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EDITORIAL

Vazené Citatel'ky a vazeni Citatelia,

predkladdme vadm prvé tohtoro¢né ¢islo recenzovaného vedeckého casopisu Pomahajtice profesie.
Cielom cCasopisu je prinaSat vedecké poznatky z odborov psycholdgia, socidlna praca,
oSetrovatel'stvo a urgentna zdravotna starostlivost, a tym podporovat rozvoj vednych disciplin a
kvalitu vyskumu, vzdelavania a praxe v odboroch.

Aktudlne ¢islo prinasa Styri Stadie - dve z odboru socidlna praca a dve z odboru psycholégia -
ktoré reprezentuju pestrost tém aj metodologickych pristupov. V prvom ¢lanku kolektiv autorov
pontka prehlad literatiry v téme kolektivne zmocnenie, ktord u nas zatial' nie je dostatocne
vyskumne reflektovana. V druhej stidii prezentuje autorka vysledky kvalitativnych interview
o vnimanf rizika s participantkami so skisenostou neplanovaného tehotenstva v adolescentnom
veku. Tretia $tidia prinasSa vysledky overovania vztahov medzi kritickym myslenim, digitalnou
gramotnostou a pouzivanim socidlnych sieti u Studentov. V poslednom ¢lanku sa citatelia mézu
zoznamit s metddou reflexie sustredenej vtele, ktora méze sluzit nielen vyskumnikom
pracujucim fenomenologickym pristupom, ale aj pomdahajucim profesiondlom v procese
psychoterapie.

S aktudlnym c¢islom Casopisu Pomahajice profesie otvarame uZ siedmy rocnik jeho vydavania.
Nasa ambicia je stale rovnaka - dbat na kvalitu publikovanych prispevkov, pontiknut priestor
rozmanitym paradigmam, Sirokym témam a rozlicnym perspektivam, a v neposlednom rade
inSpirovat dianie v pomahajtcich profesiach.

Nitra, jan 2024 Jana Turzakova
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EMPOWERMENT - THEORY, HISTORY AND CURRENT SITUATION
IN SOCIAL WORK: LITERATURE REVIEW

Lubos Kminiak, Zuzana Senarikova, Milo$ Candrak, Michal Kozubik
Department of Social Work and Social Sciences, Faculty of Social Sciences and Health
Care, Constantine the Philosopher University in Nitra
zsenarikova@ukf.sk, mcandrak@ukf.sk, mkozubik@ukf.sk

Abstract: Empowerment, a multidimensional social process that helps people get
control over their lives, has not yet been analysed in literature review studies in the
Slovak Republic. The objective of the present study is to provide literature review of
foreign professional literature on this concept. We used the literature sources
available in the Web of Science (WoS) database. The objective was to quantitatively
analyse the papers in the WoS database published from 1992 to 2023. In the defined
period, 637 professional papers on “Collective Empowerment in Social Work” were
published. Up to 92 papers were linked directly to social work; they were cited 1,175
times in total. Using the methods of narrative literature review and content analysis,
we summed up knowledge about empowerment and collective empowerment.
Another objective was to depict historical development of the concept. The literature
available suggests the need for greater scientific focus on the concept. In the future, it
would be beneficial to carry out literature reviews of research papers focusing on the
effects of empowerment approach and examples of good practice in various countries.

Keywords: Empowerment. Collective empowerment. Concept history.
Empowerment in practice.

INTRODUCTION

The paper summarises the views of authors of scientific professional articles, mainly of foreign
origin, on the concept of empowerment, which has not yet been analysed in literature review
studies in the Slovak Republic. It is a fundamental concept that occurs directly in the definitions of
social work. The lack of attention paid to the concept may be caused by the inconsistent translation
of the English expression empowerment. It is translated differently in different cultures and
languages. In the Czech literature, for example, an expression splnomociiujuci pristup can be
found. In the Slovak literature, both the Slovak equivalent zmocnenie or the original English form,
empowerment, are used.

In addition to individual and collective empowerment, the concept is usually found in literature in
relation to economic, political, cultural, and social empowerments. These areas, however, are often
intertwined in practice. Economic empowerment seeks to ensure that people acquire adequate
skills, abilities, sources, and access to sustainable and safe incomes necessary for their livelihood
(Luttrell et al.,, 2009). Political empowerment relates to groups’ abilities to analyse and mobilise,
which results in collective work necessary for change. The change includes an attitude towards
the status of citizens, claiming their rights, and elimination of generational poverty (Piron,
Watkins, 2004). Cultural empowerment is linked with defining norms and rules to recreate culture
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and symbolism. Such empowerment may include focusing on minority rights using their culture
as a baseline for their empowerment (Luttrell et al., 2009).

Furthermore, Martinez (2022) identifies environmental, gender and digital empowerments.
Environmental empowerment focuses on education and empowerment of individuals and
communities to participate in environmental protection. Levicka (2022) points out the current
trends towards reflecting environment in the context of social work and the role of empowerment
in it. The aim of gender empowerment is to solve gender inequalities and support gender equality.
Itincludes efforts to challenge traditional gender roles and improve access to education and health
care for all the genders. With the increasing importance of technology in the digital world, digital
empowerment focuses on providing access to digital resources, digital literacy, and bridging the
digital gap.

More attention has been paid to the concept in foreign professional literature. The first hints can
be found in the works by Freire (1970). However, empowerment appeared even earlier, in the
1960s, most likely in connection with government anti-poverty programmes (Craig, 2002). Since
then, the profession has faced multiple challenges, and the concept has developed. It has always
related mainly to oppressed and marginalised populations which call for social change the most.

The Office of Plenipotentiary of the Government of the Slovak Republic for the Development of
Civil Society (2021) has tried to define the concept and refers to empowerment as a process aimed
at increasing the abilities to act, make decisions about self, and achieve goals through social and
political changes in disadvantaged and marginalised groups. Empowerment is a very complex
concept; therefore, it is questionable if the definition provided is sufficient.

Analysing the professional literature, we also encountered an opinion that the exact definition of
empowerment contradicts the context of empowerment itself and that empowerment can only be
defined in the context of specific cases. Page and Czuba (1999), however, agree that collective
empowerment is a multidimensional social process that helps people gain control over their lives.

In general, there is an opinion in professional literature that individual change is necessary for
community and social change and community empowerment. Individual change becomes a bridge
towards community connectedness and social change. To bring about change, change must first
happen at the individual level, so that individuals can become partners in solving complex
problems they face as individuals. This opinion is given also by Mayo (2000).

According to Payne and Reith-Hall (2019), social workers also need to focus on a process of change
and point out the misconception that collective empowerment may sometimes be imposed as a
basic building block for structural changes. Collective empowerment is a broad and very
compelling positive concept that affects social work practice. An increase in the number of clients
in the involvement in movements for the defence of their rights owes a lot to the ideas of
empowerment. Empowerment has developed as an overarching and conceptually coherent
concept for the performance of practice. It is present in many methods, from cognitive behavioural
therapy to crisis intervention. The principle of empowerment has become one of the key concepts
of several social work theories, especially anti-oppressive approaches, feministic theories, and
ecosocial approaches (Matel, 2017). Adams (2008) states that empowerment has different
meanings in different areas. It is a dynamic concept that develops and changes according to the
experiences of individuals implementing it in practice.

Practical application of acquired knowledge is always a difficult task. Due to various definitions of
the concept, it is problematic to define effects empowerment has in practice. In foreign literature,
there are several studies (Sjoberg et al.,, 2015; Li-yu Song (In Payne, Reith-Hall, 2019); Mgrck,
2011; Hardina, 2006), or descriptions of practical experiences with introducing the concept of
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empowerment in practice and its consequences. In general, however, the studies focus more on
empowerment outcomes than on the process of empowerment itself.

The objective of the present study is to perform quantitative analysis of sources available in the
Web of Science database on the said issue in the context of social work. The second objective is to
introduce a theoretical framework of empowerment and its collective form. The third objective is
to depict the historical development of empowerment.

METHODS

Considering the objective of the present study, we decided to use a method of content analysis that
focuses on interpretation, extraction, categorisation, and further analysis of concepts (Steinerova,
2015). Furthermore, we used a method of a narrative literature review. It is used to identify
information that has already been published on the issue, and to present an overview of opinions,
theories, and experiences to offer a comprehensive picture on the concepts of empowerment and
collective empowerment and their history in social work.

Sample

To meet the objectives, we used the Web of Science Internet database to search for professional
literature from October 2021 to March 2022. The Web of Science is an online academic platform
that has provided access to more than 10,000 professional journals, including science, social
sciences, humanities, and arts supporting 256 disciplines since 1990 (Web of Science, 2023).

Data collection

The first objective was quantitative analysis of publications on collective empowerment in social
work in the Web of Science. The database offers search for documents in multiple databases, such
as Web of Science Core Collection, Current Contents Connect, and others.

We searched for scientific publications using the keywords empowerment, collective
empowerment, and empowerment history (in English version). Then we found and analysed
primary sources of the found publications.

Analysis and processing

Besides the said keywords, we searched for the phrase “collective empowerment in social work”
in all the databases and collections. We focused on categories, year of publication, country of
publication, and number of citations of the publications. The analysis results are shown in the
graphs below and valid as of 1.12.2023.

RESULTS

The findings are presented in three parts. The first part analyses publications on collective
empowerment in social work in the Web of Science database. The second part focuses on summing
up the findings on empowerment and collective empowerment. The third part includes the
overview of the historical development of empowerment.

Search results in the Web of Science Internet database

The first objective was to perform quantitative analysis of publications on collective
empowerment. We analysed the phrase “collective empowerment in social work” in the Web of
Science Internet database. The results were valid as of 1.12.2023. The search findings included
637 results published from 1992 to 2023. Graph 1 shows the areas with the highest frequency of
publications.
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Graph 1 Number of publications by categories (Source: Web of Science, 2023)

The search results included in the category “Social Work” were the most frequent and made up
approximately 14.44 % of all the results. Graph 2 shows the number of publications by year of
publication. It also shows that the results of the searched concept in social work were published
from 1995 to 2023. Most of the publications (13) were published in 2019.
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Graph 2 Number of publications by year of publication (Source: Web of Science, 2023)
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Graph 3 shows number of publications by country of publication from 1995 to 2023.
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Graph 3 Number of publications by country of publication (Source: Web of Science, 2023)

Graph 3 shows that most publications (38) were in the USA. England follows, by a relatively large
margin, with 11 publications. The Web of Science database offered the result analysis according
to which 90 results were articles, two were review studies, one was a chapter in a book, and one
was the proceedings. According to the citation analysis offered by the database, 92 publications
were cited up to 1,175 times.
Empowerment and collective empowerment
Empowerment is a process that promotes persons’ determination to make use of their potential
in their personal, community and social lives by addressing the issues they consider important
(Page, Czuba, 1999).
In Slovak literature, the concept of empowerment is used to label:
e Aprocess of changing power relationships using collective action,
e Aprocess of collective awareness of social injustice, and
e Community and individuals’ ability to demand change. Changes may occur at the levels of
individuals and families, communities, or even entire political community in various areas
(political, social, economic, or legal) (Urad splnomocnenca vlady SR, 2021).

According to Dalrymple and Burke (1995), a shift from pathologizing individuals to increasing
personal, interpersonal, or political power is one of the benefits of the concept of empowerment.
Payne and Reith-Hall (2019) perceive empowerment as an intellectual and chaotic concept.
According to them, it is a controversial concept of social transformation and change in the
relationship between the rich and the poor. On the other hand, discussions about the concept of
empowerment also focus on psychology of personality change. According to them, the concept
may be used to interconnect socially excluded persons and oppression within the analysis of global
socioeconomic development and a broader socioeconomic structure. Through empowerment,
clients gain the power to make decisions about their lives and act in the three main ways:
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e Eliminating social and personal barriers,

e Increasing persons’ abilities and self-confidence, and

e Shifting power to the powerless.
Page and Czuba (1999) support this opinion. However, they ask a question that results from
various definitions: [s empowerment a theory, a process, or something even broader that connects
these two? According to them, a process of empowerment may be compared to a road that
develops and widens. Martinez (2022) states that social workers implementing empowerment
theory use a five-step framework:

Problem identification,

Defining strengths,

Setting goals,

e Intervention implementation, and
e Evaluation.

Lee (In Page, Czuba, 1999) suggests that empowerment is neither a theory, nor a process, but
rather a diversity of conceptually coherent approaches and practice-based social work. Craig
(2002) defines empowerment as the creation of sustainable structures, processes, and
mechanisms, over which local communities have an increased level of control and through which
they have a measurable impact on the public, social and political spheres. Eyben et al. (2008)
support this opinion and perceive empowerment as taking steps to change society so that a
community has its own place in it which is respected and recognised by the society and lives in it
according to the conditions it wants and not the conditions dictated by others.

The concept of empowerment in social work assumes that clients themselves know their situation
best, and that people, even in situations of powerlessness, have the potential to change their
situation. Within this spirit, empowerment in social work practice is based on nondirective
reflective approaches in which the therapeutic relationship and the process of change develop
through constant collaboration between the social worker and the client instead of directive
dictation of orders by the social worker based on external knowledge. In the empowerment
process the role of social workers is to support clients, but the process of collective empowerment
itself is an autonomous process of the community (Boehm, Boehm, 2015).

Staples (1990) argues that exclusive attention on individuals or groups is insufficient. Although
individual empowermentis a prerequisite for leading a group, it is not sufficient to ensure effective
development of collective empowerment.

Stanton (1990) states that empowerment of social workers is necessary for empowerment of
clients. He supports his statements by the study in legal and counselling centres and shelters.
Sari$ska and Balogova (2018) believe that supervision is one of many possibilities how to
empower social workers in relation to professional or personal existence.

Furthermore, the empowerment-based approach uses the concept of social development, with the
empowerment of self-awareness based on knowledge and the empowerment of group processes
and offers communities knowledge and understanding of the method known as action-reflection-
action. It is the most appropriate paradigm for international social work practice because this
framework specifies the elements necessary for working with poor and oppressed groups
worldwide (Lee, 2001).

History of empowerment

The origin of the concept of empowerment is attributed to the feminist theory and education of
the marginalised that emphasised personal and internal dimensions of the power in individuals
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and communities. With his work, Paolo Freire (1947) has influenced the development of
empowerment significantly. He introduced the concept of popular education in the 1960s. In his
work he focuses on the oppression of citizens by colonizers in education. According to him, for the
oppressed to regain their identity, they must identify the oppressors and collaborate in the search
for liberation. The next step is to understand what the oppressors’ goal is (Freie, 1970).

According to Craig (2002), the concept of empowerment, most likely, has its roots in government
anti-poverty programmes implemented in the 1960s. The concept of empowerment, however,
appeared in the professional literature only in the mid-1970s in the attempts to involve citizens in
the management of social services, referred to as citizen participation. References directly to the
concept of empowerment in the provision of services to the members of marginalised groups
began to appear in professional literature in social work and social psychology in the 1970s and
1980s.

Since 1980 the concept of empowerment has gained greater awareness and attention, mostly in
the developing countries (Luttrell et al., 2009).

Gradual democratisation and development of pedagogy that educated the poorest inhabitants
occurred in Latin America in 1990. Empowerment became a central tool of social movements to
develop politics and economy in Latin American countries (Van Dam et al., 1992). Some feared
that over-enthusiasm for empowerment adopted by non-governmental organisations supporting
social movements would have negative effects on the consolidation of democratic institutions
capable of building consensus. The view of empowerment in French literature was equally critical.
Hardina (2006) states that the concept of empowerment began to apply to the field of management
in the 1990s. The goal of the empowerment strategy was to increase involvement of employees in
organisational decision making. The empowerment approach in this sphere was considered as a
good tool for improving service quality, increasing workforce productivity, stimulating
innovations, and improving interpersonal relationships between employees and superiors.

