maintaining the balance between two inclinations that characterize educational
contexts: the trend towards self-referentiality, a risk that mainly affects formal educational
contexts such as school, criminal institutions for minors, social and health structures; the
dissepiment of the value of educational work, understood as a risk of relegating educational

20 Cfr. P. Triani, Educatori e nuove sfide del "lavoro” socio-educativo, Brescia, La Scuola, 2016, p. 46.
21 Cfr. G. Flores d'Arcais, Orizzonti della pedagogia, Pisa, Giardini Editori e Stampatori, 1989, pp. 53-54.

22 A, Chionna, Scelta e responsabilita: le sfide educative del ventunesimo secolo, in G. Elia (a cura di), Le
sfide sociali dell’educazione, op. cit., p. 47.
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actions to mere welfare, therapeutic and always emergency tasks. Today, therefore, we are
opening a new phase in the field of research, able to recognize and evaluate new fundamental
lines that characterize the profession, thanks to a good heritage of experience and
competence; in addition, the profession by linking different activities in it as it is aimed at
different types of users, in various areas of work, is able to recognize and frame in legislation
the legislative dictates of the profession that are becoming a result in this new phase. A mature
profession, which enhances the ethical and ideal momentum of the person, which characterizes
work in aid relationships, and cannot ignore a professional ethics that must be elaborated by
the professionals, so that it becomes an indispensable guide capable of supporting and
protecting every educator in his professional activity, creating a fertile ground for comparison
and elaboration for educators and, again, individuals and recognizes the professional category
to which they belong. "The person is provided with an inner strength that allows him to place
himself significantly over time, to live it as kairos to make life an existence, to maintain a

significant relationship with the past and to look wisely to the future"?*.

A fundamental element in the construction of the professional figure of the educator and in the
openness towards a new research, another path, in step with modernity and recent
pedagogical studies, cannot be separated from the evaluation of vocational skills, understood
as a "learning goal that is achieved after acquiring knowledge, transformed, by the learner, in
knowledge, applied in operational schemes, matured in general skills and then applied in
problematic situations such as skills. The subject acquires knowledge, internalizes it, applies it in
different situations and transforms them into operational schemes: when he is in certain
situations, he "knows how to do", so he is capable. Competence is therefore not so much a
general skill, but as an ability to cope with a specific situation, it is therefore a "know-how". The
active competence knowledge, schemes, skills related to the intellectual, relational and
technical-gesture sphere that are mobilized also in an integrated form to cope with a specific
situation and challenges not only the internal resources of the subject but also the external

ones"*,

A careful reading of the educational skills proper to the profile of the professional educator
does not allow us to detect a unique and universally adopted classification. Scholars, depending
on the perspective with which they approach the theme, propose classes of skills with different
denominations according to different perspectives of analysis. Often, in fact, educators do their
work in deeply complex contexts. The critical issues come from coming into daily contact with
the discomfort, disability, poverty, the specific needs of the different ages of life of users,
conflicts, anxieties and fears of subjects and their families. Exposure to these issues calls into

23 V. Balzano, Educazione, persona e welfare. Il contributo della pedagogia nello sviluppo delle politiche
soctali, Bari, Progedit, 2017, p. 89.

24 A. Lotti, Introduzione. Fondamenti teorici per la formazione dell'operatore professionale in F. Crisafulli, L.
Molteni, L. Paoletti P.N. Scarpa, L. Sambugaro, S. Giuliodoro, Il “core competence” dell’educatore
professionale. Linee di indirizzo per la formazione, Milano, Unicopli, 2010, pp. 21-22.
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question deep parts of the operator's personal history®.