DISCUSSION

The objective of the present study was to quantitatively analyse the sources available in the Web
of Science database, introduce the concepts of empowerment and collective empowerment, and
briefly describe their history. According to Turner and Maschi (2015), the development of social
workers’ professional identity and identification with the profession of social work relates closely
to empowerment theory. The empowerment theory emphasises the development of individual
and collective identities in the context of social and gender inequalities and discriminations. We
agree that individual change is necessary for collective change. We cannot expect clients to
demand a change on a collective level unless there is a change in understanding on an individual
level.

Collective empowerment is an ability of communities to act and, thus, transform self-perceptions.
Linked to justice, and social and economic values, it should be consistent with individual
empowerment. We agree with Rappaport (1984), who states that it is easy to define absence of
empowerment, but it is difficult to define it in action, as it takes different forms in different persons
and in different contexts. We believe that collective empowerment in social work has the potential.
It can be used to link socially excluded persons and oppression in the analysis of global
socioeconomic development and a broader socioeconomic structure. Even if it is not possible to
give its precise definition, we believe it is necessary for social workers to understand the context
of collective empowerment. Only if they can describe it and find the signs of collective
empowerment in practice, can they help their clients effectively. We are convinced that collective

11
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empowerment has the potential to solve many social issues of marginalised communities in
Slovakia.

Sjoberg et al. (2015) carried out a comparative study of community work in two different worlds
- in Mumbai and Stockholm. The authors found out that there were conditions for collective
empowerment in both areas; however, differences were in empowerment strategies. In
Stockholm, the focus was on individual empowerment, but specific strategies and practices for
community empowerment were lacking. In Mumbai, on the other hand, organising marginalised
groups for collective empowerment to achieve social change was crucial. Payne and Reith-Hall
(2019) discuss positive effects of empowerment in the areas of support and prevention. They were
also stated by Li-yu Song (In Payne, Reith-Hall, 2019), who studied the impact of empowerment
strategies on protection of victims of intimate partner abuse in Taiwan. She found out that, given
that most victims stayed with the perpetrators of violence, the most effective was the
empowerment strategy that prevented reoccurrence of violence by ensuring victims’ own safety
through their better decision making.

Positive effects of empowerment were also observed in empowering Roma minority groups in
Serbia and Montenegro with the aim integrating them evenly in the official education system while
preserving their identity and cultural heritage. Furthermore, in Black Power movementin the USA,
such effects were manifested in empowering racially segregated African Americans in political and
social spheres.

The study on empowerment in a socially and ethnically diverse community in Copenhagen is
another notable source that contributes to the topic of collective empowerment (Mgrck, 2011).
The author examined social workers’ activities in marginalised groups for several years. According
to him, most studies on empowerment focus on empowerment outcomes and only few on
empowerment processes. We agree that for social work practice, it is more beneficial to focus on
processes of how empowerment occurs and not merely on its final outcomes.

Positive effects of collective empowerment were reported in southern Asia where women'’s self-
help groups have come to the fore in the previous three decades. The study provides evidence of
positive effects on economic and political collective empowerment of women, women'’s control
over family planning, although no evidence of positive effects on psychological empowerment was
found (Kumar etl.,, 2021).

Successful implementation of community empowerment in Slovakia has been perceived mainly in
marginalised groups and has resulted in a decrease in their feeling of alienation from the majority
society. However, projects to promote empowered participation are rarely successful if they are
terminated prematurely. It is caused by time-consuming processes to create structures and
mechanisms that lead to empowerment of communities (Urad splnomocnenca vlady SR..., 2021).

Limitations and strengths

As the issue of empowerment is rather broad, it is difficult to examine all the sources available. In
the literature review, the conclusions may be distorted due to the possible unintentional omission
of parts of literature or failure to challenge the validity of the statements. We perceive the paper
itself to be one of the strengths - the summary of the views and knowledge on empowerment and
collective empowerment, which have not been published in our literature before. Analysing
various research studies, the paper may be an incentive to carry out similar studies in our
conditions.

Recommendations

The concept of empowerment represents the potential to help various socially excluded groups of
population. Considering the results of the foreign studies proving positive effects of
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empowerment, we recommend that social workers use the conceptin their practice when working
with disadvantaged groups (marginalised communities, disabled individuals, refugees,
adolescents, or single mothers). Furthermore, we believe it is important to create self-help groups.
Analysing the literature sources and analysing Web of Science quantitatively, we found out that
only little attention has been paid to individual and collective empowerments in both national and
foreign literature. We believe that in social work it certainly has the potential and offers the clients
the possibility to change social relationships and escape oppression. To bring social change, it is
necessary for clients to gain control over their lives. If social workers understand the context of
collective empowerment, they can help their clients. We recommend that more attention is paid
to collective empowerment in education of future social workers. Furthermore, it is necessary to
organize further education about effective strategies and procedures in the process of
empowerment for social workers who already work directly with clients. To achieve this goal, it is
necessary for students to have access to relevant sources and studies. Our country also needs to
start working in this field of scientific research. The results of the studies focused on perceptions
of empowerment, its process, use of methods, and identification of effects of empowerment in
clients, or collective empowerment in communities may lead to valuable sources for education, or
examples of good practice that can inspire social workers in their practice. Examples of good
practice may be supported by overviews of ongoing and completed projects promoting
empowerment and their implementation, and analysis of the methods and techniques that were
used when working with individuals, groups, and communities.

Conclusions

Multiple studies describing practical experiences with introducing the concept of empowerment
in practice followed by its positive effects support our statement that empowerment has the

potential in social work. It is necessary to focus on it in the areas of theory, research, education,
and working with clients.
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SUBJEKTIVNE VNIMANIE RIZiK SUVISIACICH
S TEHOTENSTVOM DOSPIEVAJUCICH DIEVCAT
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Abstrakt: Riziko patri medzi neoddelitel'né sicasti ndsho Zivota, sprevadza nas po cely
zivot. Riziko je spojené s naSimi rozhodnutiami a nasim konanim. Ovplyviiuje nas
osobny, spoloCensky i profesiondlny zivot. Pre zvladanie rizika plati model
optimalizacie vnimaného rizika, ktory je zaloZeny na vnimavosti, vediet zhodnotit
situaciu, rozhodnut sa a neposlednom rade prijat zodpovednost za vlastné konanie.
Neadekvatna reakcia na riziko, nepripravenost riesit riziko obsiahnuté v socidlnych
vztahoch a rizikové situdcie vedu k zlyhaniu. Deti a adolescenti, ako ohrozenu
skupinu, nie si dostato¢ne pripraveni na rizika, s ktorymi sa v tomto vyvinovom
obdobi mo6zu stretnut. Rodinna vychova sa sice na jednotlivé rizikd zameriava, ale aj
tak sa vacsina adolescentov uci az na vlastnych chybach. Varovanie zo strany rodicov
Casto povazuju len za zastrasSovanie, moralizovanie ¢i nepochopenie dnesného zZivota
mladych nedospelych. Stat sa rodicom je vel'ka zivotna zmena, ktora prinasa nové
vyzvy. Pérod v obdobi dospievania je naro¢ny, pretoze prebieha v intenzivnej faze
duSevného a fyzického vyvinu, ktora je naro¢na alebo si vynucuje prechod z detstva
do dospelosti. NasSim vyskumom poukazujeme na rizika, ktoré vznikli v dosledku
neplanovaného tehotenstva nedospelych dievcat a ich nerozvaznym konanim. Pouzili
sme met6du kvalitativneho vyskumu prostrednictvom Struktirovanych rozhovorov,
kvoli prieniku do hibky problému. Déraz sme kladli na subjektivne vnimania
dospievajucich dievCat v Case otehotnenia na ekonomické, vzdelanostné, socialne,
zdravotné a emocionalne dosledky. Zaujimavé boli vysledky s porovnanim dievcat s
odstupom casu v dospelosti, ich posun v skimanych oblastiach. Rizika, ktoré sme
zaznamenali sa vo vacSej miere zhoduju aj s inymi podobnymi vyskumami, o ktorych
sa podrobnejsie zmieniujeme v prispevku.

v

Kltucové slovd: Riziko. Rodicovstvo. Dospievajica matka. Rodinna vychova. Trestny
¢in. Profesionalna pomoc.

Medzigenerac¢ny konflikt v tomto vyvinovom obdobi vyhrava nad snahou a dobrymi radami
rodic¢ov pripravit dospievajlcich na to, ¢o im Zivot méZe priniest. Pomahajuci profesionali sa
obvykle stretadvaju s dospievajlicimi aZ vtedy, ked sa im nepodari zvladnut rizika spojené s
dospievanim a ich socidlnym Zivotom. Je na pomahajtcich profesidch, aby adolescentov vratili
spat do realneho sveta, a tak im pomohli sa vysporiadat’ s jeho nastrahami a rizikami. Pomocnu
ruku pomahajuci profesional moze podat len vtedy, ak porozumie obsahu jednotlivych foriem

rizik vo vSeobecnej rovine, ale aj v Specifickej rovine jednotlivych poddb a foriem rizika.

Globalne zostava tehotenstvo mladistvych a maloletych dievcat problémom verejného zdravia. V
celosvetovom meradle roc¢ne porodi Sestnist milibnov dievCat pocas dospievania, pricom
odhadom tri miliébny podsttpia nebezpecné potraty. Tehotenstvo dospievajucich je celosvetovy
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fenomén s jasne znadmymi pri¢inami a vaznymi zdravotnymi, socidlnymi a ekonomickymi
dosledkami. Sobase deti a sexualne zneuzivanie deti vystavuju dievcatd zvySenému riziku
otehotnenia, ktoré je ¢asto neimyselné. Na mnohych miestach prekazky pri ziskavani a uzivani
antikoncepcnych prostriedkov brania dospievajucim vyhnat sa neumyselnému tehotenstvu.
Svetova zdravotnicka organizacia (WHO) spolupracuje s partnermi na presadzovani pozornosti
venovanej tehotenstvu dospievajicich dievcat, na budovani dokazovej zakladne pre ¢innost, na
vyvoji nastrojov na podporu politiky a programov, na budovani kapacit a na podpore krajin, aby
sa tehotenstvu dospievajucich Uc¢inne venovali. Tehotenstvo dospievajucich dievéat by malo byt
jednym z hlavnych problémov v kazdom systéme zdravotnej starostlivosti, pretoZe skoré
tehotenstvo moze mat Skodlivé rizika a dlhodobé dosledky na fyzické, psychické, ekonomické a
socialne postavenie dievcat a je to problém z hl'adiska I'udskych prav aj verejného zdravia.

Stcasny stav rieSenia skumanej problematiky

Svetova zdravotna organizacia definuje adolescentov ako jednotlivcov vo veku 10 az 18 rokov
(WHO, 2022). Kazda osoba do dovisenia plnoletosti je povazovana za dieta. Obdobie plnoletosti
je v obcianskom zakonniku vymedzené nasledovne: ,Plnoletost sa nadobuida doviSenim
osemnasteho roku. Pred dosiahnutim tohto veku sa plnoletost nadobuda len uzavretim
manzelstva. Takto nadobudnuta plnoletost sa nestraca ani zdnikom manzelstva ani vyhlasenim
manzelstva za neplatné“ (§ 8 Obcianskeho zakonnika). Z toho vyplyva, Ze aj na dievcata, ktoré
otehotneli pred doviSenim plnoletosti sa pravne a spoloc¢ensky nazera ako na deti. Komplexne ma
problematika adolescentného rodic¢ovstva aj trestnopravnu rovinu, ktord je obsiahnutd v
Trestnom zakone ¢. 300/2005 Z. z. Trestné ¢iny sexualneho nasilia a zneuzivania zahrnuté v § 200
az § 203 urcuju trestnu zodpovednost pre pachatelov, ktori vykonaju suloz alebo sexualne
zneuZiju osobu mladsiu ako 15 rokov, osobu mladsiu ako 18 rokov printtia k mimomanzelskej
sulozi, pripadne ktori vykonaja stloz s rodinnym prislusnikom. Spadaji sem aj trestné Ciny
suvisiace s pornografiou ¢i prostiticiou obsiahnuté v § 132, rovnako aj obchodovanie s l'udmi ¢i
sexualne vykoristovanie podl'a § 179 (Trestny zakon ¢. 300/2005 Z. z.).

Dospievanie je obdobim prechodu, rastu, skimania a prileZitosti. Pocas tejto fazy Zivota maju
dospievajuci tendenciu rozvijat zvySeny zaujem o sex, so sprievodnym rizikom nechcenych
tehotenstiev, zdravotnymi rizikami spojenymi s pred¢asnym pdrodom a nasledkami potratov a
sexudlne prenosné infekcie vratane HIV/AIDS. Dospievajice dievcata, ktoré netmyselne
otehotneju, celia mnoZstvu problémov, vratane opustenia partnermi, neschopnosti dokoncit
Skolské vzdelanie, ¢o v konetnom dosledku obmedzuje ich budice socidlne a ekonomické
prilezitosti a zvySenych nepriaznivych vysledkov v tehotenstve.

Neplanované tehotenstvo u dospievajucich je bezZnym problémom verejného zdravia v
industrializovanych krajinadch so strednym alebo nizkym prijmom (WHO, 2022). Netimyselné
tehotenstvo nie je ndkladné len pre dospievajucich a ich rodiny, ale je aj velkou finan¢nou zatazou
pre spolocnost. Spolocenské naklady zahfiiaji socidlnu podporu pre matky, ktoré maju finan¢né
tazkosti, implementiciu programov (vzdeldvacie a kvalifika¢né Skolenia) na posilnenie
postavenia matiek, na ziskanie finan¢nej nezavislosti a stratené danové prijmy vyplyvajuce zo
zniZenej zamestnatel'nosti a zarobku.

Priciny predcasného otehotnenia

» Pohrdanie okolia. Adolescenti sa obavajui posmechu a odmietnutia zo strany svojich
rovesnikov, preto povaZuju sex za prostriedok, ktory ich robi popularnymi, avSak zaroven
nie su pripraveni na intimny vztah a jeho nasledky.
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» Rodinné prostredie. Rodicia, ktori si casovo zaneprazdneni moézu nedostatocne
poskytovat rady a podporu svojim detom. V niektorych rodinach su témy tykajtce sa
sexuality casto tabuizované, co moéze viest k nedostatku dovery dietata k rodicom. V
rodinach, kde chyba rodinné zazemie a muzsky vzor, maju dievCata vacsiu
pravdepodobnost otehotniet v mladom veku. Na Slovensku je vyraznym problémom
pocet tehotenstiev u dievcat z etnickych skupin s niz§im socidlno-ekonomickym statusom,
ktoré ¢asto zac¢inaju so sexudlnou aktivitou skor a preberaju rodinné vzory.

» Idealizovanie tehotenstva. Casto sa stava, Ze média idealizuju tehotenstvo v mladom veku
a predstavuju ho ako nieco krasne, ¢o dokaze spojit dvoch I'udi na cely zivot.

» Nedostatok znalosti. Nedostatok sexualneho vzdelania medzi adolescentmi zvysSuje riziko,
Ze sa stani nechcenymi rodi¢mi v mladom veku. Mnohi z nich nemaju dostatocné
chapanie emociondalnych a biologickych aspektov stvisiacich so sexom a svoje vedomosti
o intimnom Zivote ziskavajui iba z médii.

» Ndvykové Idtky. Mnohi dospievajuici experimentujd s navykovymi latkami, pricom alkohol
moZzZe znizit schopnost kontrolovat impulzy a prispiet tak k vysokému percentu
tehotenstiev (75%) u Zien vo veku 14 aZ 18 rokov. Z prieskumov vyplyva, Ze priblizne
91% neplnoletych tehotnych uviedlo, Ze v Case po poziti alkoholu a naslednom pocati,
povodne ani nemali v imysle mat’ pohlavny styk.

» Sexudlne zneuZivanie alebo zndsilnenie. Dospievajuce dievéatd mozu otehotniet v
dosledku sexudlneho nasilia alebo zneuzivania. Priblizne 5% vSetkych deti pochddza z
tehotenstiev spésobenych sexudlnym zneuzivanim mladistvych. Podl'a Trestného zakona
,sa ten, kto vykona suloz s osobou mladSou ako 15 rokov alebo kto takd osobu inym
sposobom sexualne zneuZije, sa potrestd odnatim slobody na tri az desat rokov.” Ak
gynekolog zisti, Ze je tehotné dievca, a eSte nedosiahlo vek 15 rokov, musi to nahlasit na
policii, pretoze sa to kvalifikuje ako trestny ¢in sexualneho zneuZzivania.

» Ziskanie socidlnych vyhod. Ide hlavne o adolescentky zo socidlne slabsich rodin a s nizkym
ekonomickym zazemim, ktoré vyuzivaju socidlny systém daného statu. (Novysedlak,
2022)

Rizikd v dosledku neplanovaného tehotenstva nedospelych dievéat sme skimali v naSom
kvalitativnom vyskume prostrednictvom Struktdrovanych rozhovorov. Déraz budeme klast na
ekonomické, vzdelanostné, socidlne, zdravotného a emociondlne doésledky z neplanovaného
tehotenstva nedospelych dievéat. Dalej chceme zistit, aky posun urobili v dospelosti aich
subjektivne nazory na rizika v désledku ich nezodpovednych rozhodnuti.

METODY

Nasim hlavnym ciel'om bolo zistit' rizika suvisiace s materstvom a rodi¢ovstvom dospievajtcich
dievcat. Z hlavného ciel'a nam vyvstali ¢iastkové ciele:

CC1: Zistit, koho povaZovali za najva¢siu oporu v ¢ase tehotenstva a materstva dospievajiice
dievcata.

CC2 : Zistit rie$enie neplanovaného tehotenstva.

CC3: Zistit' ich subjektivne vnimanie istych rizik neplanovaného tehotenstva a materstva.

CC4: Zistit subjektivnu predstavu oich blizkej budicnosti vo sfére vztahovej, rodinnej,
ekonomicke;j.

Z uvedenych ciel'ov sme sformulovali prieskumné otazky:
PO1: Koho pokladali participantky za najvacsiu oporu v ¢ase gravidity, p6rodu a materstva.
P02: Ako a kedy zacali rieSit neplanované tehotenstvo.
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P03: Uvedomovali si participantky moZné rizika s nepldnovanym tehotenstvom a rodicovstvom?
PO4: AKké boli ich subjektivne predstavy o budicom zZivote.

Na dosiahnutie stanovenych cielov sme zvolili kvalitativnu metédu formou Struktirovanych
rozhovorov. Pre kvalitativnu metédu vyskumu sme sa rozhodli preto, lebo prave kvalitativny
vyskum sa zameriava na menSiu a uzko cielent vzorku participantiek skiimanej témy, ktorej
postojom, motivaciam a spravaniu potrebujeme detailne porozumiet. Rozhovor sa vzdy opieral o
Standardizovanua Struktiru, kde otazky sme mali vopred pripravené, rovnako formulované a
kladené celému suboru participantiek. Tieto rozhovory poskytuju priestor na vel'mi detailné
informadcie o potrebach, motivaciach ¢i spravani kazdej jednej z participantiek. Taktiez rozhovory
boli intenzivne a viedli do hibky skiimanej problematiky. Jednotlivé rozhovory boli nahravané.
Trvanie jedného rozhovoru bolo min. 30 min. a max. 60 min. Rozhovory sme prepisali do vopred
vytvorenej tabul'ky, kde samotnym jadrom boli kédy. V procese otvoreného kédovania sme udaje
rozobrali na fragmenty, boli konceptualizované a nasledne zlozené novym spésobom. Vytvorili
sme jednotlivé kategorie.

Vyberovy stibor

Pri zdmernom vybere vhodnej vyberovej vzorky sme si urcili kritéria vhodné prave pre nas
vyskum. Kritériom vyberu bola neplnoletost dospievajucich dievcat v ¢ase gravidity. Prvotné
informacie sme ziskali rozhovormi v blizkom okoli o vyskyte neplnoletého gravidného dievcata
vhodného pre nas vyskum. Zamernym ucelovym vyberom sme dospeli k participantkdm s
konkrétnou skusenostou - tzv. ,insiders“. Nasledne pomocou najcastejSie pouzivanej metody
,metdda snehovej gule“, kde zakladnym vychodiskom je ziskanie kontaktu s prvymi ucastnikmi.
Na zdklade ich odporucéani sme oslovovali d'alsie participantky vhodné pre nas vyskum. Efekt
snehovej gule sa nam osvedcil a ziskali sme pre nas vyskum 13 participantiek.

Tab. 1
Oznacenie participantiek Vek participantiek v case | Vek participantiek v case
zacCiatku gravidity realizovania vyskumu
P1 16 25
P2 13 30
P3 15 22
P4 16 37
P5 14 28
P6 16 21
P7 17 33
P8 14 41
P9 15 25
P10 17 26
P11 16 32
P12 15 28
P13 15 29

Zdroj: vlastné spracovanie
Najmladsia participantka v dobe otehotnenia mala 13 rokov, 14 rokov v ¢ase otehotnenia mali dve

participantky, 15 rokov mali Styri participantky, 16 rokov tiez Styri participantky a 17 rokov dve
participantky naSho vyskumu.
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Etika vyskumu bola zabezpecena na najvysSej trovni. V naSom vyskume sme pristupovali k
zasadam etiky skutocne profesionalne, predovsetkym vel'mi citlivo, ked'Ze sa jedna o citliva tému
a taktieZ aj zranitelnu cielov skupinu. Uéast participantov v na§om vyskume bola samozrejme
dobrovol'na. Nikoho sme neniitili ani nepouzivali Ziadnu formu natlaku. Ciel'ovi skupinu sme jasne
a zrozumitel'ne informovali o ciel'och vyskumu, ich tlohe v iom a podmienkach, za ktorych bude
prebiehat. TaktieZ sme ich nezabudli informovat aj o tom, ako budu udaje spracované a
publikované. Vsetci suhlasili s nahravanim rozhovorov, i ked’ nahravky boli uréené len pre ticely
spracovania kvalitativnych dat. Vyskum prebiehal tak, aby sa skiimanym osobam neublizilo ani
psychicky, ani fyzicky. VSetky tidaje si anonymné, a to aj informacie o zariadeniach, v ktorych sme
vykonavali vyskum. NaSe spracovavanie vyskumu bolo v stilade s Etickym kédexom socialneho
pracovnika, ktory zdoraziuje dolezitost reSpektovania 'udskej déstojnosti a zodpovednost voci
klientom. Pri realizacii vyskumu sme dodrziavali striktne etické zasady aj kvoli citlivosti skimanej
problematiky. Bola zabezpecena dobrovolnost a anonymita podla zdkona ¢.18/2018 Z. z. o
ochrane osobnych tidajov a o zmene a doplneni niektorych zakonov.

VYSLEDKY

Deskripcia ziskanych informacii s naslednym otvorenym okédovanim a preciznou analyzou nam
pomohla dospiet k vytvoreniu zakladnych kategérii a podkategdrii.

Tab. 2
Kategoéria - K Podkategoéria Kédy Cis. partic./riadok v prepise
K1: Prvé pocity panika P2/41, P5/258, P13/791,
Subjektivne P6/309, P9/463,
pocity stres P1/6,P2/45,P4/174,
v pociatonom P8/405,P12/675,P13/791,
stave gravidity obavy P2/48,P5/230,P8/406,

P11/628,P12/678,P13/792,
P9/464, P4/174,

smutok a beznadej P2/49,P7/39,P8/407,P9/468,

P11/635,P12/679,P2/157,
P10/531,
smiech P3/808,P7/23,P10/47,
P13/162,P6/311,
pokoj P7/364,P1/6,P11/645,
Reakcia partnera | radost P7/365,P1/7,

dohoda o spoluziti
nezaujem
ukoncenie vztahu

nemam partnera

P4/182, P7/26,
P11/652, P1/8
P4/181, P9/470, P5/237
P3/828, P13/80
P2/58,P8/35,
P10/549
P12/690,P12/158,
P13/834,P6/322,

P10/533,

P4/186,
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Reakcia rodiny

Hnev, hrozby
Podpora

Ziadna reakcia

P2/60, P8/408,
P4/187, P6/326,
P8/412, P9/478, P12/699,
P1/8, P11/658, P7/368,
P13/847, P6/336, P10/557

P9/477,

Emocionalna Opora v rodine P5/242, P8/37, P9/488,
opora P12/703,P1/8,P11/660.
Opora v partnerovi | P1/10,P11/160, P7/369,
Opora v priateloch | P8/418,P9/488-489,
P12/723, P13/858, P1/11,
P11/661,
Bez akejkol'vek | P2/61, P4/182,P6/339,
opory P10/560,
Znalost UvaZovanie o UPT P2/62,P6/340,

0 moznostiach
rieSenia situacie

Uskutocnenie UPT

Utajeny porod

P3/869,P12/722,P13/169,
P6/341, P10/561,
P9/491,

Znalost P8/419, P4/23,P9/492,
alternativnej
moznosti
Rozhodnutie vzdat
sadietata - adopcia | P9/495,P7/370,
Rozhodnutie
ponechanie si
dietata P2/66, P5/261, P8/421,
P1/10-11,P4/188,P11/662,
K2 Sttidium Individualny P5/262, P12/751, P13/869,
Zmeny v zivote ucebny plan P6/342,P11/666,
neplnoletej matky P2/69, P3/135, P9/101,
Prerus$enie $tadia P1/15, P4/190, P7/372,
P10/568,
P8/425,P1/9,
Zanechanie Studia
Ekonomicka Finan¢na podpora | P5/272,P8/40,P3/25,P1/16,
situdcia partnera P7/41,
Finan¢nd podpora | P2/20, P12/762,
rodicov P8/428,P9/102,
P9/101, P12/765,P1/11,
P7/374,
Finan¢na podpora | P2/72,P4/193,
rodiny
Bez finan¢nej | P6/347, P10/569
podpory
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Porod Spontdnny priebeh | P5/273, P8/442,P1/13,

anarodenie porodu

dietata Bezné miery dietata | P5/278, P8/443,P1/16-17,
Tazky priebeh - | P2/82-83,P4/31,
sekcia P9/498,

Popdrodné

zdravotné tazkosti- | P2/92-93,P9/502,
transfuzia

Popodrodné depresie

Mensia  hmotnost | P9/504, P4/199,
dietata P2/102, P4/201,
Zdravotné tazkosti

dietata

Reakcia na | Ohovaranie P2/103, P5/284,P8/43,

vzniknutd P6/348,P10/579,

situdciu SirSieho | Odsudzovanie P2/103,P8/43, P6/349,

okolia Podpora priatel'ov P9/505,142,P5/24,P8/43-44,

P12/767, P1/18, P4/203,
P7/377,
Strata priatel'ov P2/105, P9/509,P4/213,
P6/350,P10/581,
K3 Vztahy Uzatvorenie P8/445,P1/20,P11/672,
Sucasna Zivotna manzelstva, dohoda | P7/383,
situacia partnerstva
Rozpad vztahu P9/510,
Novy partner P5/295, P8/446,P13/870,
Osameld matka P2/115, P4/219,
Bez P3/139, P12/773, P6/353,
partnera/priatela P10/589,

Vzdelanie Ukond&ena SOS P2/118,P8/451, P6/357,
Prebiehajice P9/517,P1/21,P3/148
$tadium SOS
Ukonéena SS P5/296, P13/881, P4/220,

P7/384,
Prebiehajuce
$ttdium SS
Prebiehajice VS | P12/776,P11/671,P10/597,
vzdelanie,
Ukonéené VS | P8/452,
vzdelanie

Ekonomicka Poberanie Statnych | P5/298, P8/459, P1/26,

situacia davok P4/224,P11/674,P7/389,

Zarobkova c¢innost’

P2/125, P3/37, P9/518,
P13/891, P1/29, P4/224-225,
P6/359, P12/777, P11/685,
P7/50, P10/608,
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Finantnd podpora
ex-partnera
K4 Ziskanie Ukondit SOS P5/299, P1/25,
Zivot  vblizkej | vzdelania Ukon¢it' SS P9/519,P1/29, P3/162,
budicnosti Ukondit' VS P12/778,P11/691,P10/609,
Plany vo vztahu | Ano s odstupom | P5/301,P3/38,P9/529,
k rodinnému ¢asu P13/922,P1/36,P11/671,
zivotu, pripadne | Urcite &no P2/128, P8/461, P12/789,
rozsirenia rodiny P7/391,
o dalsie P6/360, P4/244, P10/620,
potomstvo Urcite nie P3/169,

Zdroj: vlastné spracovanie

Legenda: K1 - Kategdria ¢. 1, P1-participantka ¢.1, r- islo riadka, UPT-umelé prerusenie tehotenstva,
SOS-strednd odbornd $kola, SS-stredoskolské vzdelanie s maturitou, VS - vysokoskolské vzdelanie

Vysledky vyskumu nam priniesli velmi vela zisteni a zaujimavych subjektivnych vyjadreni
dospievajucich dievcat vo vztahu k rizikdm vyplyvajucich z neplanovaného tehotenstva. Aké rizika
zapricinila absencia podpory a opory v najblizSich ¢i uz iSlo o rodinnych prislusnikov, alebo
blizkych priatel'ov a ttoky z okolia, v ktorom sa dospievajuce tehotné nachadzali. Objavenia rizik
v spOsobe zivota vo vztahu k stidiu, zabezpeceniu zakladnych Zivotnych potrieb pre seba a pre
potomka, ak sa dospievajuca gravidnd rozhodla ponechat si dieta. Objavili sa vyrazné rizika
z neznalosti alternativnych moznosti, ak si nechcela ponechat dieta alebo ak chcela ukoncit
tehotenstvo a pod., taktieZ rozne zdravotné problémy pocas a po porode nezrelych dievcat.

DISKUSIA

Problematika, ktorou sa zaoberal nas vyskum, je v sicasnej dobe aktualna a ve'mi naro¢na na
ziskanie participantiek pre nas$ vyskum. Dizajn vyskumu bol tvoreny kvalitativnymi metéddami
formou Strukturovanych rozhovorov. Pestrost odpovedi, ktoré boli tvorené z hlavného
a Ciastkovych ciel'ov, sme zaznamenali, a ndslednou deskripciou sme ich rozdelili do jednotlivych
kategdrii a podkategorii, ktoré sme ziskali otvorenym kédovanim. Tymto spdsobom sme odhalili
a identifikovali najcastejSie subjektivne problémy v pociatotnom Stadiu gravidity - ich prvé
pocity, reakciu partnera, rodiny, emociondlnu oporu aich vedomosti o moZnostiach
alternativneho rieSenia ich problému. V d'alSej kategérii sme skimali a identifikovali zmeny v ich
zZivote, ktoré sa tykali Stidia, ekonomickej situacie, samotného porodu, odozvu SirSieho okolia na
ich stav. V tretej kategorii sme identifikovali ich stii¢asnu Zivotnu situaciu v ktorej sa nachadzajq,
kde sme sa zameriavali na vztahy, vzdelanie, ekonomicku oblast, a najma ¢o planuju do blizkej
buducnosti vo vztahu k planom d’al$ieho vzdelavania, zaloZenia si rodiny, alebo jej rozsirenia sme
sa dozvedeli z vypovedi participantiek vyskumu vo Stvrtej nami zvolenej kategérii. Problémy
maloletych a mladistvych matiek s zloZitou témou, ktora zasahuje do mnohych aspektov ich
Zivota a zivota ich potomkov. Mladost a nezrelost méze predstavovat vyzvu pre tieto mladé Zeny
pri zvlddani materstva. Okrem toho mdéZu Celit mnohym d'al$im tazkostiam, ako su socidlne a
ekonomické obmedzenia, predsudky zo strany spolo¢nosti, nedostatok podpory a opory vo
vSetkych oblastiach ich Zivota.