Educational work exposes the operator to the reactivation of his personal suffering and can
lead him to re-propose with dynamic users experienced in his personal experience or
professional past. Relational and affective dynamics are complicated in the group dimension in
which the educator normally operates. These, in fact, work in equipe groups within
multidisciplinary teams, and work with groups, being frequently called to manage different
users. To cope with the delicate educational task, the need arises that future educators are put
in a position to acquire fundamental clinical-relational and affective skills in order to face
complicated emotional dynamics during the exercise of the profession. In addition, the
educator is professionally called to take emotional responsibility for the educational action by
exerting a deep look for a complex intervention. This means that, within the educational
relationship, the complexity of work requires the assumption of a conscious posture that in turn
implies the need to know oneself in depth, recrossing one's personal history to reveal the
automatisms, the deep experiences, the identity nuclei of each individual. Getting to know your
life story in depth is important to be able to compare yourself with the life stories of others: the
professional educator, to use an expression of Massa, must have the ability to "know how to
investigate chiasm"?®, that is, knowing how to identify by chance in case the intertwining of the
world of life and the world of training and the profession.

The educator is called to build positive and future-oriented relationships, and to read and
emotionally manage educational relationships. To do this he must demonstrate that he has a
good abllity to read transference and countertransference, which implies the ability to use a
binocular gaze or live and at the same time read the relationship to interpret the manifest and
latent levels. The operator must also have the ability to maintain the right distance, a concept
on which many authors focus®” within the studies of the educator-user relationship.

Compared to the subjects with whom the professional educator works, in the structuring of an
educational path, intentional and interactive, he must also put in place psychological skills, since
the life of an individual includes individual, relational and social elements. The professional
educator must be able to understand the psychological components present in the person in
the different stages of evolution: the development and needs of the subject in developmental
age differ greatly from the needs characterizing the age to adult or the age of the old age®®. The

2 Cfr. V. lori, A. Augelli, D. Buzzone, E. Musi, Ripartire dall'esperienza. Direzioni di senso per il lavoro
sociale, Milano, Franco Angeli, 2010, pp. 5-9.

%6 Cfr. R. Massa, La clinica della formazione. Un‘esperienza di ricerca, Milano, Franco Angeli, 1992, p. 5.

27 See, among others: cfr. P. Bertolini, L. Caronia, Ragazzi difficili. Pedagogia interpretativa e linee di
intervento, Milano, Franco Angeli, 2015, pp. 156-167; cfr. F. De Girolami, S. Faggian, La relazione nelle
strutture residenziali. L'operatore, i familiari, ['utente, Roma, Carocci Faber, 2006, pp.101-103; cfr. B. Pozzoli,
Caratteristiche e competenze di una professione in continua evoluzione in S. Kanizsa, T. Tramma (a cura
di), Introduzione alla pedagogia e al lavoro educativo, Roma, Carocci, 2011, p. 153; cfr. S. Miodini, M.T. Zini,
L'educatore professionale: formazione, ruolo, competenze, Roma, Carocci Faber, 2001, pp.65-67.

28 See A. M. Volpicella (a cura di), Ri-pensare le vecchiaie, Lecce, Pensa Multimedia, 2015.
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educator must recognize the existence of relational dynamics in the contexts in which he
operates and propose new ways of relationship more adapted to reality and to the subjects
who inhabit it. The first of the realities experienced by the educator and the subjects to be
educated or re-educated is the family. It not only identifies the group of people who make it
up, but goes beyond its physical existence, since the emotional values and relationships that
develop at the family level are the basis of a person's education system.

A relevant relational space in which the educator operates is the dimension of the group, within
which different and important dynamics manifest themselves. The group represents a highly
significant reference system and the educator, in designing and implementing the intervention,
must know the affective-relational dynamics that exist in it, manage the distribution of power,
identify implicit rules, manage conflict, be guarantor of internal balance. The educator will also
have to consider the psychological dynamics produced by social interactions, that is, being able
to connect the behavior of the subject and the external pressures that condition him®.