Spracovanim vysledkov vyskumu sme odhalili rizikd suvisiace s nepldnovanym tehotenstvom
nedospelych dievcat, ich subjektivne vnimanie s odstupom ¢asu, odhalil ndm ich znalosti a postoje,
ich rozhodnutia, niektoré vo vacSej miere ani neboli ich, velky podiel na d'alSom konani
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a rozhodnuti, ktoré gravidné nedospelé dievcata urobili mali ich rodicia, blizka rodina, reakcia ich
partnera, alebo partner nebol znamy, sexualny utok a pod. VSetky dievcata boli odkazané na milost
anemilost dospelych - ¢i uz to boli ich rodicia, vychovavatelia, pribuzni a pod. Stretli sa s
nepochopenim, odmietnutim, zavrhnutim utych, od ktorych by to nikdy necakali. Stratili
priatel'stva, podporu, oporu. Zaznamenali sme zdravotné problémy. Dievcata stratili bezstarostné
dospievanie, plynulé Stidium, kultirne vyzitie, spontdnne akcie s priatel'mi, stratili déveru
rodic¢ov, vychovavatel'ov - zrtil sa im cely svet, ako tvrdila vacSina participantiek. Museli rychlo
dozriet, dospiet, zacat rozhodovat nielen za seba, ale uz aj za mozného budiceho potomka.
Zodpovednost im vtom Case bola cudzia, ale v konecnom doésledku museli sa zacat spravat
zodpovedne a zacat si uvedomovat nasledky svojho konania.

Odhalené rizikd sivisiace s nepldnovanym otehotnenim dospievajiicich dievcat:

» Ekonomické rizikd. Nedospelé dievCata nie je zarobkovo-¢inné, si v procese $tudia. St
plne zavislé na rodic¢och alebo inych dospelych, ktori sa o nich staraju. Bez nich nedokazu
zvladnut bezproblémové tehotenstvo a novud rolu matky, aj z dévodu nizkeho veku a
nedokonceného psychického, fyzického, ¢i socidlneho vyvoja. Tehotenstvo ovplyviiuje ich
Skolsku dochadzku a d'alSie vzdelavanie. Podl'a vyskumu Sysak (2018) len 40% tychto
matiek dokon¢i skolu. Tym, Ze ziskaja nizsi stupen vzdelania, maji problém so ziskanim
zamestnania a nasledkom toho st vzniknuté ekonomické problémy. Dalsie dieta do
rodiny je vnimané skor ako ekonomicka zataz. Neplnoleté matky do rodiny prinesu iba
davky, ktoré im prindlezia podl'a zdkona od $tatu. NaSe participantky boli finan¢ne vo
vacsSine podporované rodi¢mi a od blizkej rodiny, zaznamenali sme aj finan¢nu podporu
od partnera (boli to pripady, ak partner bol starsi a zarobkovo ¢inny). V stadii Govender,
Naidoo , Taylor (2020) sme zaznamenali zhody v ich vysledkoch s nasimi vysledkami. V
tomto vyskume uviedli dospievajice matky tiez najma finan¢nud podporu od rodiny.

» Vzdelanostné rizikd. Podpora rodiny neplnoletej matky je dolezitd vo vztahu
k starostlivosti o dieta a dokoncit' si zapocaté vzdelanie. Délezité je vzdy rozhodnutie
riaditela Skoly. Ten moéze Studentke z dévodu tehotenstva alebo materstva umoznit
pripravu a nasledne aj vykonanie skusok v termine, ktory sam urci. Ak je Studentka
neplnoletd, je potrebny sihlas zdkonného zastupcu. Podl'a tohto zdkona je riaditel’ Skoly
povinny na zaklade ziadosti Studentky/zakonného zastupcu prerusit stidium z dévodu
tehotenstva. Druhou moznostou je povolit Stidium podl'a individudlneho ucebného
planu. Niekolko zisteni zvyskumov: pokles Studijnej vykonnosti tehotnych dievcat,
nezvladanie uciva, drzanie krok s rovesnikmi v triede, neakceptacia ucitel'ov, stazené
moznosti navratu do Skoly kvoéli tomu, Ze si nemohli dovolit opatrovatelku, podpora
rodiny zlyhala, dvojité povinnosti, nedostatok skusenosti v materstve, rozpad vztahu
s otcom dietata, psychické vypaitie, stresy, uzkosti, depresie (Hofferth L., 1987, Dlamini,
Merwe, Ehlers, 2003, Govender, Naidoo, Taylor, 2020, Maemeko, Nkengbeza, Chokomosi,
2018, Sysak, 2018). Tieto rizika, ktoré uvadzame, sme zaznamenali aj v naSom vyskume.

» Socidlne rizikd. StaZeny pohyb v socidlnom prostredi, ktoré obklopuje nedospeld
tehotnu a potom aj jej materstvo, ovplyviiuje, zanechava isté pocity, navadza na urcité
spravanie sa, presviedc¢a ako je potrebné Zit, ako sa obliekat, ako travit vol'ny ¢as, s kym
sa je potrebné stretavat’ sa a pod. Socidlne medzil'udské vztahy a vzajomna komunikacia
su velmi délezitym faktorom socializovania sa prave nedospelej tehotnej a buducej
matky. Vel'mi Casto sa stretavaju s obmedzenym zucastiiovanim sa rovesnickych akcii
v $kole aj mimo $koly kv6li materskym povinnostiam. Maju zizené kulttirne vyzitie, kvoli
financnym prostriedkom. Niektoré vyskumy potvrdzuji, Ze slobodné tehotné
adolescentky mozu celit' stigmatizacii a ponizujicim komentarom, hrozbam fyzického
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a psychického nasilia zo strany partnera ale aj ¢lenov rodiny, taktiez sa nevyhli pohfdaniu
a diskriminacii Sirokého okolia (Franji¢, 2018, Wycisk, 2021, Sloan-Ellis, 2014), ¢o
zaznamenavame aj vo vyskume s nasimi participatkami. Zaznamenali sme tieZ nedostatok
socidlnej podpory zo strany rodin dospievajucich matiek, tzv. priatelov, partnerov,
komunit, cirkvi, zdravotnych sestier a ucitel'ov, ktory prehibil ich problémy. Je déleZité si
uvedomit’ situdciu, v ktorej sa mlada Zena moZe ocitnut. Pochopenie psychologickych a
socidlnych mechanizmov, ktoré sprostredkuji traumu s pred¢asnym materstvom
umoZziiuje zvolit presné terapeutické a preventivne zdsahy, ktoré pomézu vyhnut sa
sekundarnej viktimizacii nedospelych matiek.

Zdravotné rizikd. Z odborného a medicinskeho hladiska povaZujeme tehotenstvo
neplnoletych dievcat za rizikové tehotenstvo. Vacsina z nich ani nevie, Ze su tehotné -
nerozpoznanie priznakov v suvislosti s nedostatkom informacii o tehotenstve, strach z
informovania rodi¢ov o tehotenstve, a taktiez obavy zo zdravotnickych pracovnikov a ich
postojov, pripadne nevyhl'adavaju prenatalnu starostlivost, ¢im chct dosiahnut' utajenie
tehotenstva. Ich samotny nezrely organizmus alebo zanedbanie prenatalnej starostlivosti
vel'mi Casto spdsobi predc¢asny porod (mdZe ovplyvnit alkohol, fajcenie a drogy), alebo
spontanne pridu o dieta. Za pri¢iny predCasného porodu povazuju - nezrelost
dospievajucej, vznik infekcie, sexualne spravanie a nevhodna Zivotosprava. Ak
dospievajuce dievCa otehotnie eSte skor ako sa dokondi jej vlastny vyvoj a rast, tak jej
tehotenstvo bude viest k vyCerpaniu svojho organizmu a znizeniu nutri¢nych hodnét
medzi plodom a matkou. Dieta m6ze mat nizku porodnt hmotnost. Priblizne polovica
tehotnych rastie aj pocas gravidity. NeukoncCeny rast ovplyviuje aj vyvoj kostry a
panvového pletenca, ktory ak nie je vyvinuty, mozZe sposobit netplné rozvinutie panvy
pri porode. Anémia adolescentky, ktoré chcti zatajit tehotenstvo a nepriberat a
obmedzuju prisun potravy. Pre ich rast je vel'mi doélezity prisun mineralov a stopovych
prvkov, ktoré sa rychlo vycCerpavaji. To znamena , Ze v tehotenstve potrebuju eSte vacsi
dostatok. Désledkom obmedzovania prisunu potravy, vitaminov, ¢i mineralov je vznik
anémie. Anémia spdsobuje predovsetkym inavu, znizuje vykonnost a po pérode zvysSuje
riziko transfuzie krvi (Czukas, 2020, Tyrberg ,Blomberg, Kjglhede, 2013, Sysak, 2018).
V neposlednom rade aj vysoky krvny tlak a popérodna depresia, ktora mozZe negativne
ovplyvnit' naslednu starostlivost o novorodenca, ¢o sme zaznamenali aj u niektorych
participantiek.

Riziko narusenia dusevného zdravia. Tehotenstvo nedospelych dievcat a obdobie po
porode predstavuju vich zivote a z hl'adiska manifestiacie dusevnych poruch rizikové
obdobie. K najcastejSie sa vyskytujicim poruchdm patri tokofébia, pop6rodna skleslost,
popdérodna, resp. perinatidlna depresia a popdrodnd psychéza. Etiologicky moZno
uvazovat aj o prvej manifestacii endogénnej dusSevnej poruchy alebo o relapse, Ci
dekompenzacii uZ v minulosti sa prejavujicej duSevnej poruchy. Napriek skutocnosti, Ze
neplnoleté gravidné v danom obdobi pravidelne navstevuje ambulanciu lekara, psychické
tazkosti zostavaju Casto nediagnostikované, co vyznamne znizuje kvalitu Zivota rodicky,
negativne pdsobi na d'alsi priebeh poruchy a predstavuje rizikovy faktor suicidalneho
konania. Farmakoterapia v tehotenstve a laktacii ma tieZ svoje obmedzenia, vZdy je
potrebné posudit pomer benefitu a rizika, avSak nielen zo strany matky, ale aj
vyvijajuceho sa dietata (Izdkova, 2013). Identifikujeme naSim vyskumom
u participantiek poporodné depresie, narusené psychické zdravie, ktoré sa prenasa do
dospelosti. Najm4, ak sa rozhodnutie tykalo utajovaného porodu a rozhodnutia vzdat sa
dietata. Utajeny porod je legalny, ktory sa vykondava v zdravotnickom zariadeni pod
odbornym dohl'adom. Ponidka moZzZnost tehotnej nedospelej rozhodniat sa v tazkej
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zivotnej situdcii pre pozitivne rieSenie - darovat a zachranit zivot dietata, a dat mu
moznost Zit' v rodine adoptivnych rodicov. V neposlednom rade musime spomenut’ aj
rozhodnutie participantiek o ukonceni tehotenstva interupciou, ktoré tiez nesie vel'ké
riziko narusenia dusevného zdravia nedospelej tehotne;j.

Emociondlne riziko. Dospievajice matky potrebuju podporu, pretoze prichddza nova
rola, zodpovednost, rastice naklady, ¢i nedostatok vedomosti, ¢o sa im vSak nedostava.
Nedospelé matky ocakavaju podporu od svojich manzelov, druhov pri povinnostiach,
ktoré sa tykaju starostlivosti o dieta a takéto zlyhanie bolo pre nich tazkou skisenostou.
Dospievajice matky oc¢akavaju, Ze ich matky, ostatni ¢lenovia rodiny, priatelia alebo skola
ich bude podporovat. Tato nedostatocna podpora spdsobila dospievajicim problémy v
starostlivosti pri vychove dietata, nakladoch suvisiacich s dietatom, d'alSom vzdelavani
a komunite. Dospievajice matky zaznamenali pocity ako strach, I'itost a frustraciu, pocit
viny a hanby, depresiu, naruSenie vztahu, prijatie zodpovednosti za materstvo a dieta.

) M

Vystupom z kvalitativnych prieskumov su data, ktoré sa nedaju vyjadrit’ ¢islami, prave tu vidime
limity nasho vyskumu. Konstatujeme, Ze kvalitativny vyskum je vhodny pre vytvaranie hypotéz
alebo narativov, ktoré moZeme nasledne potvrdit na vacSej vzorke prostrednictvom
kvantitativneho prieskumu.

Odporiicania pre prax:

ANANRN

v' vo vilSej miere realizovat prevenciu pred neplanovanym tehotenstvom na
zakladnych a strednych skolach,

v taktieZ pri prevencii zamerat sa na konkrétne rizika, ktoré moZu vyvstat
z neplanovaného tehotenstva nedospelych dievcat,

v vramci prevencie sa zamerat na siet poskytovanych socidlnych sluzieb pre
neplnoleté tehotné dievcata,

v/ vramci prevencie upovedomit ich na siet zariadeni, na ktoré sa m6zu nedospelé
tehotné obratit' v pripade potreby, kde im bude poskytnutd odbornd pomoc, tim
v zariadeni by mal byt zloZeny zo socidlneho pracovnika, psycholdga, zdravotne;j
sestry a pravnika a to:

e poskytovanie zdkladného socidlneho poradenstva,

e poskytovanie pravnickych sluzieb, v pripadoch priznania rodicovskych prav
alebo uzavretia manZelstva neplnoletych,

e poradenstvo v oblasti Stidia, dalSieho vzdelavania, kariérne poradenstvo,

e posiliovanie partnerského vztahu a naslednej spolo¢nej starostlivosti o
dieta (vzhl'adom k tomu, Ze v naSom prieskume sa tieto vztahy rozpadli a
niektor{ otcovia uZ na zaciatku neprejavili zaujem),

e nacvik starostlivosti o novorodenca (z doévodu, Ze participantky z
inStituciondlneho prostredia popisovali nezdujem pracovnikov pri
vysvetl'ovani a pomoci so starostlivostou o dieta )

realizovat podporné skupiny neplnoletych matiek vedené psycholégom,

motivovat a podporovat neplnoleté matky k dokonceniu stadia.

vytvorit viac centier pre neplnoleté matky s detmi - jednym z ddlezitych krokov by mohlo
byt vytvorenie Specidlnych centier alebo zariadeni uréenych pre maloleté matky spolu s
ich detmi. Tieto centrda by mali poskytovat komplexnil podporu vratane ubytovania,
zdravotnej starostlivosti, vzdelavania, odbornej pomoci a psychologickej podpory pre
matky aj deti. Tieto centra by mohli byt miestom, kde by nasli bezpecné a podporné
prostredie na zvladanie svojej rodicovskej tlohy a ziskavanie potrebnych zrucnosti a
vedomosti pre lepsiu buducnost.
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v' navySenie kapacity v reedukacnych centrach - d’al§im dolezitym krokom by mohlo byt
zvySenie kapacity existujucich reedukacnych centier, aby sa mohlo poskytnut viac miest
pre maloleté matky s detmi. Tym by sa zabezpecil pristup k potrebnej podpore a
starostlivosti, Co by im pomohlo lepsie zvladat ich rodi¢ovska tlohu.

ZAVER

Stat' sa rodi¢om je vel'ka Zivotna zmena, ktora prindsa nové vyzvy. Pérod v obdobi dospievania je
naroc¢ny, pretoze prebieha v intenzivnej fize duSevného a fyzického vyvinu, ktora je narocna alebo
si vynucuje prechod z detstva do dospelosti. Nasim vyskumom sme odhalili a identifikovali rizika,
ktoré sprevadzali dospievajuice tehotné dievcata v obdobi tehotenstva, ale aj ovplyvnili ich d'alSich
zivot vo vsetkych oblastiach.

DéleZitost prevencie spociva najmd:

V oblasti prevencie dospievajucich matiek zohrava kl'icovi tlohu primarna prevencia. Jej hlavnou
ulohou je predovsetkym informovat mladistvych o otazkach spojenych so sexualnym zZivotom. V
adolescencii je experimentovanie aj po sexudlnej stranke celkom prirodzené, musime tiez
spomenut, Ze aj rizikové spravanie je Casto sucast prave adolescencie. Je vsak ddlezité stanovit
hranice tychto experimentov, aby sa mladistvi nedostali za hranicu rizikového spravania.

Po primarnej prevencii nasleduje sekundarna prevencia, ktora sa zameriava na vcasné
identifikovanie mladistvych s rizikovym spravanim.

V pripade zlyhania primarnej i sekundarnej prevencie vstupuje do hry tercidrna prevencia, ktora
sa snazi predchadzat opakovanym nechcenym tehotenstvom a sustred’uje sa na matky v tazkej
Zivotnej situdcii. Ciel'om tejto prevencie je zabezpecit zakladné potreby matky, vratane byvania,
pomoci pri vychove dietata a poskytovania Specializovanej psychologickej pomoci.
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ADOLESCENT GIRLS' SUBJECTIVE PERCEPTIONS
OF PREGNANCY-RELATED RISKS

Abstract: Risk represents one of the inseparable aspects of our lives, accompanying us throughout
our lives. Risk is associated with our decisions and our actions. It affects our personal, social, and
professional life. For risk management, the model of optimization of perceived risk applies, which
is based on sensitivity - being able to evaluate the situation, make a decision and, last but not least,
take responsibility for one's actions. Inadequate response to risk, unpreparedness to deal with the
risk inherent in social relationships, and risky situations may lead to failure. Children and
adolescents, as a vulnerable group, are not sufficiently prepared for the risks they may encounter
during this developmental period. Family education about these risk factors focuses on individual
risks, but most adolescents only learn from their mistakes. They often consider warnings from
parents as just intimidation, moralizing, or misunderstanding of the lives of young people today.
Becoming a parent is a big life change that brings new challenges. Childbirth during adolescence
is challenging because it takes place during an intense phase of mental and physical development
that is difficult or forces the transition from childhood to adulthood. This research aims to point
out the risks that arose as a result of the unplanned pregnancy of underage girls and their actions.
We used the qualitative research method of structured interviews to explore the depth of the
problem. We focused on the subjective perceptions of adolescent girls at the time of pregnancy on
the economic, educational, social, health, and emotional consequences. The comparison of results
over time in adulthood provides a perspective of their shift in the investigated areas. The risks we
have noted coincide to a greater extent with other similar research studies, which we mention in
more detail in the paper.

Keywords: Risk. Parenthood. Teenage mother. Family education. Crime. Professional help.
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SOCIAL MEDIA USE AND CRITICAL THINKING OF ADOLESCENTS
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Abstract: Social media is an important source of information for adolescents. The aim
of our research was to analyze the relationships between general critical thinking and
components of media literacy. Our 64 participants were 1st year students of
Psychology of Constantine the Philosopher University in Nitra. They completed self-
report and objective measures, e.g. Perception about social media personalized news
algorithms (Ku et al.,, 2019); Digital Literacy scale (Rodriguez de Dios et al., 2016);
Watson-Glaser Critical Thinking Appraisal (Watson & Glaser, 2000); 2 forms of
Cognitive Reflection test (Frederick, 2005, Sirota et al., 2021). The results differ from
our formulated hypothesis. We assume, for adolescents it is a rather demanding task
to evaluate their level of media literacy, transfer their general critical thinking to
a specific domain of social media.

Keywords: critical thinking; analytical thinking; adolescence; media literacy

INTRODUCTION

Digital technologies and social media have become crucial parts of people’s lives all around the
world (Rodriguez de Dios et al,, 2016). Thanks to them many users can easily access information
about any topic they are interested in. 84% of adolescents are regular users of social media as well
(Ec Europa, 2023), within their environment they are exposed to an information overload. Skills
such as critical thinking and media literacy can be useful when trying not to get overwhelmed by
such amount of data (Potter, 2010). Despite the fact that adolescents’, 15-22 years old youngsters’,
cognitive skills are reaching their peak (Langmeier & Krejcifova, 2006) and the fact that they
belong to the category of digital natives, most of them do not possess highly developed skills of
critical thinking and media literacy (Lessenski, 2022).

Therefore, we have decided to investigate the relationships between adolescents” general critical
thinking and their use of social media, i.e. components of media literacy. In our research, we looked
at critical thinking from several perspectives. We described critical thinking as a skill, combination
of several subskillls when a person uses more complicated operations and also in terms of using a
quality of thinking, slow, analytical thinking and its two types, numerical and verbal analytical
thinking. Among the components of media literacy, we included attitude towards personalized
algorithms and digital literacy.

Critical thinking

The term critical thinking (CT) can be derived from Greek words kriterion (norm, rule) and
kriticos (able to discriminate). It can be defined as making inferences/judgements based on
certain rules (Paul & Elder, 2003).
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Watson and Glaser (2000) define CT as a combination of skills, knowledge and attitudes. They
focused on several subskills that are involved in CT:
1. making inferences, i.e. the ability to distinguish between false and true conclusions that
were made from the given information;
2. recognition of assumptions, reflecting the skill to differentiate between facts and
opinions;
3. deduction, the ability to decide whether a conclusion was logically derived from the given
information;
4. interpretation, the ability to evaluate proofs, facts, relevance of conclusions;
5. evaluation of arguments, their strength, relevance, validity in relation to a given problem
(Watson & Glaser, 2000).

CT can be viewed in terms of the existence of two systems of human mind, system 1 and system 2
as well. System 1 is usually characterized as more intuitive, fast, automatic, emotional, focusing on
the whole and operating without intentional control. System 2 engages more profound reasoning,
focuses attention, operates in a slowly way, follows several rules, evidence, processes abstract
concepts, makes plans, considers several options when solving a problem. It creates bases for CT,
is often called as a controller, slow, analytical, or reflective thinking (Kahneman, 2011). According
to Frederick (2005) it can suppress the automatic, intuitive responses of the mind, system 1.

We can distinguish between numerical and verbal analytical thinking. Numerical analytical
thinking requires the use of mathematical operations while solving a certain problem (Sinayev &
Peters, 2015). Verbal analytical thinking is connected to solving verbal problems that do not
require the use of mathematical operations, nor the manipulation with numbers (Sirota et al,,
2021).

It is possible to learn how to analyze, reflect our own judgements and suppress the intuitive
responses (Kahneman, 2011). One can benefit from such quality of thinking, for example, while
using social media, when trying to become a media-literate individual.

Media literacy

Media literacy is a skill thanks to which a person gains access to different types of media. A media-
literate person is able to search, analyse, understand the way of their functioning, think critically
about several aspects of media, create his/her own content, opinions and attitudes, understand
the environment that contributes to the creation of the view of the world (Nutil, 2018). Attitude
towards personalized algorithms and digital literacy are key components of media literacy (Timar,
2019).

Algorithms are mechanisms, sequences of procedures through which certain data are processed
and then form new information. They function as filters (Bozdag, 2013) that select which
information will be displayed to the users of social media. This way they create content that
perfectly matches the users” interests. Their existence brings several advantages and
disadvantages. Information can be selected from reliable sources, this way the users can widen
their knowledge in a certain area or avoid content that is not interesting to them. On the other
hand, users may not be informed about events, news, opinions that do not fall within the created
algorithm (Bozdag, 2013).
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Digital literacy is a broader concept than media literacy, is described as the ability to read,
understand hypertextual or multimedia content (Rodriguez de Dios et al., 2016). There was
created a 5-dimensional model that focuses on components of digital literacy (Rodriguez de Dios
& Iguarta, 2016):
1. technical skills, i.e. the ability to use digital tools effectively;
2. communication skills, i.e. the ability to communicate through digital means;
3. information skills, i.e. the ability to search for, find, gain access, evaluate a certain
information;
4. critical skills, i.e. the ability to critically analyze the gained information;
5. safeuse skills, i.e. the ability to use digital communication, technology without putting
oneself at risk.
Critical thinking and media literacy

The main aim of our research was to investigate whether adolescents ‘general CT is related to their
way of use of social media. Therefore, we have decided to investigate the relationships between
adolescents” CT (skill- subskills- making inferences, recognition of assumptions, deduction,
interpretation, evaluation of arguments; numerical analytical thinking; verbal analytical thinking)
and the way of use of social media, i.e. components of media literacy (attitude towards
personalized algorithms; digital literacy).

Previous research has demonstrated that participants with negative attitude towards
personalized algorithms had a significantly higher level of CT than participants with positive
attitude towards personalized algorithms (Ku et al., 2019). Therefore, we expected:

Positive relationship between adolescents” CT (H1: skill- subskills- Hla: making inferences, H1b:
recognition of assumptions, H1c: deduction, H1d: interpretation, Hle: evaluation of arguments;

H2: numerical analytical thinking; H3: verbal analytical thinking) and negative attitude towards
personalized algorithms on social media.

Research investigating the connections between CT and digital literacy pointed out statistically
significant relationships (Haryanto et al., 2022; Ku et al.,, 2019). Therefore, we expected:

Positive relationship between adolescents” CT (H4: skill- subskills- H4a: making inferences, H4b:
recognition of assumptions, H4c: deduction, H4d: interpretation, H4e: evaluation of arguments;
H5: numerical analytical thinking; H6: verbal analytical thinking) and digital literacy.

METHODS
Participants

The research sample consisted of 64 Psychology students of Constantine the Philosopher
University in Nitra, Faculty of Social Sciences, and Health Care, attending first grade. Four
participants from the original sample of 68 students were excluded due to incomplete research
battery. The selection of participants was non-representative. Respondents were aged 19-22 (M=
19,92; SD = 0,72), 56 women (87,5%), 8 men. More than half of the participants (n = 35; 54.7%)
spend between 1 and 3 hours per day on social media. The most frequently used social networks
by participants are shown in Chart 1. All 64 participants were aware that social networks use
personalized algorithms to select information for their users.
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Graph 1: Participants” most frequently used social media

Research design

Our research design was correlational, quantitative, non-experimental, and cross-sectional. Data
collection was conducted in person, in early June 2023, during a Cognitive psychology course.
Participants completed the chosen pencil-and-paper measurement instruments at a time interval
of approximately 1 hour and 20 minutes. To anonymise them, they were assigned an identification
number. All participants agreed to the use of their results for the purpose of our work.

Measures

To measure CT and the components of media literacy, we chose several measurement tools. We
also collected basic information regarding gender, age, type of school attended, social networking
sites used, and the average time spent daily using social networking sites by our participants.

To measure CT as a skill, we used the Watson-Glaser CT Assessment, Form C (T-185) (hereafter
W-GCTA). Form C was developed in 1991 and is available in Slovakia but has not been
standardized for the Slovak population (Watson & Glaser, 2000). It is a test of specific abilities
that measures a unidimensional aspect of CT. It consists of 80 items that are divided into 5
subtests, each subtest consisting of 16 items. The subtests are related to reasoning, recognition of
assumptions, deduction, interpretation, and argument evaluation (see Fig. 1). Some items are
multiple choice, others are dichotomous. It is also possible to obtain a subscore for each subtest.
Higher raw scores are indicative of higher CT ability. Acceptable split-half reliability (a= 0.88) has
been demonstrated (Watson & Glaser, 2000).
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Statement: "Those mpanies that are especially vulnerable to high levels of

Srattacks should Invest mote in data security, elithar intermally or by

Proposed Assumption - Companies that are especially vuinerable to high
levels of cyberattacks do not invest in data security.

Picture 1: Example of an item from W-GCTA, subskill recognition of assumptions

We used the Cognitive Reflection Test to measure slow, analytical thinking. Two different forms
were used, i.e., the Verbal Cognitive Reflection Test (hereafter CRT-V) (Sirota et al,, 2021) and the
Numerical Cognitive Reflection Test (hereafter CRT-N) (Frederick, 2005). Neither of these has
been standardized on a Slovak population. The CRT-N consists of 3 items, for each of which a
correct and intuitive answer was offered. Higher raw scores are indicative of a higher level of
numerical analytical thinking. Due to the lower number of items, it is a measurement tool with
lower reliability, internal consistency (a = 0.33). For example: Coffee and milk together cost €1.20.
Coffee costs €1.00 more than milk. How much does milk cost? 10 cents; 20 cents

The CRT-V measurement tool was created to measure analytical thinking skills without the use of
mathematical tasks that may induce anxiety, restlessness (Sirota et al., 2021). It consists of 10
items where an intuitive response and a correct, rational answer are given. In our research, we did
not administer response options to participants. The maximum attainable raw score is 10 points;
the internal consistency coefficient was acceptable in our study (« = 0.8). A higher attainable raw
score is indicative of a higher level of verbal analytical thinking. For example: Laura's father has 5
daughters, no sons. Four of them are named Nana, Nene, Nini, Nono. What is the likely name of the
fifth daughter?

To measure attitudes toward personalized algorithms, we used a self-report questionnaire by Ku
et al. (2019), which was pilot tested by the authors. The questionnaire consisted of 2 parts. Part 1
focused on awareness of the existence of personalized algorithms, part 2 on attitudes towards
them in social networking environments. 3 items were related to negative, 3 to positive attitudes
towards personalized algorithms. Each statement was scored on a 5-point Likert scale (1-
completely disagree, 5- completely agree) (see Fig. 2). Items related to positive attitude were
recoded. A higher achieved gross score is indicative of a more negative attitude, while a lower
achieved gross score is indicative of a more positive attitude towards personalized algorithms. In
our study, the internal consistency coefficient was satisfactory (a=0.61). For example: It appears
to me as privacy violation.

The digital literacy measurement tool was part of a self-report questionnaire by Rodriguez de Dios
et al. (2016), focusing on the ability to critically evaluate the information received. It is based on
the model of the 5 dimensions of digital literacy that we described in the introductory section. It
consisted of 5 statements scored on a 5-point Likert scale (1-completely disagree, 5-completely
agree) (see Fig. 3). A higher achieved raw score is indicative of a higher level of digital literacy.
Acceptable reliability of the selected part of the questionnaire has been demonstrated (a=0.75)

33



Pomdhajtice profesie, Roc. 7, ¢. 1, 2024, 29-39

(Rodriguez de Dios et al,, 2016), the internal consistency coefficient was acceptable in our
study(a=0.68). For example: I know how to compare different sources to decide if information is

true.

Data analysis

The data obtained were evaluated using IBM SPSS Statistics 20 (IBM Corp. Released 2011). We
focused on the descriptive characteristics of the variables under study. Subsequently, we used
parametric Pearson's and nonparametric Spearman's correlation coefficients to detect
relationships between variables when the normality condition was not met.