The professional educator acts in a constantly changing work environment that requires,
because of its instability, a remarkable ability to adapt to the real situation. Assuming reflexivity
as a skill means thinking of the professional as a reflexive researcher®® that must be aware of its
tacit structures by analyzing problems and roles that emerge in the educational act. He is a
researcher who builds the repertoire of working practices, investigates pedagogical methods
and theories, verifies his theories on the action by implementing a path of reflection in the
course of the action. A reflexive professional is such if he recognizes that his action is immersed
in a universe of meanings, if he grants the subject the skills to understand, learn and plan, if he
admits that his actions can take on a different meaning for the subject in difficulty than he
intends. Reflexive competence guides the professional in understanding the meanings that his
actions have for the subject by educating and stimulates the educator to put in place dialogical
devices that facilitate comparison and mediation. Reflexivity means paying attention to one's
tacit understandings and the effects that the educational relationship has on themselves; but it
also means seeking the plurality of points of view and the comparison of approaches and
models.

Reflexive skills "they are the starting point for digging below the surface of values, in beliefs and
assumptions that articulate the internal evaluation of a situation and subsequent action. This is
a necessary capacity to discriminate against divergent conceptions and remain open to
different perspectives. In a similar way, one must be able to tolerate and work in the midst of
differences, conceptions and conflicts, when looking for solutions to complex problems that do

2 Cfr. S. Miodini, M.T. Zini, L'educatore professionale: formazione, ruolo, competenze, Roma, Carocci
Faber, 1992, pp. 29-30.

30 Cfr. D.A. Schon, Il professionista riflessivo. Per una nuova epistemologia della pratica professionale, Bari,
Dedalo, 1993, pp. 311-316.
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not have the right answer, technical”'

. The basis of reflexive practice is the processes of
differentiation and decentralization. The process of differentiation consists in distancing one's
own subjectivity through experience to identify the differences between one's own and others'
point of view, while the process of decentralization allows you to critically validate your
intentions, reviewing one's beliefs in the light of a perceptual reformulation of one's cognitive
perception. Looking back, thinking deeply, learning about oneself, organizing one's subsequent
strategies are the stages of a thoughtful path that allows the professional to examine their
beliefs to implement a perceptual reformulation useful to calibrate their choices and actions in

problematic situations.

5. Concluding remarks on educational practice today in Italy

Practice is often a swampy condition, where situations are misleading tangles that do not lend
themselves to technical solutions; this means that it is difficult in educational action to simply
apply theories and techniques tout court, but the relationship between theory and practice must
be recomposed in the light of the problematization of any educational intervention through
reflexive action. In the course of his work, the professional educator must put in place a series
of evaluation skills both before the action, during and after the "evaluation is pervasive"®.
Evaluation skills are identified in everything that the professional educator should be able to

plan, organize and reflect on his actions and future interventions.

It is essential that the educator is competent to observe reality intentionally in order to assess
what he considers to be relevant to educational intervention. There are several observational
methodologies which differ depending on the environment in which the observation is
conducted and the role that the researcher has in it, the level of participation of the observer,
the degree of structuring of the detection instruments and the type of data collection. The
educator must have skills in appreciating the processes or be in an active and effective listening
mode to understand what the starting situation is, in which direction the intervention must be
oriented and what objectives are desirable and achievable. To do this, it must be able to
evaluate the elements, conditions, constraints and possibilities offered by the context by
balancing both qualitative and evaluation variables.

Another competence related to the evaluation area is that related to the ability to draw up an
evaluation plan, always in consultation with the other educators and professionals who make
up the work team. This competence is based on the ability to share knowledge of the aims of
educational intervention and the methodologies adopted, on the self-evaluation capacity of the
service and on the need to provide for external evaluation. The team is called upon to produce
a service evaluation report and then a final functional balance sheet to calibrate future
interventions. Finally, evaluation skills include the self-assessment necessary to look at the

31V, J. Marsik, J. Davis Manigaulte, Supporting of the Development of Youth Development Workers
throught Action-Based, Critically Reflective Learing in Educational Reflective Practice, I, Milano, Franco
Angeli, 2011, p. 22.

32 |, Galliani, L'agire valutativo, Manuale per docenti e formatori, Brescia, La Scuola, 2015, p. 67.
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situation, since detaching one another from practice allows you to return to it with a more
aware posture of your latent pedagogies.