RESULTS
First, descriptive statistics of the studied variables were calculated. Results are displayed in Table
1.
Table 1: Descriptive characteristics of CT and components of media literacy
Critical thinking N M Mdn SD Min- Max Skew Kurt
Making inferences 64 7,67 7,00 2,23 3-13 ,322 -,640
Recognition of assumptions 64 1098 11,00 1,79 6-15 -,304 ,375
Deduction 64 8,66 9,00 2,01 2-14 -,406 ,299
Interpretation 64 998 10,00 1,92 6-16 ,286 ,575
Evaluation of arguments 64 11,38 11,00 1,96 5-15 -,547 ,674
Numerical analytical thinking 64 2,45 3,00 0,754 0-3 -1,438 1,942
Verbal analytical thinking 64 6,70 7,00 2,63 1-10 -,651 -,656
Media literacy
Negative attitude towards 64 18,63 18,00 3,43 12-29 ,615 ,714
personalized algorithms
Digital literacy 64 19,61 19,00 2,83 11-25 ,031 ,558

n = sample size, M = mean, Mdn = median, SD = standard deviation, Min - Max = minimum-

maximum, Skew = skewness, Kurt = kurtosis

Then we calculated correlations between CT variables and negative attitudes towards
personalized algorithms on social networking sites among adolescents (Table 2). We also analysed
the correlations between CT and digital literacy in adolescents (Table 2).
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Table 2: Relationships between CT and components of media literacy

Media literacy Negative attitude Digital
towards personalized
algorithms literacy
Critical thinking
Making inferences ,058 -063
Recognition of assumptions ,054 ,036
Deduction ,170 -,035
Interpretation ,098 ,048
Evaluation of arguments -,028 -,247%*
Numerical analytical thinking ,001 ,136
Verbal analytical thinking -,039 ,758
*p<.05

After performing statistical analysis for H1, Hla, H1b, H1c, H1d, Hle, H2 and H3, we can conclude
that the results do not indicate a statistically significant relationship between CT (ability, sub-
skills; numerical and verbal analytical thinking) and negative attitudes towards personalized
algorithms on social networking sites among adolescents. Because of this, we reject the
hypotheses.

After conducting statistical analysis for H4, H4a, H4b, H4c, H4d, H4e, H5 and H6, we can conclude
that the results almost in no case indicate a statistically significant relationship between CT (ability
sub-skills; numerical and verbal analytical thinking) and digital literacy in adolescents. In the case
of the link between the sub-skill of argument evaluation and digital literacy, we identified a
statistically significant negative relationship, which we had not originally predicted. Because of
this, we reject the hypotheses.

DISCUSSION

The main aim of our research was to investigate whether adolescents” general CT is related to their
way of use of social media. Therefore, we have decided to investigate the relationships between
adolescents” CT (making inferences, recognition of assumptions, deduction, interpretation,
evaluation of arguments; numerical analytical thinking; verbal analytical thinking) and the way of
use of social media, i.e. components of media literacy (attitude towards personalized algorithms;
digital literacy). The results differ from our formulated hypothesis.

Critical thinking and media literacy

We hypothesized that there would be a positive association between CT (ability, numerical, and
verbal analytical thinking) and negative attitudes towards personalized algorithms on social
networking sites among adolescents (Hla-e; H2; H3). Our findings did not support these
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hypotheses. The findings did not indicate that adolescents who possess higher levels of CT tend to
hold more negative attitudes towards personalized algorithms on social networks.

We also hypothesized a positive association between CT (ability, numerical, and verbal analytical
thinking) and digital literacy in adolescents (H4a-e; H5; H6). It has not been demonstrated that
adolescents with higher levels of CT achieve a higher level of digital literacy. We aimed to
determine if adolescents who have attained a certain level of general CT can transfer it to another,
much more specific area of social networking. However, previous findings on the transferability
of CT to other specific domains do not provide a clear answer (Dumitru, 2013; Tiruneh etal., 2018).
We believe that the unclear outcome regarding the transfer of CT to specific content is associated
with our results. Each individual should reach the stage of formal operations in their cognitive
development (Langmeier & Krejcitova, 2006), acquire some knowledge (Ennis, 1989) about CT,
how social networks function, and then correctly identify situations requiring CT involvement.
Meeting these conditions is not easy. Most of the time, individuals are guided to acquire general
CT in a formal educational setting, and rarely is the possibility of connecting acquired knowledge
with everyday life (Ennis, 1989; Tiruneh et al.,, 2018), such as social networking environments,
highlighted. In this way, it is more challenging to transfer CT to the more distant realm of the
negative aspects of social networks, such as the potential consequences for users brought about
by personalized algorithms. It is more challenging to ensure that adolescents' general CT
contributes to digital literacy. While our participants were introduced to ways of thinking and the
mistakes people make in thinking during the cognitive psychology course, they also learned about
the basic characteristics of CT. However, the specific area of media literacy was not addressed
during the mentioned courses.

In our study, different perspectives on CT were investigated using objective measurement tools.
The expression of the extent of negative attitudes towards personalized algorithms on social
networks and digital literacy were examined using self-report questionnaires. Research indicates
that adolescents tend to overestimate their abilities, knowledge, and to present their opinions and
attitudes in a desirable manner (Gabbard & Romanelli, 2021; Ledn et al., 2023). There is often a
lack of consistency between adolescents’ subjective and objective assessments of the knowledge
and skills acquired during different subjects and years of study (Gabbard & Romanelli, 2021; Vraga
et al., 2016). Although adolescents belonging to the group of digital natives are in contact with
digital technologies from an early age, they may not objectively assess their knowledge of the
digital space and social networks. As Vraga et al. (2016) point out, individuals may have difficulty
objectively assessing their own abilities and knowledge regarding media. Daily use of social media
does not reflect the depth of knowledge regarding the use of different technologies and social
networks. We hypothesized that scores on objective tests mapping CT domains did not correlate
with expressions of self-reported levels of negative attitudes toward personalized algorithms on
social media, thus failing to demonstrate an association between the variables examined.

We also believe that our participants may have overestimated their own abilities and knowledge
regarding social networking, which subsequently were not consistent with objective
measurement tools examining CT domains, thus failing to demonstrate associations between CT
and digital literacy.

In the case of the association between argument evaluation subskills and digital literacy, we
identified a weak negative statistically significant relationship. The aforementioned result could
be due to our participants' overestimation of their level of digital literacy, which did not
correspond with their level of argument evaluation, i.e., CT subskill.
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Limitation and suggestions for further research

We consider one limitation to be the chosen CT measurement instrument, the W-GCTA Form C
(Watson & Glaser, 2000), which our participants reported was lengthy and laborious to complete.
We recommend that future researchers choose a less time-consuming measurement instrument
focusing on CT as a higher-order skill domain, or create a shortened version of the W-GCTA Form
C. The CRT-N showed lower reliability; because of this, we recommend using other item types or
a longer form of the measurement instrument to explore the area of numerical analytic thinking.

The characteristics of our cohort may also be a limitation, as these are first-year, single-discipline
psychology students, and the results cannot be clearly generalized to a broader, less specific
population of adolescents. We encourage future researchers to involve other fields of study or
focus on changes in the aforementioned domains that may occur across adolescence and
development.

The fact that we did not use a combination of self-report and objective measurement instruments
when measuring all variables may also be a limitation. In this way, it would have been possible to
determine whether adolescents always tend to overestimate their knowledge and abilities on self-
report measurement instruments. If we suspect that there is no agreement in participants’
subjective and objective ratings, we recommend that future researchers apply both types of
measurement instruments to all domains under study.

CONCLUSION

CT and media literacy are key skills when trying to navigate the complex world of social
networking, even for adolescents, who are the largest user group. Because of this, we focused on
exploring the association between general CT and media literacy in adolescents. Our results
yielded remarkable findings. They prompted us to reflect on the possibility that general CT may
be difficult to transfer to the specific space of social networking, or that adolescents may be limited
in their assessment of how they use social networking sites. Our chosen area requires further
detailed investigation. Until we reach firm conclusions, we can participate in the development of
CT and media literacy in adolescents and observe how the aforementioned abilities change across
development. Perhaps this is the way that will help us in elucidating the links between general CT
and media literacy.
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Abstract: This article aims to shed some light on the importance of embodiment and
an embodied attitude towards data analysis, within the framework of a heuristic
phenomenological inquiry. It is a process-oriented study, by which the authors want
to point out that it is a partial/temporal interception of a larger body of research. It
presents embodied reflection (ER), through the original concepts it stems from -
embodiment and reflective practices, as a step/phase in the phenomenological
analysis of experience. Thus it is proposed to the reader as a systematically described,
newly designed tool, which can serve psychologists and psychotherapists in practice,
qualitative researchers, or social workers in research and practice, to reach a fuller
understanding of the researched/experienced phenomenon. ER is also presented as
part of the data analysis procedure in a concrete research inquiry centered in the
essence of improvisation in dance and body-oriented psychotherapy contexts. An
added value of this tool and/or a contribution to any kind of phenomenological or
psychotherapeutic qualitative study is discussed in relation to the existing literature.
Some further possible ways of employing this method are proposed

Keywords:  embodied reflection, embodiment, improvisation, heuristic
phenomenology

INTRODUCTION
Writing needs to breathe and move.
Lamott
The context

This article presents a part of a long-lasting heuristic phenomenological study (spanning from
2018 till 2024) of the experience with improvisation in two contexts: 1/ dance and 2/
psychotherapy*. The aim of the original research is to understand the essence of improvisation as
a “way of doing/working” both in dance and psychotherapy that includes the body as a valued
source of information and a locus where the process happens.

The aim of this paper is to share a specific method called “Embodied reflection” (ER) especially
designed for data analysis in heuristic phenomenological research design proposed by Moustakas
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(1990). This procedure is proposed and systematically described by the author as she uses it
within the framework of her PhD. research.

We propose that embodied reflection helps the phenomenological researcher to empathize in a
deeper and fuller way with the participants of the research and with the data itself. Embodied
reflection shows itself as a way of living and dealing with what wants to be known in a conscious
way, and it includes and acknowledges the knowledge of our moving body.

We would like to briefly introduce three subjects/contexts - improvisation, dance and body-
oriented psychotherapy - improvisation being the central phenomenon under study, and the latter
two being the contexts/domains in which improvisation is investigated.

IMPROVISATION

Each element is pre-existing, but the way improvisers can combine them
is a unique creation of the present moment.
Coste et al.

Improvisation implies a deep connection
between the personal and the communal, self and world.
Rob Wallace

In psychology, improvisation is typically conceived as a creative process without a script or
anticipated preparation (Gueugnon et al.,, 2016 a, b in Coste et al. 2019).

Coste states that improvisation is central in many fields, including performing arts (e.g. music,
theatre or dance) and everyday life (e.g. improvising a dinner, a speech or actions in sports), and
is conceived to be shaped by the lifetime history of the individuals, especially via their past (bodily)
experiences and training (Chaleraiu et al., 2002 in Coste et al., 2019).

Most of the books that have been written about movement improvisation have contained very
limited discussion on how it really works (De Spain, p.4, 2014). In fact, there has been almost no
qualitative research carried out on the experience of improvisation. We claim that in general, the
research in this field is focused on the necessity to either quantify the improvisational products in
some way or to measure the neurological processes awakened in improvisation.

Improvisation is an essential part of any creative research process, and according to the
anthropologists Elisabeth Hallam and Tim Ingold, even ‘the way we work’ generally (Cools, 2015).
They see three distinctive qualities or characteristics of improvisation: 1) It is generative; 2) It is
relational; 3) Itis temporal (Cools, 2015).

According to Van Imschoot (1997, p.23 in Cools, 2015) improvisation itself improvises along the
way and through different generations of practitioners. Their needs and questions, their
seriousness and playfulness, will redefine its content continuously. On the other hand, de Spain
(2014, p. 8) dares to confront us with two things that are quickly encountered when engaging in
improvisation: the limitlessness of possibilities and the limitations of “self” - your ways of
thinking, your style of problem solving, the boundaries of your physicality. He further asks himself
creatively: Where does improvisation reside? He answers by saying that it is as much about mind
as movement. Improvisation, to him, means coming into contact with the mind of movement and
movement of mind (2014, p. 53).
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ETYMOLOGICALLY

Improvisation in everyday speech carries a temporal dimension, as in acting “on the spur of the
moment” or as in performing “from the materials and sources available without previous
planning” (“Improvisation” in Collins Dictionary). Meanwhile in art, improvisation is referenced as
a special form of artistic production (Douglas, 2012).

From the French language of the 17th century, the verb “improviser’ meant to "compose or say
extemporaneously”. From Latin, 7mproviso” meant "unforeseen, not studied or prepared
beforehand," from the assimilated form of in- "not, opposite of" + provisus "foreseen" (etymological
dictionary). From the Italian ‘improvvisare’, derived from improvviso - “that which happens
unexpectedly, with no preparation” (Lippi, 2016).

It is possible to see improvisation as a semi-transparent, multi-staged, multi-leveled process
through which we sense, perceive, think and decide in real time (Fischlin & Porter, 2012). Thus,
we may see improvisation as a multi-layered process involving many (if notall) of the known basic
psychological processes.

We agree deeply with the following stance of the ‘Improvisation, Community and Social Practice
Institute” that “Improvisation must be considered not simply as a musical form, but as a complex
social phenomenon that mediates transcultural inter-artistic (and inter-disciplinary) exchanges that
produce new conceptions of identity, community, history, and the body (ICASP, 2017).

Improvisation, due to its spontaneous, immediate and elusive nature, is often seen as an
omnipresent activity. While we agree that the technique of (dance) improvisation may be seen as
a dynamic set of skills that one may train in order to evolve mastery of improvisation, there are
theoreticians that consider improvisation as an action present in our lives. For example, Fischlin
and Porter (2016) consider improvisation as a necessary experimentation with the context, but
also a specific practice, an awareness of playing the potential and possibility of any moment with
the tools at hand. On the other hand, Lippi (2016) affirms that improvisation concerns any human
practice that invites us into the (realm of) creation, regardless of the area in question.Engel and
Keller (2011) state that despite noteworthy attempts to elucidate the cognitive underpinnings of
improvisation, the precise nature of the processes that enable a performer to invent melodic
material in real-time remain “shrouded in mystery” (Ashley, 2009 in Engel and Keller, 2011).

BODY ORIENTED PSYCHOTHERAPY & DANCE

The rationale for bringing together two, seemingly qualitatively and formally different contexts -
that of body-oriented psychotherapy and dance, is actually very simple. Roberta Legros, one of
the authors this paper, is a psychologist and body-oriented psychotherapist at the same time
working as a dancer. According to the inner frame of reference, one of the basic heuristic research
concepts defined by Moustakas (1990), the two experiences - the psychotherapeutic work and
dancing - have met inside of herself over the course of fifteen years, and have both been essential
parts of her work and practice. In spite of the imagined distance between these domains in our
practical life, we notice that there is a tendency in certain groups of personal growth practitioners
to incline towards dance, movement and body therapy studies. These two fields resemble and
overlap most obviously if one searches for the embodied approach to human and soul, or if a
movement practitioner looks for a deeper understanding of the psychological and spiritual layers
of the self.
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BODY ORIENTED PSYCHOTHERAPY 1

Rohricht describes Body oriented psychotherapy (BOP) (Rohricht, 2009) as a heterogenous field
which presents itself as rather disorganized. In 2009, Rohricht stated that there was not a coherent
systematic definition of BOP. Body oriented psychotherapy is an umbrella term for therapies that
are oriented on the corporal experience, movement, and dance as expression of one’s feeling, and
therefore also encompasses dance-movement therapy.

In BOP, therapeutic process spans across the domains of cognitive reconstruction, insight oriented
processes and uniquely modulated emotional processing, affect regulation, movement behavior,
and bodily self-awareness (Rohricht, 2009).

DANCE MOVEMENT PSYCHOTHERAPY

The mind-body interaction is extremely important in dance/movement therapy.
Pericelous

Dance movement therapy (DMT) as a psychotherapeutic approach was developed from the 1950s
simultaneously on both coasts of the United States. The western pioneer was Mary Whitehouse,
and on the east it was Marian Chace.

Dance Movement Therapy is the use of expressive movement and dance as a vehicle through which
an individual can engage in the process of personal integration and growth. It is founded on the
principle that there is a relationship between motion and emotion, and that by exploring a more
varied vocabulary of movement, people experience the possibility of becoming more securely
balanced yet increasingly spontaneous and adaptable. The dance movement therapist creates a
holding environment in which such feelings can be safely expressed, acknowledged and
communicated (Payne 1992).

The American Dance Movement Therapy Association (ADMT) currently defines dance movement
therapy as the psychotherapeutic use of movement to promote emotional, social, cognitive, and
physical integration of the individual, for the purpose of improving health and well-being.

DANCE

As Mackrell (2024) states in her article defining dance as an impulse and artistic
expression, dance is a movement of the body in a rhythmic way, usually to music and within a
given space, for the purpose of expressing an idea or emotion, releasing energy, or simply taking
delight in the movement itself.

Dance is a powerful impulse, but the art of dance is that impulse channeled by skillful performers
into something that becomes intensely expressive, and that may delight spectators who feel no
wish to dance themselves.

1 Note of the author: One of the authors — Roberta Legros Stépdnkovd - completed a masters degree in Dance
Movement Therapy (M DaT) at CODARTS, the University for the Arts in Rotterdam, in 2015. Following from the
way her psychotherapeutic practice has been evolving during the past seven years, she describes herself as a
,body oriented psychotherapist®, in spite of the qualification reached in ,dance movement therapy”. Being a
dancer and choreographer and at the same time a psychotherapist, she focuses mainly on the importance of
body awareness, consciousness of our bodily experiences, and of movement. Presenting herself as a body oriented
psychotherapist, she aims to more precisely explain at first view that her primary instrument in a therapeutic
session is not dance, but the moving body.
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EMBODIED REFLECTION THE BODY

[ propose a new form of courage of the body: the use of the body not for the
development of muscles, but for the cultivation of sensitivity. This will mean the
development of the capacity to listen with the body. It will be, as Nietzsche
remarked, learning to think with the body. It will be the valuing the body as the
means of empathy with others, as expression of the self as a thing of beauty and as
arich source of pleasure.

Rollo May

There is more wisdom in your body than in your deepest philosophy.
Friedrich Nietzsche

The body is an entity which actively rises towards and gets to know its surroundings (Merleau-
Ponty 1962 in Rumble 2012). The body as lived is the medium for what existential philosophy
refers to as ‘being-in-the-world” (Merleau-Ponty 1962 in Rumble 2012). The body discloses the
world just as the world discloses itself through the body (Finlay, 2006)

The body is the vehicle of being in the world, as Merleau-Ponty states (1945/62 in Finlay, 2006).
He saw the body as a horizon latent in all our experience...and anterior to every determining
thought. He proposed the body as the place, the locus through which we understand ourselves and
the world.

We learn through the body.

To support this, we might follow Douglas & Coessens (2011), delineating movement as
simultaneously continuous and discrete, emerging out of our physiology as bipedal beings capable
of moving through time by orientating ourselves in space. This for the authors acts as a metaphor
for how we develop knowledge in the world through different levels of expression, translation and
trans-mediation.

The body is shaped and shapes itself as the very presence of self, better the selving of presence. It
is the revelation of self to the other, to itself, an articulation of its being. The original disclosure of
self is rooted in bodily expression. The mind and body are not two separate substances, but
different articulations of a singleness of being that is itself neither mental nor material (Desmond,
1990, 66).

Merleau-Ponty calls the lived unity of the mind-body-world system “the lived body”. The body
understood as a lived body is necessarily ambiguous, since it is both material and self-conscious.
It is physiological and psychological, but Merleau-Ponty asserts that these terms are not as
dichotomous as one would imagine. There is mind in the body and body in the mind (Bullington,
2013). Desmond (1990, 69) considers the body as an abundance of presence, as the appearing of
mind in sensuous immediacy, in terms of what we may call functional, aesthetic, and expressive
form.

EMBODIMENT

Embodiment is an ongoing process of bringing conscious self-awareness to and about the body
(Leigh & Bailey, 2013). It is often synonymized with self-awareness, mindfulness, or sense of
embodiment, and it is suggested that it allows the reflective practitioner to be conscious of her
own thoughts, the environment in which she finds herself, and the reactions that she has (164, in
Leigh & Bailey, 2013).
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Lakoff and Johnson present three foundational principles: 1) the mind is inherently embodied, 2)
thought is mostly unconscious, 3) abstract concepts are largely metaphorical (in Pahofer & Payne,
2011, p. 218). Knowing does therefore happen in and through the body, in an unconscious or
preconscious way, and in a non-languaged, metaphorical manner (Panhofer and Payne, 2011, p.
219).

Thorburn (2008), as cited in Leigh & Bailey (2013, p. 163), states that “the essence of an experience
is its intentionality: the meaning of events, the meaning of embodied action including kinaesthetic

awareness of one’s movements, and the importance of sensations as they are experience by the
body”.

“Embodied cognition” and the “embodied mind” have recently been proposed by philosophers
believing that the nature of the human mind is largely determined by the form of the human body.
Gallagher (2005) investigates the influence of the body on self-consciousness, perception,
language and social cognition, claiming that the body shapes the mind at a fundamental level,
contributing to a prior kind of knowledge which is unavailable to introspective consciousness, a
knowledge which remains “behind the scenes” (Gallagher, 2005, p.141).

Damasio calls this knowledge from “behind the scenes” our “nonverbal narrative of knowing”
(Damasio, 1999, p 186). This nonverbal narrative creates consciousness that, according to him, is
the foundation of consciousness.

The rich sense of embodied experience is the locus of meaning and knowledge.
M. Johnson

Human beings have bodies that are the locus of their complex interactions with their environment
thus embodiment has a crucial role in understanding, reasoning and knowing. If knowing is a mode
of practical activity, and if the locus of that practice is our embodied being in the world, then we
know that the world must surely include the patterns of our bodily experience (Johnson, 1989).

METHOD

We are in the world through our body, and the basis of knowledge lies
in the sensorimotor experience, the most intimate mode of knowing.
Ruth Foster

This paper shares an extract of an extended phenomenological study centered in experience with
improvisation (as a process and outcome) in two related yet distinct contexts: 1/dance and
2/body oriented psychotherapy. A group of dancers whose practice and performance work
essentially centers on improvisation and a group of psychotherapists within the field of body-
oriented psychotherapies have been interviewed, and were analysed along with the data
originating directly from the experience of the researcher.

The researcher adopted a double role: “me-as-researcher”, initiating and proceeding with the
study, and “me-as-participant”, interviewing herself about her own experience with improvisation
in both contexts. The researcher then deals with the constant oscillation between the roles and
related processes of data-creation, data-analysis and deeper understanding of the essence of
experience.

This paper is designed as a presentation of a specific method of analysis called embodied
reflection, the potential of which we aim to illuminate in the scope of this article. The details of the

45



Pomdhayjtice profesie, Roc. 7, ¢. 1, 2024, 40-57

original heuristic phenomenological study are therefore omitted. Due to the methodological
richness and volume of the original study, here we aim exclusively to:
1. briefly explain the focus of the original research, especially its methodology, which is less
known and applied in our qualitative research context
2. introduce the embodied reflection as a methodological tool while sharing the theoretical
underpinnings that give it grounding
3. suggest and propose embodied reflection as part of the analysis of the heuristic
phenomenological method through sharing some examples of it in practice

PHENOMENOLOGICAL RESEARCH

The source of all activity is quality,
if there was only quantity, everything would be calm.
Josef Nadj

Linda Finlay advocates for research that teaches her something new, and ideally moves her in
some way. One of the main purposes the author is striving for with this paper, next to finding out
in more detail about the process and essence of the improvisational act, is to provide psychology
and psychotherapy with more practice and knowledge concerning the embodied experience of a
therapist and researcher, the embodied ways of reflection, and thus proposing the body as one of
the main “instruments” we do use and need to use/navigate consciously as we work in research
and psychotherapeutic practice.

For me, phenomenology has become more than a research methodology.
It is a way of being.
Linda Finlay

The empirical phenomenological approach involves a return to experience in order to obtain
comprehensive descriptions, which provide the basis for a reflective structural analysis that
portrays the essences of the experience. The approach “seeks to disclose and elucidate the
phenomena of behavior as they manifest themselves in their perceived immediacy” (van Kaam
1966 in Moustakas 1994, p 13).

The aim of phenomenology is to describe the lived world of everyday experience (Finlay, 2011).
Phenomenological research into individual experience gives insight into, and understanding of,
the human condition. Sometimes it articulates the things we already know tacitly but have not
articulated in depth (Finlay, 2011).

Phenomenological research is potentially transformative for both researcher and participant (or
in the case of heuristic phenomenology: for the researcher AS the participant). It offers individuals
the opportunity to be witnessed in their experience and allows them to “give voice” to what they
are going through. It also opens new possibilities for the researcher and researched to make sense
of the experience in focus (Finlay, 2011).

Phenomenological research aims to capture lived experience by connecting to it immediately
(Finlay, 2011). The immediacy is inherent to the improvisational attitude and in fact to the natural
bodily being - where the immediacy is embedded in its flesh and tissue and an always present
condition of being-in the world and in/with itself.
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Finlay (2011) proposed a list of 6 facets that every phenomenological project should include,
which we consider as significant in grasping the essence of what it means to elaborate
phenomenological science. Subsequently, we will discuss only some of the facets in more detail.

1/ A focus on lived experience and meanings

2/ The use of rigorous, rich and resonant description
3/ A concern with existential issues

4/ The assumption that body and world are intertwined
5/ The application of the “phenomenological attitude”
6/ A potentially transformative relational approach

The assumption that body and world are intertwined captures the essence of the presented
procedure’s focus. The paper endeavors to shed more light on the embodied experience of
improvisation itself - through the interviews, where the participants reflect verbally about the
meaning of improvisation, and in an embodied reflection, which is a method of movement reflection
followed by verbal reflection conducted by the researcher herself, in order to channel qualitatively
different data clarifying the improvisational nature of being/inter-acting in dance making and
psychotherapy.

HEURISTIC PHENOMENOLOGICAL INQUIRY (Moustakas, 1990)

Heuristic research came into my life when I was searching for a word that would
meaningfully encompass the process that I believed to be essential

in investigations of human experience.

Clark Moustakas

Heuristic phenomenological inquiry is a reflexive version of descriptive phenomenology that
diverges from the empirical, descriptive attitude in its implicit hermeneutic shift and focus on
researcher self-search and transformation (Finlay, 2011). Heuristic research is a way of engaging
in scientific search using processes aimed at discovery through dialogue and self-inquiry to find
underlying meanings of experience (Finlay, 2009, p. 163). The reason we briefly present this
method is to provide the reader with a framework and paradigm of the original study. The phases
of a heuristic phenomenological research were designed by Moustakas (1990) as follows (Table
1).

Table 1 Phases of heuristic inquiry (Moustakas, 1990)
1. initial engagement | wakening an intense interest and passion in the research

subject/phenomenon

2. immersion the researcher begins to live, sleep, breath the research question to
intimately appreciate its effects

3. | incubation engaging intuition awaiting tacit knowing to percolate to
consciousness

4. illumination reviewing all the data in order to identify implicit, essential
meanings

5. | explication familiarizing oneself more deeply with the data, unfolding the

layers of the meanings and pulling the key themes together
6. creative synthesis forming a depiction of the findings through a creative, artistic
process towards a work of art
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EMBODIED REFLECTION

There is a resonance between embodied self-awareness and phenomenology.
Leigh & Bailey

The reason why we present and put emphasis on the potential of embodied reflection is that far
too often the researcher’s presence - let alone their bodily presence - is sanitized out of research
accounts (Burn, 2002 in Finlay, 2006). Through her own experience, the author has recognized
the potential of the body as a source of information in the process of understanding the own self
and the other. It is through the lived body (Merleau-Ponty, 1908-1961 in Bullington, 2013) that
we are in the world and the world is in us, thus only by involving the body as an essential aspect
in the process of knowing and understanding, can we reach the essence of experience more
comprehensively.

Finlay (2006), a phenomenological researcher advocating the role of the researcher’s bodily
experience, states: “If embodiment is a pervasive fundamental presence in the lifeworld, it surely
behoves phenomenological researchers to engage with it in a serious and sustained way”.

To take embodiment seriously is to take seriously how one speaks and how one listens to self and
other ... being an involved researcher - an observer that is being affected by and is affecting what
is taking place. Being a researcher requires that one becomes fully and thoughtfully involved, as if
one is being engaged in a dance of moving forward and back as an embodied being (Halling and
Goldfarb, 1991 in Finlay, 2006).

Embodied reflection as a methodological tool

Embodied reflection (further ER) is a way of reflecting on our experience and even on the
experience of others, by looking into bodily experiences. We propose it as a systematic and - to the
human being - natural way of “thinking through the moving body” about the meanings of our
experience. As Smears (2009 in Leigh & Bailey, 2013, p. 164) states, embodiment and embodied
awareness can be an integral part of a reflective process.

Stella and Taggart (2020) write about the phenomenologically-based embodied reflection as a
reflection strategy of recalling a memory of a (supervision) session, while reflecting on how that
experience felt in the body, exploring the sensations, emotions, images,and feelings.

Based on their research, they state that the embodied reflective process results in a direct,
unmediated, and visceral knowing of the other, eventually affording both client and analyst a way
to further recognize and understand the dissociated self-narratives and relational patterns, and
integrate them into a more reflective and cohesive self (Stella and Taggart, 2020).

ER is neither mystical nor exclusively experienced by artists or experts. Camille Buttingsrud
(2015) believes that ,we all have the capacity to reflect emotionally and bodily; it is the universal
human experience of being profoundly focused through the non-conceptual aspect of the self. “We
agree with this, and add that we might have lost, mainly due to the development of technology in
recent decades, the trust in listening to our own subtle bodily signals. There is now the opportunity
to regain it by conscious practice.”

One of the aims of focusing on the ER as a methodological tool is its potential, when executed in a
disciplined, conscious and systematic way, to capture the “un-thought” or pre-reflective
information that is present in the layers of the body, but is not yet present in the consciousness of
the researcher. This part of our experience is often even pre-verbal. This procedure is designed to
support and deepen the researcher’s ability to pay attention to the embodied level of awareness,
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and grasp these physiological events first through experience of them (sensations, feelings,
corporeal images,...), and then in words, on the lexical level.

Buttingsrud (2015) designates this the embodied reflective self-consciousness; a reflective process
experienced through and with the embodied and emotional self. To her, this self-consciousness
seems to have its own distinct structure that is not reducible to reflectivity and pre-reflectivity.

Although ER is quite often mentioned by phenomenological and arts-based researchers, it usually
stays on the theoretical plane. Hereby, based on the aforementioned concepts, we aim to describe
it systematically as we have designed it and also share some concrete examples from the process
of applying it.

The process of ER as we employ it has the following steps:

1. Contacting: We employ ER right after the lived experience with the phenomenon or with
the data (in our case after having contacted the data/text describing the experience with
improvisation in a psychotherapist and dancer)

2. Responding: The researcher allows their body to respond to the experience in an
environment of tranquility and safety. Responding can happen by moving or staying still
while imagining movement and/or noticing any sensations, inner movements, feelings or
images. (The time for this phase can eventually be set by an alarm clock, which may bring
the clarity of a time frame to the researcher. We often like to work in a time frame of 3
minutes.)

3. Transposing: The last step is to transpose the movement and/or bodily experience onto
a verbal level by writing, as concretely as stays in the memory of the mover, what
happened, what was perceived, what was felt or imagined, or simply what movements
were initiated. In writing, we invite the mover to stay with the essence of the movement
experience.