The educator can make use of different tools useful for the observation of subjects, such as,
checklists, evaluation scales and observation guides that allow to accurately detect the behavior
of evaluands. On-board diaries and anecdotal annotations, on the other hand, have a more
narrative cut. For the evaluation of the skills of the professional educator it is possible to use the
skills budget, an instrument defined by precise rules in some European countries, but not
regulated in Italy. Also interesting is the Portfolio, a tool that effectively presents the skills and
abilities possessed by a subject and at the same time highlights the relationship between the
experiences of the subject and the elaboration of the experience in order to an ever greater
professional and work awareness. It is, therefore, a tool capable of documenting the growth of
the subject who compiles it, since it documents the evolution of the professionalization of the
subject and contributes to the growth of professional awareness and knowledge; the same
structure of the portfolio facilitates the reconstruction of the identity of the educator by guiding
a narrative with meaning, a bridge between the training paths that marked the subject's past,
the action in the present and the projection towards the future that guides personal and
professional development.

Professional design requires skills related to the drafting and implementation of the life project.
In the first instance, it should be remembered that educational planning is an intentional and
professional practice aimed at change: in educational intervention "the educational
intentionality that turns into a project is explicit. The position of the educator towards the
recipient of his action is recognizable precisely in the greater ability to anticipate, impose,

propose (and therefore design) the future of the subject"*?

. In drawing up an educational
project, the educator will first have to take responsibility for the intervention in which the
knowledge and skills of the educator, his educational and professional history, his experience
and his worldview come into play, but also the constraints and possibilities offered by the
context, social expectations towards or against him, as well as the desires, abilities, perspectives
and autonomy of the recipient of the intervention. The responsibility, on the other hand, is
expressed in the choices of the educator who foreshadows the future of the recipient of the
intervention through the preparation of objectives to be achieved, times and operational tools.
"Design implies essential value choices, whose responsibility is always in the hands of those
who think and then carry out the intervention. Thinking about what he wants to do is therefore

at least as important as thinking about how to achieve it**,

The educator must also be able to handle different investigation tools and demonstrate
alignment skills to develop a training path and be able to favor an integrated system; he is a
professional, and always works within a context and with other professionals. With respect to

33 S. A Rosetti, La logica invariante dell'azione: la logica progettuale, in S. Kanizsa, T. Tramma (a cura di),
Introduzione alla pedagogia e al lavoro educativo, Roma, Carocci, 2011, p. 125.

34 Cfr. Ibidem, pp. 126-131.
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the context, the educator is called upon to analyze the resources available in terms of human
resources, financial resources and material resources, and formal constraints such as laws,
regulations, previous agreements, and informal such as expectations, desires, beliefs of the
subjects involved. In defining the aims, purposes and objectives of the training project, these
must be able to negotiate the project with other agencies, taking into account the needs and
domains of quality of life, knowing how to mediate between subject and contexts, knowing how
to choose inclusive devices and for autonomy, knowing how to favor processes of self-
evaluation and reflection, knowing how to activate documentation and evaluation paths for the
implementation with the network of agencies.

Finally, among the design skills, also those related to the constructive activity of one's
professional self, knowing how to build trajectories for their personal and professional
development, knowing how to develop self-analysis processes, knowing how to document their
professional path, knowing how to identify resources for their training. According to the
classification proposed by the IAEJI*, in fact, documentation is a functional tool for other skills.
The theme of documentation is traced back to wider competences: from organizational
competence, in the sense of reporting the work carried out, the documentation is functional to
verifying the success of the training interventions; it is also identified within systemic
competences, meaning here for documentation the administrative and management documents
produced by educators; in addition, the same is one of the competences for professional
behavior, in reference to documentation as a communicative vector between educational
realities and with the territory.

The documentary competences, therefore, are placed in the different procedural points to give
you meaning; the documentation requires to activate a pedagogical gaze attentive to the
dynamics of educational practices and to himself in action, to know how to collect and sort the
data of an event in a clear and coherent way, to know how to organize and store such data
through appropriate models and tools, to be able to consult a repertoire of data and
information making appropriate selections and finally, know how to communicate the contents
to the working group or outside to produce new knowledge.