The step of transposing the movement/bodily material onto a lexical level can have crucial
repercussions as to what information is gained. Therefore, we would like to place emphasis on the
following points:

- being simple and precise in writing. Try to avoid writing too much unnecessary text, but rather
stick to the essence of the experience and use just the amount of text you need.

- allowing oneself to “tune back” into the movement experience if you need it, or feel you have
forgotten it. You can re-live a movement or revisit a position in order to come closer to the
experience.

- keeping a clear time frame for the movement and also writing phases can be very useful. We
advise keeping it under 5 minutes, otherwise, there is an abundance of information that is difficult
to track.

~SHARING THE PROCESS*

In phenomenological research, the process is often more important than the findings or the
outcomes. The process of understanding, of getting closer to the essence of the phenomenon, has
a specific vibration that cannot be overlooked by seeing only the outcomes of the
phenomenological study. Therefore, we decided to share some excerpts from the analysis process
and from the embodied reflection in the following table (Table 2, 3) with some comments ensuing
from the practice.

We invite the reader to approach these excerpts imagining:

1/ the original interview was conducted between the researcher, who is a dancer and body
oriented psychotherapist, and A/ a dancer + B/ a psychotherapist

2/ the reflective process on both levels is conducted by the researcher
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3/ the main intention is to understand the essence of the experience with improvisation in the
context of A/ dance and B/ psychotherapy.

Table 2 Embodied reflection in the process of analysis of the dancer’s experience with
improvisation

(A) Excerpts from an
interview with a dancer

Researcher’s reflections

Embodied reflection

“I love living my life following
my nose, following life as it asks
me to...”

Living life following our nose...
what afreedom and having
contact with that..actually
there is a lot of responsibility
in the listening, in knowing
that now [am listening, and
now I am available to follow
any change, the change can
happen at any moment...the
flow of life.

[ feel a relief. There is nothing
- no inner information - that I
need to recall, remember, hold
onto in mind, all that I can
listen to and follow is HERE
- if I open my senses.

There is an infinite ease,
freedom in a sense of no
need to hold onto anything,
retain anything, but be
guided by the now into my
next movement or stillness.

“I feel that I dedicate my life to
improvisation.
Or improvisation invites me to
live in a certain way that I feel
alive, again....”

She dedicates her life to
improvisation. Do I? How do

[ do that? ...I feel itin her
work and being, [ recognize it,
from how I have been
following and knowing her for
the last 10 years. It feels like
once we fall in love with
improvisation, it asks
everything, the whole life
dedication oritis
everywhere.

... this kind of a sensation, a
soft recollection of my subtle
energetic (?) body into a
vertically flowing inner
motion. It is a soft, fluid and
straight....of a straight
direction down-upwards...it
feels slightly upwards
pulling... It also makes my
hand move in front of the
torso, up and down, sliding. I
don t need to understand,
to sense is enough here. It
gives a sense of a simple
orientation, attunement and
slight flow.

“that aliveness and alertness
are crucial to me...It asks the
most of me it’s very demanding
but in the way that I love it. So
I have to be very present. And
get out of the way.”

H6/1 feel as if there was

a contradiction in this: to BE
PRESENT and at the same
time GET OUT OF THE WAY. /
I need to let go of my own
wishes..be present for ,what
needs to be done”. It feels like
letting something higher
intervene - but of course it is
me fully, as well. - it is almost
a spiritual practice in this
sense...?

I move. And I realize that it
has to do with dropping
something, dropping my
usual, everyday life self-
actions, attitudes... it is
letting go of my “normal”
(habitual) ways of moving,
being ready and open to
being moved in a new way,..
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Table 3 Embodied reflection in the process of analysis of the psychotherapist’s experience

with improvisation

(B) Excerpts from an interview
with a psychotherapist

Researcher’s reflections

Embodied reflection

“it's something like letting myself
be guided, in my work or even in
my life, by something...something
deeper than just my ideas that
come from my mind....”

..it is about being moved
rather than moving...). |
wait for a move and then I
am moved. [ try to recognize
where this impulse is coming
from. ...but actually I cannot
know whether it is not
coming from the outside
space too...? Or from the
energetic layers of the body...
most probably both.

...l know every single
movement [ am doing and it
is concrete, but the place
where it is coming from is
not so clear..maybe a
deeper body memory
saved in every single cell
and how it coordinates
together?

one other thing appears...
sometimes I feel a pull in the
body, an image of a form that
pulls me to make that
move...is this the body
imagining all the time its
moves?

“some kind of inspiration - that |
know that this is the way to go,
this is the way to go, this is the
way to go and it's right and I don't
have to justify it very much.”

She suggests that inspiration is

a certain kind of knowledge, as if

inspiration was knowing

a direction. This is very similar
to intuition. Almost as if
inspiration was a fruit of
intuition..hmmm maybe i am
just trying to get things clear
from a theoretical point of view?

...l justlay down and see
what happens when I focus
on this one - the inspiration
coming as a direction - 1/I
am constantly being
informed - direction,
possible movement,..., 2/the
information depends on
what thing is in the
foreground of my attention
(if a back, the move wants to
go back, if face, the move is
in-formed by the sensation in
the face, etc...), 3/ itis
happening very quickly - |
had many signals in 2
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minutes of laying, I did not
move all of them.

“there's such a flow, such a flow in
that there's nothing stopping me.”

It sounds familiar...it is going...
there is not much tension, the
paths/channels are open, and

..immediately, I realize there
is breath moving, flowing
in and out even when I am

we can be still. And also, the flow is a
going/doing/proceeding...furthe | dance for me actually, it is
r constant movement of the

body in space but also a
movement inside of the
body, breath or sensations
navigating through the body
as the blood in the veins or

moving...

liquids of the body constantly

Some reflections on embodied reflection

Embodied reflection contributes to the original data with a new perspective. Having the
information pass through the body, we reach qualitatively new kinds of information and thus
understanding, even though it is finally presented in text. Nevertheless, it awakens new layers of
our attention and awareness. Also, it propels the inclusiveness and proactive nature of the
researcher’s experience. Even though the information coming from embodied reflection may be
surprising and at first glance distant from the original data, it has (energetic) resonances with the
original data, and echoes them on a qualitatively different level through our whole proactive being.
Now, there is an opportunity to use our whole body, not separate from our minds, as reflective
instruments/tools. As Merleau-Ponty believes, the body is in a constant dialogue with the world.
Lastly, embodied reflection enables us to elaborate further on something we have resonated with
in the original data, and therefore facilitates the hermeneutic spiraling in a more complex way.
Rennie and Fergus (2006) claim, combining the concepts and actualities of embodiment and
phenomenology, that any further engagement in the hermeneutic circle, or the interpretation of
part of the text in terms of the meaning of the whole of the text, is a progressive circling of
understanding and may lead to broadening the comprehensiveness of the articulated
understanding once symbolized (worded). They further argue that embodied categorization is an
approach to interpretation in which subjectivity is drawn on productively. It begins by
interpreting text as openly as possible, to facilitate receptivity to its nuances of meaning. While
attempting to understand the text, the analyst feels its meaning in their body. This embodiment is
accompanied by memories, images, associations, and words phrases that form a reservoir into
which the analyst dips.

DISCUSSION

We know more than we can tell.
M. Polanyi

The situation as experienced is embodied as a felt sense, that is, “feelings as felt complexity”. In
embodied reflection, we activate what Gendlin described as felt sense of the situation. The given
felt meaning acts as arbiter of the symbols (words) we use (Gendlin, 1973 in Rennie & Fergus,
2006).
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In the hermeneutic process of approaching deeper understanding of the essence of the studied
phenomenon, the interpreter is engaged in Verstehen, or the activity of understanding. The
interpreter works back and forth between how the given concept seems to fit with their own
experience of the phenomenon, and the sense of its fit with the participant’s account of the
experience of it (Rennie & Fergus, 2006). For this, we need to take into account that this process
of gaining knowledge is experiential, it is happening through our whole being, and not exclusively
in our (thinking) minds. As Leigh and Bailey (2013) state, embodiment is an on-going process of
bringing conscious self-awareness to and about the body, which is the main focus of embodied
reflection.

Important research has been done about imagination as a way of knowing, and therefore as a
function of the whole dynamic and proactive organism. Shaul’s (1994) findings on the relationship
between the activation of our imagination as a bodily process have reverberations and
consequences to our sense of hearing the other and being heard. Shaul (1994 in Rennie and Fergus,
2006) found that clients felt more understood immediately after their therapists had experienced
imagery about what their clients said, whether the therapists had disclosed the imagery or not,
and thus concluded that the imagery acts as an empathic lens. When therapists (and researchers)
focus on their imagery, it helps them to see (understand) the other person’s experience more
clearly (Rennie & Fergus, 2006, p.16). This study directly advocates for the place of embodied
reflection in a deeper and fuller understanding of the experiential data. Furthermore, it suggests a
direct relationship between imagining, which is a whole body process, and empathy and
intersubjective understanding.

Attention to embodied experience when conceptualizing the meanings of passages of text can
result in imaginative, abstract meanings, that go to the heart of the phenomenon under study
(Rennie & Fergus 2006, p. 16).

We became aware of the meanings hidden in the participant’s outspoken experience in a powerful
and radically enriched way through embodied reflection, through moving from the written,
moving from the symbolic into the concrete reality of the body. This may be supported by Finlay’s
repeated advocating for the embodied presence of the researcher to the participant and to the
data. She holds that, being able to tune into the movement of the other, she can understand their
experience. Through Toombs (1993 in Finlay, 2006) she continues affirming that listening well
involves close observation of the other’s embodied presence, and based on that we dare to claim
that there is no reason why this process would not work similarly for our own embodied presence
and experience of understanding. Rather than inferring, this embodied understanding involves
experiencing the whole (Finlay, 2006).

Finlay, as a recognized embodied phenomenological researcher, emphasizes in various places the
importance of noticing the participants” bodily movements and expressions. She also brings focus
to the embodied self-awareness of the researcher as probing our own embodied responses as
researchers, and she claims that even though at risk, it can open up rich understanding (Finlay,
2006).

This paper aims to emphasize the need for us as (phenomenological) researchers to notice our
own embodied situation and demeanor (our sensations, feeling, our movements or movement
tendencies...) when relating to the other (participant) and to the data. We constantly perceive and
communicate in such an embodied way anyway, on a subconscious level. However, bringing this
sensual and bodied level of being and perceiving into our awareness has a potential to understand
in new and more complex way and thus make us “a holistically reflective researcher”.
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Within the concept of reflective embodied empathy, Finlay (2006) suggests that an intersubjective
corporeal commonality, or in other words the common sense of being a “lived” body with other
bodies and the world, enables that kind of empathy which enables both understanding of the other
and self-understanding. Then we could speak about empathy to the other and to oneselfis a deeper
embodied understanding of the flow of experience in the intersubjective field.

Merleau-Ponty (1964/68 in Finlay, 2006) describes the intertwining of the body and the world as
two sides, as a reflection of each other. He asserts that the experience of my own body (researcher)
and the experience of the other (researched) are themselves the two sides of one same Being.

As Finlay (2013:5) states, describing the phenomenological attitude of the Lifeworld approach,
here the embodied reflection proposes adopting an “open discovering way of being” and
developing the “capacity to be surprised and sensitive to the unpredicted and unexpected” (Finlay,
2013:5).

In terms of the practical application of the method of embodied empathy, there is support in
Panhofer and Payne (2011), who concluded that shifting from writing to moving and back to
writing highlighted how the embodied experience often reduces the embodied word. We resonate
with the fact that not all bodily sensations can be transcribed onto the lexical level. Putting the
embodied experience into words seems to have its limitations, since so much more seems to be
stored in the body which cannot be worded at all. On the other hand, Antilla (2003) affirms that
verbal translation allows for an extended consciousness and the expansion of the autobiographical
self.

Based on their study about wording the embodied experience, Panhofer & Payne (2011) state that
some possible ways of communicating the embodied experience may be through specific ways of
using the words: metaphors, images, poetry. They emphasize that non-linguistic ways of knowing
need to be emphasized and taken into account. Equally, Rennie and Fergus (2006) agree that
attention to embodied experience when conceptualizing the meaning of passages of text can result
in imaginative, abstract categories that go to the heart of the phenomenon under study.

Neuro-scientifically, it has been established that through phenomenologically-based embodied
reflections, integration of sub-cortical features occurs by shifting attention between sensations
and emotions, images or movements. Then, connections with higher cortical processes take place,
by understanding relationship patterns, integrating hidden parts, and birthing a more vibrant
sense of self (Stanley 2016 in Stella and Taggart, 2020).

CONCLUSION

In much phenomenological research, the focus is on words from transcripts and protocols - the
body is strangely absent (Finlay, 2006). In her consistent and expanding body of research, Finlay
has been claiming the importance for the researchers to attend reflexively to the expressive bodies
of both participant and researcher in order to gain an enriched phenomenological account of the
researched.

In Douglas and Coessens (2011), we are familiarized with the artistic way of knowing, which in
this context very much resembles the embodied way of knowing in the attitude of the one who
gains the knowledge. Being momentarily destabilized by the wonder, the knower reenters
knowledge in a deeper way, by actively coordinating responses, physical, mental, and emotional,
to incoming impulses. Just like when we read the text grasping the experience of a participant and
then let ourselves be moved by it, we let physical responses resound through the active vessel of
our “thinking body”. The artist embodies those impulses in the development of new actions that
are judged to be right in the moment (in Douglas and Coessens, 2011).
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Our initial aim was to share with the reader the theoretical underpinnings of the presented
concept - embodied reflection. We could further evolve our experience-based knowledge of ER as
a potential way of understanding others” through our own experience, as our own being and
subjectivity in the shared bodily commonality is the utmost instrument of understanding the
world. As the heuristic phenomenological method proposes, especially through our own
experience with a phenomenon we can more comprehensively understand others” experience
with it. Herewith, we propose an analysis enriched by embodied understanding to the essence.

Embodied reflection in heuristic phenomenology as a bridge between analysis
and creative synthesis

Furthermore, we have found out that embodied reflection serves within the heuristic
phenomenological research process as a bridge between the systematic analysis, comprising the
reflections, explication and illumination (Moustakas, 1990) and more free and spontaneous
creative synthesis, which the creator of this method considered to be Clark Moustakas (1990), as
the climax of the analysis.

Once the researcher has mastered knowledge of the material that illuminates and explains the
question, the researcher is challenged to put the components and core themes into creative
synthesis (Moustakas, 1990). Creative synthesis is carrying out a creative act, which means an
opportunity to embody the experience and let it be more freely formed by attending to the pre-
expressive, intuitive, tacit streams (Stépankova, 2015).

I have sought to find a way to give voice to bodily experience.
How might I listen to body’s language and listen to its innate wisdom?
Linda Finlay

Embodied reflection in other contexts

We have come to realize the potential of embodied reflection for reflective practitioners such as
psychologists, psychotherapists, or social workers, outside the framework of the heuristic
phenomenological approach. Anybody who feels the need to understand the process that is
happening in the intersubjective fields they are involved in, can employ, playfully or seriously, a
reflection including their own body. Listening to their own body and to what it has to say is a
significant step towards a deeper awareness and acceptance of the occurring process.

Now, it is important to confess that the extent of practice, working with one’s own body and
listening to one’s own body, plays a role in this. However, we all already have experience with our
own bodies. Therefore, if we become silent (Kiara, 2024) in order to begin listening to our bodies
in relation to concrete elements of the process at hand, and with the best intention, which is “to
hear” or “to understand”, we may notice the valuable information that is already present here and
now. In every moment, this carries the potential to transmit new knowledge, and may slightly or
radically change the perspective applied until now in relation to the lived world.
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