It is, therefore, necessary to activate a range of documentary skills that make the educator a
flexible and qualified professional; a professional figure who masters skills, to realize a
documentary project that wants to describe an educational situation, putting in place a moral
skill, since recognizing the subjectivity of one's gaze on reality, assuming responsibility for field
choices. In documenting the educator also makes use of organizational skills, organizing the
project, selecting resources and sources, finding and ordering information, processing and
using information, communicating and disseminating documentation. Of course, the
documenter must be able to use tools, materials and devices to document by putting in place
technical expertise. In essence, the educator must be able to document the quality of

3 Cfr. AIEJI, Le competenze professionali dell'educatore sociale. Piattaforma concettuale, (tr. it. Eds.) P.
Scarpa, M. Testi, ANEP, http://aieji.net/wp-content/uploads/2011/09/Professional-competences-IT.pdf.
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interventions and services.

Trying to overcome the regulatory rigidity that characterizes the relevant jurisprudence, it is
evident that the attempt to systemize a cluster of educational skills responds to the need for
operators in the sector to define in a timely definition of the areas of competence of
educational work in order to identify more clearly the profile of the professional educator.
Through the determination of specific educational skills, built on pedagogical guidelines and
practical experience gained over the years, professionals in the sector indicate the guidelines of
initial and in-service training, and claim a clearly recognizable identity both within the
educational community and outside society as a whole.

In order to continue this positive evolution, in the regulatory field, the question concerning the
professional recognition of graduates of class L-19, with the relative construction of professional
associations, is interesting. In this vein, the law, approved and promulgated, proposed by Vanna
lori and Milena Santerini,, who respectively signed and presented a draft on the "Educational
Professions" that feeds the debate on identity and professional recognition both in the
pedagogical community and among ministerial and government representatives, for the
purpose of the full evaluation and professional redefinition of the figure of the educator, is the
starting point for a new and profitable idea of institutionally recognized professionalism.

The reform, therefore, sees the educator as a subject able to deal with pedagogical actions
aimed at individual subjects; he has knowledge and skills in the pedagogical, methodological,
didactic, philosophical, sociological and psychological disciplines and carries out the following
pedagogical activities: designs, implements and evaluates educational and training
interventions and treatments directed to the person in the areas and services identified by this
law; carries out the reconnaissance, detection, analysis, interpretation and functional evaluation
of a pedagogical type and collaborates in the work of the multispecies teams; programmed,
design, coordinate, manage and evaluate continuing training plans; designs, manages,
coordinates and evaluates management vocational training services and systems; carries out
pedagogical guidance and permanent guidance as well as advice, skills assessment and job
placement; cooperates in the definition of training policies; offers advice for the planning and
management of network services in the territory; provides advice for the implementation of
integrated systems for the management and enhancement of human resources and for the
development of skills; coordinates territorial education and training services.

The need, greater than in the past, to regulate and define the profession of educator is even
more relevant today due to the condition of extreme economic and social difficulty in which the
country is located, which penalizes minors in their cognitive and emotional development, but
also adults and the elderly in social inclusion and in the processes of lifelong education. The
horizon of action of the educator who finds difficult ground in the health sector is therefore
broadened: "the presence of the educator in the health field is mainly recorded in addiction
prevention activities, day services and residential communities for subjects with psychiatric
pathologies, and in some health, services aimed at preventing the use of psychoactive
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substances, reducing their damage, or implementing rehabilitation pathways"*.

In conclusion, starting from the figure of an educator, yes professional, but who knows how to
combine the aspects of the educational relationship with practical work, going beyond the
welfare drift of the last decade, also in line with the new regulatory texts in the sector. The
being of an educational action, in fact, cannot be exhausted in the welfare dimension that,
Tramma recalls, is not attributable to professional profiles; it is good that there is, today more
than in the past, a place in the care project, finally giving the right meaning to the committed
operators, reconstructing this figure starting from the attitude, both of the educator and of the
user. An evolutionary approach, in the new path of building the professional figure of the
educator, which will be the basis of taking care of pedagogy.
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